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Abstract
This study aimed at investigating the activities existed in the pre, whilst, post activity, assessment and students’ opinion upon the use of debate in the class. The respondents of this study were fourth semester students of English Department UNISMA allocated in class A. The data were analyzed in the form of descriptive qualitative analysis using data reduction, display data and drawing conclusion by narrating the information taken from classroom observation checklist, interview sheet for lecturer, interview sheet for student and lecturer’s document. Dealing with the implementation of Asian Parliamentary Debate, the findings of this study is executed. Including from pre-activity, the teacher taught the students based on the RPS provided and students did the right direction as lecturer’ utterance. In whilst activity, teaching and learning debate run well due to subject matter has been mastered and practiced even though there were several students could not deliver the arguments well. In post activity, the comment session has been delivered well either from the lecturer or two adjudicators as the representative from students. From the assessment sides, the lecturer categorized students’ debate performance based on pronunciation, content and argument.  Furthermore, it is also being supported by students’ opinion upon the use of debate in the class; most of them have the same opinion that debate is one of challenging activity which can boost them to develop their critical thinking and oral communication ability. 
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INTRODUCTION
Based on English syllabus of material in Indonesian curriculum context, about English lesson, Education and Culture Ministry 2016 it is clearly stated that English skill is to develop students’ potency in order to have communicative competency in the form of interpersonal, transactional, and functional text either spoken or written. Means that, speaking skill is also be taught effectively in order to achieve the goals targeted. Additionally, Shabani (2013:25) indicated that “Speaking is a fundamental and yet demanding skill to be mastered by learners of English as a foreign language (EFL). In spite of those contexts, Fachrurrazy (2014:1) stated that “the teaching and learning process involves three factors, namely teacher, learner, and method /material”. From this fact, the good method applied by the teacher influence students’ learning. Besides, teacher is expected to upgrade the teaching skill and knowledge to have better teaching and learning process. 
	Unfortunately, there are several problems in the teaching learning speaking process, it is supported by Leong and Ahmadi (2017), when students want to say something in the classroom they are sometimes inhibited, they are worried about making mistakes and fearful of criticism. In line with the previous study, Heriansyah (2012) points out that the students are not used to talking in class since their pronunciation and vocabulary are poor and confined. Based on the researcher’s observation, usually students were not able in giving their opinion and feedback in English whether they are agreeing or disagreeing with someone’s opinion and they kept quiet when the teacher asked them. Subsequently, Fauzan (2016) found that students experienced many problems to speak English such as feeling anxiety in the classroom, lack of focus and clarity in the presentation, and they did not have enough self-confident that discovered by researcher’s experiences in the first meeting of class by involving the students of English Department of IAIN Samarinda. Related to the researcher’s own experience there were many obstacles faced by students or learners including lack of vocabulary, nervous, afraid of making mistakes, moreover mothertongue becomes the back stop to practice English knowing that every individual has own characteristics background.
Considering the facts above, there would be a need to implement a new appropriate strategy to improve the student’s speaking ability. To strengthen this point, the teacher should design best technique by applying debate in the class. According to the expert, Fauzan (2016:51) revealed that debate is a formal method of interactive and representational argument aimed at persuading the audience. Cambridge Advance dictionary also stated that debate is a serious discussion of subject in which many people take part. Alasmari & Ahmed (2013:148) claims that debating can be used brilliantly to boost up students’ speaking in English. The use of debate in EFL classes, the teacher will drive out students’ fear about English language. By practicing debate regularly, the lecturer can boost students speaking skill especially their perception in English Language. Teacher will work as moderator and facilitate students learning, practice many skills which make them become good speakers (Alasmari & Ahmed, 2013).   Overall, the writer claims debate can guide the student to be active learner or even critical thinker. 
The researches in the using debate in EFL classes are significantly applied by some researcher including Fauzan (2016), Zare & Othman (2015) and Scott (2005). The similar study conducted by Fauzan (2016) about the use of debate and peer assessment at third semester to enhance their speaking ability. In this study, the researcher used CAR design and it was done in two cycles. The debate type taken from British Parliamentary and the result shows that the students gradually could express their though and opinion in the debate practice.
Zare & Othman (2015) observed the students’ perception using debate through TESL Students conducted at University Putra Malaysia. This study used qualitative and quantitative approaches. A survey questionnaire, reflective papers and interview were employed to collect the required data. Overall the responded believe that debate helped improve their critical thinking and oral communication ability. From the quantitative result, according to the total mean score (m=4.16) of the whole survey questionnaire, students demonstrated a positive perception toward the classroom debate.
The last research is carried out by Scott (2005) this study investigated students’ perceptions of the debate process used in a technology classroom to increase critical thinking. The results of the questionnaire revealed that students believed that the debates helped them to learn new knowledge (3.53), to gain an understanding of the topic (3.42) and to gain additional knowledge on the subject (3.29). Students replied that they would rather prepare for a debate than take a test (3.16).
From the three previous studies above, the previous researcher focused on CAR design and students’ perception. They have not discussed about the process of teaching and learning using debate descriptively. Therefore, the present research would be conducted under the title “The Study of Teaching and Learning Debate at Fourth Semester of English Department UNISMA”.

