	ISSN 2337-6384                                                              JP3, Volume 14, No. VI, Juli
	2019



	ISSN 2337-6384                                                              JP3, Volume 14, No. VI, Juli
	2019






REVEALING LISTENING COMPREHENSION DIFFICULTIES AND STRATEGIES ENCOUNTERED BY HIGH ACHIEVERS OF THE FOURTH SEMESTER ENGLISH DEPARTMENT STUDENTS

Virnanda Igo Rahmadana1, Yahya Alaydrus2, Nuse Aliyah Rahmati3
1,2,3 Program Studi Pendidikan Bahasa Inggris FKIP Universitas Islam Malang
Email: 1 virnandaigo@gmail.com,2 alaydrus@unisma.ac.id,3 nuserahmati@gmail.com


Abstract
The objectives of this study were to reveal students’ listening comprehension difficulties and strategies to overcome the listening comprehension problems by high achievers. The strategies were necessary to improve the listening skill and counter the difficulties in listening comprehension. The research method was qualitative research method. The participants of this study were four students. The researcher was asked for recommendation to the listening lecturers, then the researcher met them personally, then the researcher conducted the open-ended interview session to collect the data. The researcher was used familiarizing and organizing, coding and reducing, and interpreting and organizing to analyze the collected data. The findings of the research explained that the difficulties included limited vocabulary, speed of native speakers’ speech, natives speakers’ accent, classroom environment, lack of concentration and motivation. However, the students’ strategies were the use of media as the learning tool, practicing listening material continuously and reading short stories to get new vocabulary. The students suggested applying the strategies provided to overcome their difficulties. However, this research was expected to be developed by the future researchers who had the same interest.
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INTRODUCTION
Listening is the first stage in the process of receiving information. As the first processor, the listeners are expected to have a good listening skill in order to get clear information. According to Richards and Renandya (2002), one of the important but not yet prioritized in language teaching is listening skill. According to Feyten (1991) as cited in Vandergrift (2011) listening is a crucial factor in the development of second language. Moreover, listening involves breaking down the messages that take place from time to time. Listening is completely different from reading, which needs the text to be decoded and it occurs above the envelopes’ back, signs and space pages. Mostly, the spoken data is not registered and temporarily registered. It is according to spontaneous performance which generally vanishes from the recall in seconds (Wilson, 2009).
Walker (2014) claims that listening is a heavy cognitive load on the listeners because they need to listen, maintain data memory, organize it, and adjust their understanding with what data and knowledge they heard before. Rost (2002) as cited in Vandergrift (2011) states that listening is the method of obtaining what the actual message has been said by the speaker, constructing and representing context, negotiating and reacting context with the speaker, and generating the context through empathy, involvement and imagination. To listen well, listeners must be able to break down the messages, be able to apply a range of methods and interactive procedures to make the meaning, and be able to react to what is said in various ways, depending on the communication purpose. In conclusion, listening has a complicated process that requires many elements to make the meaning.
In the process of learning listening, the students may face several obstacles, such as the pronunciation, limited or unfamiliar vocabulary, speed of speech, and accent of the native speaker. Wilson (2009) describes the listening comprehension issues into four general classifications such as message characteristics; delivery features; listener and environment. Message characteristics relate to the listeners when recognize the speeches. For instance, simple mishearing may affect to the comprehension of the text by hearing simple mishearing in ‘eyes and pear’ into ‘I and bear’. Brown and Yule (1983) state that there are four main factors which can affect the listening process. The first is the speed and the natives’ accent. The listeners need time to process the information from the speaker. The second is the listeners’ matter in motivation. The third is bad grammar, lack of vocabulary and bad information structure. Lastly, the supporting items in listening also can affect the accuracy of the listeners’ understanding, such as diagrams, pictures, etc. Rini (2017) in her research discovered that the main issues of listening comprehension were limited of English vocabulary, too fast speed of speech, different accent, class condition, absence of concentration and absence of motivation. In other hand, Hamouda (2013) discovered that accent, pronunciation, inadequate vocabulary, speaker accent, lack of concentration, anxiety and bad quality of recording were the main issues of listening comprehension.
