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Abstract
This study aims at investigating teachers’ perception on written direct feedback for language learners’ writing skill of second semester at University of Islam Malang. Qualitative research was employed in this study, and an interview was done as the instrument. A male and female teacher of writing skill in the second semester were selected as the respondents and six questions were served to reflect teacher written direct feedback as regards writing skill. After analyzing the data, the result showed that written direct feedback resulted better progress on writing skill. From written direct feedback, learners obtained more beneficial feedback. More importantly, for those who are low learners, they obtained an extra time to get the feedback. This study concluded with a discussion of the present study and the future research. The researcher suggests future researcher to conduct the study by using more data collection method and not only focused on written direct feedback but also spoken direct feedback. Then, for English writing teacher should give written direct feedback to improve the students’ work on writing.
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INTRODUCTION
English is deemed as a foreign language instead of second language, and it is the first foreign language that is learned in Indonesia (Sadtono, (1997:7), as cited in Musthafa, (2009)). Communicating by using English is even prestigious. The use of English to communicate is called modern and civilized people (Khusnita, 2013:1). Therefore, English is important for people. Then, English is divided into two categories: productive skills and receptive skills. All of them are important to be learnt for students. Students encountered difficulty to understand grammatical structure in writing. It is supported by Bahsyal (2009) that writing is a complex task that requires a kind of components like mastering vocabulary, grammar, and organization of the text. 
Most of students have low motivation to write descriptive text or an argumentative essay in writing classes. They were afraid of trying because the words “Writing is damn hard” has fossilized on their mind. According to Oxford ELT (2015) writing is difficult skill, even if our mother tongue and people write memory in their live continuously, especially when texting and emails. So, when students can master writing skill, they can communicate by using email, chat or messages with their friends abroad easily. Not only that, they can also apply scholarship abroad which has regulation to write an article or journal publication.
So, teacher feedback is the effective way how to enhance their writing ability. If teacher never gives them feedback about what they have submitted, it cannot improve their writing ability. Students will be left behind in their writing skill. Hence, it is the big challenge for teacher to provide feedback to produce good performance in writing class. As stated in Matti Erkkila (2013) one piece of good quality on writing feedback is not easier for language teacher, it needs more time to know the suitable one of feedback that will be chosen for writing learners. According to Montgomery and Baker, (2007), as cited in Matti Erkkila, (2013) revealed that: 

There were differences on teachers’ perception and students’ perception of teacher written feedback which is include in the actual feedback and teachers’ own conceptions; they argued that all of students are given the various of feedback related to their needs, and most of them felt that they got the more feedback than teachers’ giving before. Not only that, teacher also perceived the more feedback on global issue (ideas, content, organization, and vocabulary) than in local issues (grammar and mechanics). 

In addition, on language learners’ writing skill, the important role of feedback has been proven to help students in their learning processes. These studies have revealed that teacher’s feedback should identify problematic areas clearly and allow students to find out solutions by themselves. One aspect of the good feedback practice is helping students to clarify the good performance of their writing. It contains of goals, criteria, expectation, and standards. 
Not only that, teacher also can give positive motivational beliefs and self-esteem on students writing classes. Shamshinor & Siti Hamin (2004) who did a study on twenty-four students reported that when students were given form feedback, students’ accuracy improved significantly. Feedback is an important tool to correct students’ errors in writing skill. It is one way to enhance students’ ability during writing classroom. This view is supported by Harmer (2004) that feedback becomes more appropriate to enhance students’ level and help them to develop their writing skills by learning from their error. In addition, Lee (2004) also revealed that feedback is like feedback teachers provide on students’ mistake, whether in direct or indirect feedback.
Then, according to Lee (2004) there are two types of feedback in language learners’ writing skill. First is direct feedback, providing the correct answer exactly on student’s writing task which focus on grammatical structure, punctuation, capitalization, incorrect words, morpheme and others. It is one line with Husniah et.al (2018) that direct feedback is correcting all of the students’ mistakes by underlining the error in spelling, grammar structure and etc, then write it down directly the correct answers.  Second is indirect feedback, providing the correct answer by giving the code, underlining, or marking by using red pen on students’ writing task in order to make them deeper thinking how to solve the problem, as stated in Bitchener (2008) that teacher providing direct correction than indirect correction, because indirect correction, students must correct and solve the problem by themselves. 
Frequently, one type of feedback that can be used for language learner’s writing skill with the accurate result is direct feedback. Direct feedback requires students do not repeat the mistake that has been done by themselves. Hence, direct feedback has more effectiveness on delivering feedback. According to Bitchener (2008) there are various of direct feedback, (1) direct feedback written meta-linguistic explanation; correcting student’s grammatical error on the script with the example on the top or bottom of the text,  (2) direct feedback oral meta linguistic explanation; face to face conversation between teacher and students, or conversation between teacher and small group discussion, and/or (3) Direct feedback only; teacher gives the correct answer directly on the student’s writing task while occur the mistakes. 
There were kind of techniques in providing direct feedback. Firstly, as stated by Ellis (2009) that the forms on giving direct feedback are crossing out and unnecessary word, phrase, or morpheme; inserting a missing word or morpheme; and writing the correct from or near to the erroneous form. Secondly, according to Santos et al. (2010) direct feedback is divided into reformulation and error correction. In the reformulation technique, the teacher or researcher makes a copy of the students’ original text and reformulates each story. Moreover, when the teacher corrects the students’ error in a copied revision of the students’ original text, it is named an error correction.
The previous study was from Lee, Leong, and Song’s (2016) article, they revealed that teacher beliefs and contextual factors appeared to be the main influences on the respondents ’practices. In general, feedback practices were shaped by the teachers’ beliefs about the needs and capabilities of their students, but such belief-based practices were often limited by contextual factors. 
According to the statements above, the researcher has an interest to conduct a study about teachers’ perception on written direct feedback for language learners’ writing skill of second semester at University of Islam Malang.