RESEARCH METHOD 
A good definition is given by Latief (2017) asserted that qualitative research is a process of inquiry aimed at understanding human behavior by building complex, holistic pictures of the social and cultural settings in which such behavior occurs. Then, this research refers to descriptive qualitative analysis in which the researcher serves the detail information and facts finding regarding Asian Parliamentary Debate implemented in the class in the form of descriptive analysis and aims at how the researcher investigated pre-activities conducted before class, how the debate learning run during the class, what the teacher and students do in the debate post, and how the teacher assessed students’ performance in debate section at Fourth Semester of English Department of University of Islam Malang.
Further, this technique used classroom observation, document, lecturer and student’s interview to get the data and several pictures were taken to strengthen the validity of the research. It is focused on descriptive qualitative analysis because the results present in the form of describing words rather than figures or tables with statistical measures.
To get valid data and avoid untrustworthiness the researcher employed some kinds of effort in collecting data as well as elaborated in previous subchapter. Four ways of collecting data namely classroom observation checklist, interview sheet for lecturer, interview sheet for student and lecturer’s documents are also to serve triangulation data, so the data can be proven. “Triangulation by using more than one method to gather data is ready-to-hand in the literature” (Phill & Susan, 2008:1). Then, through the four efforts of the data collection there are several types that can be recognized:
In this section, the researcher tries to elaborate on how all data from classroom observation checklist, interview sheet for lecture and her documents, interview sheet for student and documentation (available in appendix). Hence, for analyzing data, the researcher adopted 3 components according to Miles and Hubarman (1994:10) that analysis can be define as consisting as three current flows of activity they are; data reduction, data display and drawing conclusion.


FINDINGS
	In pre activities, according to the interview session the lecture prepared the lesson plan, material and activity according to the number of the student. Besides in the teaching and learning process, the lecturer have to decide what kind of lesson plan, material and activity used before entering to the class. 
“You know that lesson plan in university context yeah I use RPS (Rencana Pembelajaran Semester). Okay, in RPS includes about steps of my teaching learning process”.

It is clearly stated, the lecturer designed the lesson plans, material and activity according to number of students that has already existed in RPS. 
According to classroom observation conducted they were 30 students in the class and Asian Parliamentary Debate is applied by the lecturer as her main topic in speaking four. Besides, before the debate conducted the lecturer will divided them into some groups consisted from government and opposition team. The lecturer gave them several motions that they need to be understood. While for the students is expected to look for some information about the motion given in newspaper, magazines or other websites. Additionally, when the debate is going to be started the lecturer called the two teams randomly to come forward in front of the class
Further, dealing with the implementation Asian Parliamentary Debates, there will be some steps used by the lecturer in the teaching and learning process. The teacher admitted that:
“In the teaching learning process we have 3 steps the first one is brainstorming then the content of the discussion and the last step is giving some feedback”.