Enhancing listening skill could make us easier to significantly enhance speaking skills. Darti (2017) argues that the learners have to constantly and continually hear different kinds of English if they want to interact meaningfully, naturally and correctly. The learners can't enhance language without hearing because listening gives input in language. In order to assist the learners enhance their listening skills, the previous researchers found that the learners can watch native speaker YouTube videos, listen to English songs, scan the questions before listening, study outside the classroom with friends. Additionally, according to Oxford (1990), one of the ways that make successful in listening comprehension is listening strategies. There are six strategies that can help EFL students in learning listening comprehension such as; memory strategies; cognitive strategies; compensation strategies; metacognitive strategies; affective strategies and social strategies. Rini (2017) also found that using media as the learning tool and scanning the question were the strategies used by the students.
Therefore, the research problems of this research are (1) What are the listening comprehension difficulties encountered by high achievers of the fourth semester English Department Students of University of Islam Malang? (2) What are students’ strategies to overcome the difficulties in listening comprehension? Based on the research problems, the purpose of this study is to know the difficulties faced by the high achievers in listening and the strategies to overcome the difficulties.

METHOD
The researcher used qualitative approach to get more detailed data. Patton (1990) stated that qualitative data includes elaborate descriptions of circumstances, activities, people, interactions, and behaviors found; direct quotations from individuals on experiences, attitudes, beliefs, and ideas; and extracts or complete passages from documents, correspondence, documents, and case stories. This research design was used to obtain data on the students ' listening comprehension problems. In addition, it can also investigate the methods of the learners to comprehend listening.
In this research, there were the high achievers in listening subject from the fourth-semester students of English Department of University of Islam Malang. The researcher choose them as the participants to find out about the difficulties and strategies that they use to overcome the difficulties in listening comprehension. The researcher only took 4 students from English Department which has high scores in listening subject. The amount of research field was not too large in this research and also in this research, there were only 4 students who met the researcher’s requirement, and that was the reason why the research only has 4 participants.
The researcher applied the interview to find out and solve the student's listening comprehension problem. The high achievers in listening 4 subjects were selected to be interviewed in order to obtain the information. The researcher met the lecturer of listening 4 to ask for the recommendation of the high achievers in that subject. Then, the researcher decided to choose the students who were proper to be an interview respondent. Then, the researcher met the chosen students personally to gain the chemistry and intimacy between the researcher and the students. In the next day, the researcher conducted open-ended and semi-structured interview in order to get detail information. There were 8 main questions which were used in the interview. The questions would be developed by the researcher based on the participants’ responses. The questions concerned and focused on the students’ listening comprehension difficulties, cause of the listening comprehension difficulties and the strategies to overcome those difficulties.
The researcher conducted the interview by providing the questions, discussion, and tape recorder. The researcher used a tape recorder to help the researcher to save data sources effectively which would be analyzed as the data research later. The researcher analyzed the summary, conclusion based on data from the interview session. The results were expected to present clear information about what the students’ difficulties in listening comprehension, and how to overcome the difficulties in listening comprehension.
In this study, the researcher used interview guideline to collect the data. The interview was used to find deeper information and result. The interview guideline was taken from the previous study conducted by Rini (2017). Ary, et al. (2002) argues that the interview was used in their own words to collect information on the opinions, views and emotions of the topics about the scenario. The guideline for the interview would be used to check and clarify the responses given by the respondent to the study issues. It was also used to collect more information to reinforce the data as a source.
The researcher held the open-ended and semi structured interview with the high achievers’ students in order to gather more information about students’ listening comprehension difficulties and strategies. The students were asked about whether the students had any difficulties in listening comprehension or not, the difficulties that the students had, what the causes of the difficulties, and the solution of the difficulties. The basic reason for their listening comprehension difficulties would found on the developed questions. The last session of the interview was talked about what strategies used by the students to overcome the difficulties of listening comprehension in the future. The utilization of tape recorder was applied to help the researcher to save the data sources effectively.
There were three main steps in analyzing data from this research. Ary, et al (2010) state that the analysis involves three steps; familiarizing and organizing, coding and reducing, and interpreting and organizing. In the first step, the researcher started the process by reading the interview guidelines, taking note, and reviewing the entire data. Then, the researcher organized the relevant data to focus on the problems of the study. The second step was coding and reducing. It was the data selection, focusing, and simplification of data from the holistic data. The unnecessary data were removed, and the important data were gathered and classified into more specific. Strauss and Corbin (1990), as cited in Cohen (2011), define coding as the method of dividing text information sections data into smaller pieces. The researcher sorted and organized the data from the interview session by classifying the students’ listening comprehension difficulties and the listening comprehension strategies based on the questions and students’ answer. The third step was interpreting and representing. The researcher interpreted the findings, analyzed by using the researcher’s knowledge and expert theory and presented the data results. After analyzing the instruments, the researcher presented the result of the study. 