METHOD 
This study implemented descriptive qualitative as the research design. “A descriptive qualitative design is based on data-making methods that are flexible and sensitive to the social context in which data is produced (not standardized or rigidly structured, or fully extracted from the context of 'real life')” (Mason, 2002). Literally, qualitative research is involved the naturalistic data without any intervention or manipulation variables (Nassaji, 2015). So, the researcher got description about teachers’ perception on direct feedback in EFL writing classroom by the teachers of writing at second semester of English Department of University of Islam Malang. 
The researcher selected two writing teachers as the subject of research. They were considered implementing written direct feedback. The data needed in answering the research problems of this study is in the form of qualitative data. Creswell (2012:16) stated that one of the characteristics of qualitative research is analysing data for description and themes using text analysis, and then interpreting the larger meaning of the findings. In addition, qualitative research focuses on words or pictures than numbers or statistics. In this research, the data are teachers’ perception on direct feedback in EFL writing classroom and the ways of teachers in providing direct feedback. Thus, the data were taken from interview transcript. So, the researcher implemented open ended interview given to the subjects of the study. 
Sequentially, the researcher used open ended interview to get the thought and to gain deeper information related to teachers’ perception on direct feedback and the role of providing direct feedback. The interview was conducted with teachers of writing in second semester of English Department at University of Islam Malang. Then, the first step before conducting interviews is that the researcher made list of questions for teachers. Afterwards, to make the data valid, the researcher asked one of the teachers of English Department to valid the data. Furthermore, the researcher adapted source from Erkkila (2013) in TEACHER WRITTEN FEEDBACK: teachers’ perception of given feedback of the interview which divided into two parts (1) teachers’ perception on written direct feedback and (2) technique of provide written direct feedback as the following:
1. What do you think about direct feedback? Is that appropriate for second language learners writing skill? 
2. Do you give your students sufficient direct feedback? Why?
3. Do you feel that you provide all students with same of direct feedback? Is that your aim? Why?
4. Do you think that any of the fields of writing (structures, text functions, expression, or construction of ideas, for instance) is a particularly important object of direct feedback?
5. In what extent do you encourage and criticize students with direct feedback?
6. Do you notice every student’s mistakes? How is the way?
In qualitative research, the data are collected in form of words or pictures, such as an interview. After conducting interview, the researcher transcribed the data from audio-recorded of the interview session. Afterwards, the data were analyzed, coded, and the last was interpreted and represented the data based on the research problems (Burns, 1999). In addition, this study implemented theoretical triangulation because the researcher only used interview as one of data collection method. Then, according to Denzin (1970), as cited in Scott (2007) noted that theoretical triangulation is where more than one theoretical position is used in interpreting data.
The data interviews were triangulated with more than one data sources in order to reduce the researcher’s biases and identify:
1. Teachers’ perception on written direct feedback
2. The techniques of providing written direct feedback.