Through the sentences above, the lecturer clarified the time planning existed in RPS. For the brainstorming like related the previous lesson to future lesson she needs for about 10 minutes, in this brainstorming the lecturer often related the previous material to the new material, for instance in the previous class the debate motion was about extensive and intensive reading, then the teacher will explain the main important part in the benefits, if they catch the points the debate activity is being continued. Besides, in the content of the discussion the lecturer explained for about 60-70 minutes needed due to several activities existed inside of classroom such when students delivered the argumentation and it takes more time in the class. For the feedback it is conditional, according to the classroom observation the lecturer just only commented the students regarding toward their debate performances. 
In several occasion, the lecturer stressed some point upon the objective of the study by emphasizing on how the material is delivered in effective way. Therefore, the lecturer provided visual used in the class, it is strengthen in the below statement.
“You know speaking skill focused on students’ center learning. So, when I need my slides show and then I just show the material in form of text or in form of my own explanations or in the form of video like that so it depends on the material”.

The lesson was introduced in an interesting and effective way by conducting debate as the main material in the class and the most important part the lecturer give clear purpose regarding toward the objectives of the study that has already stated in italic sentence above. 
 However, the lecturer presented the material in an appropriate level by informing the students what material is going to be used in one semester. It is proven that the lecturer syllabus called as RPS (Rencana Pembelajaran Semester) is being used. Finally, debate is demonstrated in this class as the main subject in speaking four with the reason, this technique is appropriate to be implemented and had several advantageous for students.
Whilst activity being discovered in this part. When the debate run the lecturer acted as adjudicator and two students were chosen to be the judges of the debate class. During the debate conducted the researcher tried to analyze students’ performance. According to classroom observation, the debater has already presents the topic in logical sequence start from defining the motion, giving definition, link back, supporting the argument and strengthens the idea to support the motion. From this it can be concluded that students are quiet understand about the procedures of the debate. It is supported by students perception to the used of debate in the class.
“The effectiveness of the debate is we can learn about something in once times, it means debate get new knowledge, new vocab and many more. I think its related to each students”.
Those statements strengthen this discussion that debate belongs to integrated material used. From one technique students get several materials. Considering from debate, when student delivering the motion unconsciously they already learn many things. Therefore, it is becoming the reason why debate should be implemented in the class especially for EFL learner. 
Naturally, during debate run the debater are quiet brave to present the topic in front of their friends, because debate forced them to be a critical thinker even though some students get some troubles like nervous, lack of vocabularies, and anxiety to talk.  Overall, several students can give good example to clarify the points of the debate by giving the newest information provided based on their logical opinion and data.
	“Based on my opinion the debate learning in the class directly or indirectly has built our confidence to talk in front of class and then from the debate we can make a good opinion, good argument based on our point of view and then of course it based on some factors or some data”.
	Besides, when students practiced the debate in the class some advantages they got and it useful for them to upgrade their capability in speaking. Therefore it is becoming their effort to learn about debate besides it is one of the main subjects that they have to pass in fourth semester and the learning activities had an appropriate place in the lesson
	In practice, regarding to classroom observation class not all students do agreed with the teaching learning debate. For student who stay in advance and intermediate level it can give positives effect to upgrade their thought and enrich their ideas. But for the elementary level sometimes they lack of motivation. So that during teaching and learning process the lecturer often gave some motivation in the class, for the result it is depend on students itself.
“Yeah of course I was very enjoy the debate class that was so exciting and also challenging”.
	While students admitted that debate is so exciting and challenging, it is important to notify the other students that debate is not difficult as what in their mind but it can fix their problems such decreasing nervousness and their confidence.  
	Post activity, Relating to the classroom observation, after the debate conducted the researcher found some activities such two judges coming from students will give comments to the debaters about their performances and followed by the teacher.