FINDINGS
In order to answer the research questions, this section presented a detailed analysis of the collected data. The researcher conducted the interview for 4 English students conditionally depend on participants’ free time. The qualitative descriptive technique was employed to analyze the data from this research.
The researcher used the open-ended and semi-structural interview to find out the data. There are 8 questions asked to the participants and developed question depend on the participants’ respond.
The first respondent said that she often face difficulties in listening comprehension such as classroom movement, distraction, classmate environment and also the weather which could affect the concentration of the student. She also met some problem from the speed of the speaker’s speech, lack of concentration and also lack of vocabulary and motivation. The difficulties in listening affected her point in listening.
The first respondent’s strategies to face the difficulties in listening comprehension were listening and comprehending to music, watching education video related to English lesson and English speech like stand up comedy on YouTube, reviewing and practicing TOEFL and IELTS listening audio and also watching movie with English subtitle.
The second respondent said that the seat position really affects her in listening comprehension. Secondly, the speed of native speakers’ dialogue or speech was too fast for the student, so that she couldn’t understand well about the context of the dialogue. She also said that she always feels nervous when there was an impromptu quiz. Moreover, lack of vocabulary, motivation and focus, difficulties in speakers’ accent also being some of her problem in listening. Those problems affected her listening point.
The student utilized media to counter the difficulties in listening comprehension such as listening to music and find out the meaning, watching YouTube video about English lesson, watching movie with English subtitle. Self-motivation is also a good thing to face the difficulties in listening comprehension. She also often practices listening exercise with reading the script.
The third respondent stated that lack of vocabulary, a distraction from friends, lack of understanding in questions context, and speakers’ accent were some of the difficulties that she faced. Emotion or mood was one of the causes of the difficulties she faced. Distraction from building construction also affected her concentration.
Her strategy to counter the difficulties was reading a lot, then learning new vocab from the text, pronouncing the new vocabulary. She stated that this strategy was very effective to her in learning listening comprehension. She argued that most people when listening to music, they only focus to enjoy the music not to understand the meaning.
The last respondent said that her difficulties were lack of vocabulary, can’t understand about the context of dialogue, and also accent. She also added that laziness was one of her difficulties and the classroom environment can make the student not focus when learning listening comprehension. Moreover, she recommended that the classroom provided a headset or headphone for each student. The difficulties in listening comprehension affected her in listening point and her confidence.
Her strategy to face the problems in listening comprehension was reviewing the materials given by the lecturer over and over again. She often listening to the audio and reading the material given by the lecturer. She stated that this strategy makes it easier to comprehend listening.

DISCUSSIONS
According to the responses of the students, the researcher found that each of the students had different difficulties in listening comprehension but, some of them had the same difficulties and causes. There were some main difficulties faced by the students in listening comprehension such as lack of vocabulary, lack of motivation, lack of concentration, classroom environment and facility, native speaker’s accent, speed of speech.
The first difficulty faced by the students was lack of vocabulary. The unfamiliar or unknown word was still heard by them in listening comprehension learning process. 
“My first difficulty was unknown vocabulary. But if I didn’t know the vocabulary, I try to guess the context of the sentence by the next words.” (Interview, second respondent)
“Then, maybe I didn’t have much vocabulary because I barely to study, didn’t understand some questions well.” (Interview, third respondent)
Most of the students did not know the meaning of the new or unknown words. Lack of vocabulary was an inevitable problem in the listening comprehension process. This problem gave some effects on the students during listening comprehension. They had to skip the question if there were unknown word or vocabulary in the question. The same statement had been stated in the previous study, Hamouda (2013) argued that lack of vocabulary interferes the listeners’ understanding because of the unfamiliar words. The listeners could not keep up the information because they were too busy to understand the meaning of one point they hear (Jiang, 2009).
The native speaker’s accent was the second difficulty faced by the students. Based on the interview, some students had a problem in the accent of the native speaker. They could not comprehend and understand well about what the speaker said.