FINDINGS
Feedback is an important tool to correct students’ error in writing skill. It is one way to enhance students’ ability during writing process. This view is supported by Harmer (2004) that feedback becomes more appropriate to enhance students’ level and help them to develop their writing skills by learning from their error. In addition, Lee (2004) also revealed that feedback is like feedback that teachers provide on students’ mistake, whether in direct or indirect feedback. Direct and indirect feedback are the various types of feedback to students’ writing. Direct feedback refers to locating errors directly by circling or underlining and then providing the correct term, whereas indirect feedback is locating errors indirectly by putting mark on the point line, teachers do not show the correction of the error.
Teachers’ perception on direct feedback is defined as expression of thought, ideas, and believes about direct feedback for language learners’ writing skill. Literally, as stated in previous chapter that there are two kinds of direct feedback in writing skill, they are spoken direct feedback and written direct feedback. Spoken direct feedback is usually given by teacher in face to face correction with the specified time and place, whereas written direct feedback is provided by the written correction on the students’ paper which is focused on many aspects such as structures, text function, expression, construction of ideas, grammatical error, transition signal, word choices and cohesion in writing process. 
In addition, some of teachers used written direct feedback than spoken direct feedback in delivering the students’ revision. Written direct feedback can be used for improving their writing skill. Mr. Black and Mrs. Pink were teachers in writing skill English Department. Both of them teach at EFL writing in second semester who always deliver written direct feedback when correct students’ error in writing.

“Direct Feedback is effective since the students need to know directly their error, grammatical error, punctuation, as well as developing the idea based on their outline, so they need to revise as well as possible to do another progress.” (Black, interview, June 24)

“Direct feedback is really important for students. They will have their direct correction. So, after I give the feedback then they will revise the draft because they are trying to write a paragraph. So, trying to be scientific writing, so, giving direct feedback will be very influence to their next writing.” (Pink, interview, June 24)   
Teachers’ written direct feedback is one of the effective ways to make a lot of progress in writing skill since students can directly revise their draft and understand their mistakes. Then, students have no reasons to make the same mistake for the second time. Not only that, direct feedback is needed to develop the students’ knowledge while trying to write a scientific writing. A good scientific writing can be produced by the students if they never give up to learn and make another progress gradually. Besides, teacher not only focused on one aspect of writing but also many aspects, such as structures, text function, expression, or construction of ideas to correct the students’ error. It is in line with Sheen (2007) argues that direct feedback is divided into focused and unfocused. Focused direct feedback is a form of direct feedback that teacher only indicates and corrects the errors in the specific linguistic feature like article “a” and “the”, verb form, or preposition. Despite that, unfocused direct feedback is the teacher indicates and corrects all errors in the learner’ text. Not only that, when teachers delivered direct feedback to the students, they will exactly revise the error and ask to write paragraph from making an outline, topic sentences, supporting ideas, body of idea, and conclusion. So, teachers’ direct feedback improves the students’ progress. However, teacher should give the students sufficient direct feedback since the students are supposed to produce a good writing product by improving writing skill. Sufficient direct feedback can be described as delivering the appropriate direct feedback based on some aspects. It can be focused on grammatical error, transition signal, conclusion on the outline, supporting details, topic sentence, or etc. Then, considering with those aspects, the teachers should facilitate the students whenever they need to revise their draft of writing.
Moreover, sufficient direct feedback is very needed for students. On the other hand, when students do not get sufficient direct feedback, they think that they have produced the perfect writing. Furthermore, direct feedback will be fossilized in their mind because they understand which part, they must consider to make more progress. While spoken direct feedback will give students inaccuracy feedback when they are failed to understand and forget the teachers’ comments. Besides, sufficient direct feedback also can be delivered when the teacher taught more than one meetings in the writing class. A teacher usually gives direct feedback according to material that have been taught, such as when making the topic sentence and then outline. So, they can revise it to be first draft, second draft and final draft. In addition, both of respondents argue that some of the fields of writing (structures, text function, expression, or construction of ideas, for instance) is particularly important object of direct feedback. 
“I think that some of the fields of writing (structures, text function, expression, or construction of ideas, for instance) is absolutely important object of direct feedback. (Black, interview, June 24).

“Some of the fields of writing (structures, text function, expression, or construction of ideas, for instance) is absolutely important object of direct feedback in order to make good writing and structure writing by following the mechanic of writing. So, they will know which one is descriptive, recount, procedure text and so on.

Furthermore, not all of students have the same characteristic on their writing skill. Sometimes, one student has the missing in word choices or cohesion, and one another has low in the grammatical error or transition signal. So, all of them obtain different note of direct feedback from the teacher depend on the mistake. So, while teachers are providing different note of direct feedback, students will be aware of their weakness by asking for some help from their friends. Afterwards, students can clarify some parts of error during consultation session in the class and out of the class. Teacher used more than one meetings due to the complex process of correction. 
Then, there are many techniques of direct feedback in writing skill. For example, revising students’ error is by giving mark with the various colours of pen. The use of colourful pens will help students to identify the type of errors they made. Furthermore, the use of colourful pens can be as following: underlining, numbering, circling, comments, or a bunch of comments (Ellis, 2009). Otherwise, the students will notice which part that should be revised and what kinds of revision they should do. In addition, those are kinds of direct feedback that often used by the teachers in order to make their students know which part of error they should revise. 