	“You know guys…in the debate before doing what kinds of activity in the public speaking; you must be ready first pshycologically. For example I will give you the material of news anchor activity, you must be aware oke. Iam a news anchor, so I must, should, or do bla bla bla... and then like talkshow yesterday, I am  as the host as the guesstar and in this case like debaters you must be ready phycologically that you are debater”.
	While commented students performances the lecturer should be aware of student background skill, every students have their own capability in speaking whether they are in the basic, mediate, or high level. The important thing that the lecturer gave the motivation in the class, and it is fulfilled by the lecturer.
	“Those readings intensively are very important especially for academic purposes. Nah itu lebih bagus sebenarnya, karena intensive reading itu mengarahnya pada academic purposes. It will be very interesting if you bring the case, but unfortunately just now generally you only discuss in surface. If you can bring the case in ELT  context, the discusiion will be broader”.
	In this session indicated that the lecturer gave various explanations for the complex and difficult material about the motion of the debate, she defined it into some aspects so that it easier the students in clarifying the argument and developing students’ ideas then. 
	“Okeyy what speaker that they have said that?”.
	“Aaaa…. the second speaker of the goverment team”.
	“Okay would you please repeted the …. what is it, the article”.
	The statements above belongs to asked questions to monitor students’ understanding, by inviting them to talk unconsciously the lecturer is already monitor them in checking their understanding and actively encouraged students question it was just an inducement of the lecturer to ask students.
	“Feedback mam, actually this debate is very interesting. But for the opposition team I think they almost, do what? Sesutu yang melebihkan.  When they show the data from the journal or article actually from the government team can rebut more, because in the journal almost all the reading method is extensive-intensive reading”.
	“Oke the finding of the jurnal that have stated by the opposite team actually supported the statement from the government team”.
	“Of course, because when talk about intensive reading it is related to extensive reading”.
	“Okeyy what speaker that they have said that?”.
In researcher’s finding, after the debate post conducted usually there will be some comments or feedback related to the teaching and learning debate in the classroom.  During reflection, the lecturer is quiet effectively respond student question in the class, showed the enthusiasm for the subject. it is clearly stated in the statements above.
Besides, related to the students’ perception upon the teaching and learning debate in the class is quiet effective. They agreed that debate is one of the basic activities which is appropriate to be used especially in EFL classes. Even though there are some problems faced by the students during the debate conducted such lack of vocabularies, self-confident, and grammatical usage. 
Assessment, during debate run the researcher indicated that the lecturer pay attention to the students’ performance while assess their speaking. In the previous class the researcher has already informed the students about speaking assessment will be categories from pronunciation, content and argument (see appendix 4). In addition, the scoring rubric is come from the lecturer. In the pronunciation part, the lecturer corrected students’ vocabulary after the debate conducted and being revised in session comment. In line with that, content and argument is also being added by the lecturer how exactly the content and argument should be clarified or performed. Once, the lecturer also checked the data whether their argument delivered is valid or not.
Students’ Opinion on the Use of Debate, Dealing with the implementation of APD (Asian Parliamentary Debate), in the interview session  many students admitted that debate is one of integrated activity which introduced them into several advantages such as being a critical thinker, trained them to build strong argument and fluent in speaking. It can be concluded that there is good opinion from the students upon the debate teaching method in the class.
	“Yes, I think with debate we can increase my vocabularies, we can increase my motivation to practice speaking and we can learn about self-confidence”. (Student A)
“Debate learning is very affective I think, because if you know when we do debate, debate try to train our confidence, try to make us more fluently in speaking yeah it’s very effective”. (Student B)
“Yeah I think that I can be more confident to speak up in public, my vocabulary is enhancing and then my idea is getting improvement”. (Student C)
“In fact, I got lots of knowledge from the debate class especially help me how to build critical thinking and how to build good argument to convince the adjudicator especially in debate the basic way to be a good debater is how do you convince the adjudicator”. (Student D)
“Besides I get new material its mean debate I get new knowledge because I must learn about the motion so I look for about the information of the motion and I can increase my confident when I deliver my argumentation”. (Student D)
“I think it is quiet effective because we can train our confidence, we can enrich our vocabulary. I think it is effective for us”. (Student E)
“I think debat is one of the strategies of speaking that can improve our   speaking skill” (Student F)
“When the debate class I feel enjoy because it’s very interesting and challenging for me”. (Student G) 
 