“Yes, usually American accent was the difficult one.” (Interview, third respondent)
“I faced the difficulty in IELTS because; the British accent had difficult pronunciation.” (Interview, third respondent)
Based on the interview some of the students had problems in British accent and some of them had problems in American one. According to Anderson and Lynch (2003), the listeners needed more time to hear perfectly and understand the speaker. Moreover, with little exposure to native speakers in situations of real life would be difficult to understand the speech from the native (Zarin, 2013). The unfamiliar accent was another reason which made the students confused.
Some of the students claimed that the speed of native speaker speech was the next factor of their listening comprehension difficulty. From the interview session, some of the students emphasized that their main problem was the fast speed of the native speaker speech. Fast speech might make the students cannot understand the content well.
“Then, the native speakers usually speak too fast, so it was difficult for me.” (Interview, first respondent)
 “The first difficulty, the speakers speak too fast.” (Interview, second respondent)
According to Underwood (1989), the listener couldn’t pursue speed of the speaker and this cause the greatest difficulty with listening comprehension. Hamouda (2013) stated that the faster speech rate gave negative impact because when the speaker spoke quickly, the listeners were difficult to comprehend the content. 
The researcher found out that the fourth difficulty faced by the students was related to the classroom environment and facility. Some students got a distraction because of the noise from the building construction and also the rain.
“Then, the LCD projector in the listening lab was broken, so we moved to the second-floor class. Then, the sound of rain made me difficult to hear the quiz’s audio.” (Interview, first respondent)
“This building construction somewhat disrupt the learning process, so the class was moving to another room. There was no soundproof and the building construction was so noisy.” (Interview, third respondent)
“In my opinion, each of the students should be facilitated with a headset. Then, the classroom was not really comfortable so it could distract my focus when working on listening exercise.” (Interview, fourth respondent)
Chaugule (2009) argued that building an appropriate physical and psychological atmosphere in the classroom was essential. Teaching didn’t only about techniques but also involve classroom organization and appropriate facility. Additionally, there must be also special environments and appropriate facilities for developing teaching and encouraging students to learn a foreign language (Hwaider, 2017).
In the interview results, the researcher also found that the internal factor related to the lack of concentration was one of the students’ difficulties. Some of them said that they felt hard to concentrate when they were in a certain situation.
“Sometimes I couldn’t focus. If I wasn’t focus in the beginning, in the next questions or number I couldn’t focus too.” (Interview, second respondent
“Then, the classroom was not really comfortable so it could distract my focus when working on listening exercise.” (Interview, fourth respondent)
The low concentration occurred when they had difficulties in a question and room environment. Underwood (1989) said that incapacity to concentrate was a significant problem because understanding could seriously interfere with even the shortest break in attention. Gilakjani and Sabouri (2016) argued that more concentration and quick understanding was needed in listening. Concentration during listening comprehension was something needed to make the students stay focus. Lose concentration would influence learners who miss some of the materials, thus affecting their knowledge of the entire class (Hamouda, 2013). The loose concentration could affect the students’ motivation.
The researcher found a lack of students’ learning motivation as the last difficulty. Based on the interviews, some students stated that they had less motivation during listening comprehension. Some of them mentioned that the lack of motivation came from friends habitual and also the length of the text.
“If my friends didn’t study, I followed them. Then, another factor was lazy and less motivated.” (Interview, first respondent)
“In the listening 4, I was lazy to read the long text. So far, my difficulty was only in my laziness which was last longer.” (Interview, fourth respondent)
Based on all the findings found by the researcher the lack of motivation came from internal factor. According to Ly (2011), motivation played an important role as encouragement that determined whether the listeners started a task at all. The key to being a good listener was the corresponding motivation. In listening comprehension process needed motivation that can assist and boost the students’ listening skill (Goctu, 2016). The psychological factor and students’ interest which came from them also affected the students’ way to comprehend the listening comprehension. Motivation and interest were somewhat related to each other.
In order to overcome the problems in listening comprehension, the strategies and solutions were needed by the students. The strategies were used as the problem solver in the students’ listening comprehension difficulties. The strategies which were used by the students such as, the utilization of media as the learning tool, practicing some listening materials, and reading a lot to enhance new vocabulary.
The first strategy found out by the researcher was the utilization of media. The use of media as a learning tool was needed to deliver learning materials to the students. It also helped the students to understand the learning materials easily. The students also could to improve their listening skill through the media.