“So far, I give them a different colour of revision, so, it is easily seen by the students like blue colour, red colour, even though, it takes so much time in revision but I usually give my attention on their writing organization aspects, especially their paragraph development based on their outline, but before their writing, I usually correct as many as possible their outline first, then I suggest them to use so many strategies in developing their idea from listing orders, clustering strategies and there are so many others.” (Black, interview, June 24)

“When I see and read their product, of course, I see starting from their time to consult their writing, then structures, and also what they need to write. For example, making paragraph, you should be more attention on the content of paragraph, the structure of paragraph starting from topic sentence, supporting and conclusion. so, based on these criteria I consider whether they have any mistake or not. Then, I give them underlining, numbering, circling, comments and then descriptive comments.” (Pink, interview, June 24)

Students are also recommended to use prewriting strategies “brainstorming techniques” in developing their idea such as listing, clustering, freewriting, looping and asking the six journalists’ questions (five W’s and one H), those direct students produce a good writing. Besides, students are instructed to follow up the steps in writing paragraph from making an outline of topic sentence, first draft, second draft, and then third draft.
Moreover, teachers should know and notice every students’ need in their writing process. Teachers can give stress or symbol on some part of students’ writing error to make them revise it easily. It is because some of students have the same and different correction of feedback related to their mistakes. Then, teacher must pay more attention of each students which is in the high, intermediate or low level. Sometimes student in the high level can revise the error directly than intermediate or low level. So, students in the high level do not need more time to follow the next material that will be given from teachers. In the other hand, students in the intermediate or low level is need more additional time to revise their error and follow the material from teachers.
“The way I notice every student’s mistake is like if it is SV Agreement, I usually underline between the subject or the object and the missing verb. (Black, interview, June 24)
“Some students have the different mistake, so, I give them revision based on their error. (Pink, interview, June 24)
DISCUSSION 
According to Lee, Leong, and Song (2016) who stated that feedback practices were shaped by the teachers’ belief about the needs and capabilities of their students, but such belief-based practices were often limited by contextual factors. Then, teachers provided written direct feedback according to students’ error in their writing draft based on their capabilities. If students in the higher level, they will get different written direct feedback from their friends in the other level. As stated by Gul et.al (2016) that written feedback is an important tool for guiding and helping students improve their work. It is in line with the finding of this study that written direct feedback is very important and an efficient to improve learners’ writing skill at second semester. In addition, receiving written direct feedback from teachers will give students an accurate revision, because they revise and understand easily their error in writing. Beside that, conducted by Erkkila (2013) who stated that the teachers believe they are not giving feedback sufficiently because of the lack of time. The result of this research was show that teacher provided sufficient written direct feedback even though they need a lot of time to revise students’ error in their writing task.  
Furthermore, teachers’ perception on direct feedback for writing skill of second semester at University of Islam Malang is divided into two parts, they are (1) the important of written direct feedback and (2) technique in providing written direct feedback. Then, an interview was implemented to be instrument. The result of this study are written direct feedback gives the students positive impact on the writing skill, and teacher provided some techniques in written direct feedback. To conclude, it was found that written direct feedback is important and efficient for learners’ writing skill at University of Islam Malang by implementing some technique of providing written direct feedback.
CONCLUSION AND SUGGESTION 
Based on the findings, it can be concluded that written direct feedback is very important for learners writing skill by implementing some techniques in providing written direct feedback. So, this result also supported by Gul et.al (2016) who stated that written feedback is an important tool for guiding and helping students improve their work. In addition, supported by Lee, Leong, and Song (2016) who stated that feedback practices were shaped by the teachers’ belief about the needs and capabilities of their students, but such belief-based practices were often limited by contextual factors. Then, teachers provided written direct feedback according to students’ error in their writing draft based on their capabilities. It is because each student has the different error in their writing task. 
This research has own limitation, the researcher used one of data collection method and focused on written direct feedback, therefore, the researcher suggests to the future researcher to conduct the study by using more data collection method and not only focuses on written direct feedback but also spoken direct feedback. It will obtain the better result for teaching and learning of writing skill. Not only that, the findings of the research are expected to be the reference and inspiration whose study in line with it. Moreover, it is suggested for future researcher to identify and analyze the problems encountered by the teachers and students in written direct feedback, so that, it can be considered as the additional information in the point of view this study.
The researcher has found out the teachers’ perception on written direct feedback for language learners’ writing skill for second semester at University of Islam Malang. Unfortunately, because of limited time of collecting data, it may not be detail enough. For example, the researcher cannot do the classroom observation to know the classroom condition when teacher delivered the written direct feedback. Besides, for the English writing teachers, they should give written direct feedback because it could improve the students’ work on writing. Finally, the writer realizes that this article is far from being perfect, but the writer hopes this will be beneficial for the readers and the future researchers.
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