DISCUSSION 
             Further, in pre-activity the debate class was introduced in an interesting and effective way by giving several challenging motion and applied Asian Parliamentary Debate style as her main technique in speaking four, it is related to the theory from (Hering, 2007:3) that parliamentary debate refer to an academic debate event, many university-level institutions in English-speaking nations sponsor parliamentary debate teams. From this case, the lecturer has already applied one of debate types proposed by Hering. Besides, the goal of debate technique was clear since lecturer have appropriate objective of the study in enhancing speaking capability and improve critical thinking, the lecturer used visual effectively and presented material at an appropriate level.
             The researcher analyzed the classroom focused on students’ grouping. It is proven by applying debate as the main technique used in speaking four classes. From the debate, the students are expected to look for some data to be argued in the debate session. As the result, they can build their argument clearly. From this case, it is related with a theory in chapter two Fachrurrazy (2014, as cited in Sadtono, 1983) that students can speech much when the topic of speaking is in their interest, aspirations, or at their language level. So having clear objective of the study is needed by the lecturer since to improve students’ speaking capability in the class. for students, it is also supported the previous study in chapter two from Kennedy (2007), that debate is an instructional strategy which enhances learning particularly,
              Giving comments between the lecturer and judges is demonstrated in the debate post. In the comment session, the lecturer will have various comment and explanation upon the debate performances. In line with this case, Alasmari & Ahmed (2013) noted that all the debaters and audiences have to listen and write important point regarding the performance, those comments can be reference for the other audiences who presented in the following meeting.
The researcher revealed that the students’ performances will be assessing from three categories coming from pronunciation, content and argumentation.
              Related to the interview session; most of students give positive opinion with the use of debate in the class, they pointed out that debate became challenging activity and improved critical thinking when they were asked to develop the arguments briefly in the debate session, and tried to bring the case into several aspects from political sides, education, economic, sport etc. This finding related to the theory in chapter two from (Scot, 2008:41) many students argued that the use of debate became the biggest challenge since they help them to recognize and deal with various points of view and improve critical thinking. It can be concluded that teaching and learning debate hold big effect to students’ speaking performances.

CONCLUSION AND SUGGESTION 
Many kinds of teaching and learning in the classroom activity required best technique to improve students’ capability. From this case, the lecturer has a critical role in assisting their students understanding the topic given. Therefore, the teaching and learning debate is carried out in this study to investigate the pre, whilst, post activity, assessment and students’ opinion upon the use of debate. As the result, teaching and learning debate at fourth semester of English department UNISMA can be categorized as successful class. This statement declared by the researcher since in the pre-activity, the teacher taught the students based on the RPS provided and students did the right direction as lecturer’ utterance. In whilst activity, teaching and learning debate run well due to subject matter (motion) has been mastered and practiced, even though there were several students could not deliver the arguments well. In post activity, the comment session has been delivered well either from the lecturer or two adjudicators as the representative from students. From the assessment sides, the lecturer used simplify scoring rubric in the debate class but it is still appropriated to be used since the score categorized to students speaking performance. Finally, it is also being supported by students’ opinion upon the use of the debate in the class; most of them have the same opinion that debate is one of challenging activity which can boost them in developing speaking capability. 

Suggestion 	
	From the conclusion mention above, there are some general points to be recommended regarding to the use of debate technique in the teaching learning process. Those some suggestions will helpful recommendation for English lecturer, students and other researchers. 

English Lecturer
	The result of this study will be useful for the lecturer as the evaluation material that is going to be demonstrated in the teaching and learning process. One important part is about RPS (Rencana Pembelajaran Semester) used by the lecturer, this RPS is really helpful toward the instructor to assist how the teaching learning process likes either from pre-activity, during, post or at how to measure students’ performances. in the other occasion, every lecturer has their own way to teach speaking. The creative lecturer is really needed today to inspire the students because they know what technique is going to be utilized in the classroom activity. Therefore, the English lecturer should create challenging activity to invite student to be more active in the classroom especially for EFL classes. 

Students
	Interested student should follow all the rules of the debate in order they know how to presents the material appropriate with its mechanism like in the debate format there will be POI, so willy nilly every student should train their thought to give the POI and it must not rejected for the opponent team of the house.

Future Researchers  
	Regarding to the limitation of present study, it will be better for future researchers can conduct the same research with the accurate instrument. Since in the present study, the students’ interview guide established by researcher. Therefore, it is expected to future researcher to adopt the newest version of student interview sheet upon the use of the debate that can cover up the weakness of this study.
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