“Then, for my strategy was according to what I like. Listening to music, then watching a movie and watching YouTube. I usually watch English Standup Comedy. I was learning grammar from English language. Then, I was watching the natives’ vlog.” (Interview, first respondent)
“Sometimes when watching a movie I enabled the subtitle, sometimes not. Then, listening to music and reading the lyrics, then looking after the meaning.” (Interview, second respondent)
The researcher found that some students could learn English especially listening comprehension through movies and songs. Some students said that by using those media, they could overcome their difficulties, such as unknown vocabulary, unknown pronunciation and unfamiliar accent. Safranj (2014) also added that utilizing movies was an effective way for students to improve their listening ability and get more knowledge in English culture. It was a suitable strategy to overcome the lack of vocabulary, strange English accent, and unknown pronunciation. By using audio-visual media, the students would use their multi-sensory, sounds and vision simultaneously when listening (Harmer, 1998). Additionally, Shen (2009) said that English Language Teaching could be carried out in a relaxed and enjoyable way by using English songs in EFL classes.
Reviewing materials was the second strategy used by most of the students. The researcher found some of the students often review the listening material given by lecturer to enhance their listening skill.
“We had to listen a lot to the listening audio. For example, I was studying IELTS and listening to the audio.” (Interview, first respondent)
“I really often listening audio given by the lecturer and also read the script. I had to understand or memorize the materials, so it would be easier.” (Interview, fourth respondent)
This strategy was employed to overcome problems such as the speed of speech, accent of the native speaker and unfamiliar pronunciation. By having a habitual in listening to the audio, students would get used to native speakers’ accent. Moreover, the students would enrich their vocabulary and pronunciation by practicing the listening materials.
Reading short stories was the last strategy that mentioned by the students. Reading is one of the receptive skills besides listening. When the students read a lot they will get a lot of information and new knowledge. The last strategy used by the student was reading.
“I was more inclined to read because my strategy was enriching the vocabulary. So, when I was reading I found new vocabulary, then I listen to how to pronounce.” (Interview, third respondent)
“So, you had to read a lot then find out new vocabulary. Then, found out how to pronounce or you also could read a lot to the dialogue or short story. It could be effective.” (Interview, third respondent)
One of the respondents said that through reading, she could get the new vocabulary and know how to pronounce the unknown words. Palupi (2010) stated that short texts were good material to enrich students’ vocabulary mastery and also improve students’ learning activity during the learning process. The use of short story could be the best method for the students to obtain new vocabulary (Al-Dersi, 2013). The respondent had a focus to enrich her vocabulary through reading then, she found out how to pronounce the new vocabulary through the digital dictionary and memorize it.

CONCLUSIONS AND SUGGESTIONS
Based on the collected data, it could be concluded that fourth semester English Department students had some difficulties in listening comprehension. From the result of the study, the researcher found out 6 main difficulties faced by the students. Mostly, the difficulties caused by the external factors, such as classroom environment and facility, native speaker’s accent, and speed of speech. The students stated that those problems can affect them when they try to understand what the speaker says. They also argued that they have problems while the speaker has strange accent, and speak quickly. In addition, the students revealed that they also have internal difficulties related to lack of vocabulary, motivation and concentration. Most of them lose motivation and concentration when there was a difficult and complicated question. It could distract their listening comprehension process. The students had to overcome their difficulties to achieve a better listening comprehension result. Based on this study, there were 3 ways to minimize and at least to overcome the students’ difficulties in listening comprehension. The first way was the utilization of media as a learning tool that aims to improve listening comprehension. The use of media such as video, song and movie is an enjoyable way to improve and face the problems in the listening comprehension. The second way was practicing listening material given by the lecturer continuously. This strategy could make the students get used to the speed of speech and unfamiliar accent. The last strategy is reading to enrich the vocabulary. Since lack of vocabulary is the most mentioned problem in listening comprehension, reading could be the best way to get more new vocabulary.
The suggestion for th lecturers, they can can adapt their teaching methods and strategies from several learning methods and media that can motivate the students to improve their listening comprehension. The lecturers also can insert some media such as videos, songs, or movies in the middle of the learning process. Giving listening materials to the students also can be a way for the students to learn about listening comprehension. The researcher highly expects that the encouragement from the lecturers can improve and motivate the students listening comprehension. The students can apply various strategies from this research results. The existence of online media can make the students be able to conduct independent learning in listening comprehension. The students must be willing to learn independently to improve their listening comprehension through the strategies they like. The future researcher who has the same interest in listening comprehension difficulties and strategies can add the quantitative method to get more detailed data to support the qualitative one. The future researcher also can expand the number of participants to get a more varied result.
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