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Abstract
Despite its growing importance, students’ perceptions and experiences of English for Business remain diverse and often underexplored, especially among English Education majors. This study aims to examine the perceptions of English Education students toward the English for Business course and to identify the various challenges they encounter throughout the learning process. Employing an explanatory sequential mixed-method design, data were collected through a survey of 35 seventh-semester students at a private university in Malang and in-depth interviews with 4 selected participants. The findings reveal that students hold positive perceptions of the course, recognizing its relevance and usefulness in preparing for the global workforce, particularly in professional communication, teamwork, and intercultural competence. Their motivation is high, driven by personal interest and career goals. However, challenges remain, especially in writing business documents and speaking professionally, largely due to limited vocabulary, low confidence, and difficulty distinguishing between formal and informal language.
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INTRODUCTION
In today’s increasingly globalized and competitive world, English has solidified its role as the dominant language of international communication. It is presence deeply rooted in sectors such as business, diplomacy, technology, education, and media, positioning it as an essential tool for global communication. The ability to communicate in foreign languages, particularly English, is an important factor in achieving international competitiveness because it strengthens individual communication competence (Ubaidillah, 2019; Yunus et al.,2023). Today, English is a common bridge for people worldwide, status as of February 2025: English was the most widely used language for web content, accounting for over 49.4% of websites (Petrosyan, 2025). 
English is a key international language, especially important in the business world. Learning English for Business helps students develop communication skills, cultural awareness, and strategic thinking needed for global business interactions (Louhiala-Salminen & Kankaanranta, 2011). Mastering English for Business can lead to career advancement and open up international job opportunities (Galloway & Rose, 2015). English for Business is categorized as higher education's English for Specific Purposes (ESP) components. According to Rao (2019) and Fitria (2019), Business English, as a form of English for Specific Purposes (ESP), is designed to meet the specific needs of professionals in international trade by enabling effective communication in business contexts such as correspondence, meetings, and negotiations.
Unlike general English, English for Specific Purposes (ESP) such as English for Business requires more specialized language skills, including business writing, negotiation, and industry-specific vocabulary, which are crucial in real-world professional contexts. This approach helps learners get ready for various tasks, such as composing business emails, giving presentations, and participating in negotiations (Chan, 2021; Wulandari, 2023). Previous research has also examined students’ perceptions while learning English for Business, particularly among English business majors, and revealed diverse views regarding the effectiveness and relevance of the course in supporting their preparedness for the professional world.
Ria and Malik (2020) emphasizes the importance of integrating English for Business into the curriculum, noting that students mainly struggle with business vocabulary and speaking skills. Heckadon and Tuzlukova (2022) found that while English for Business activities were generally enjoyable, students showed low to moderate interest in writing due to task-related challenges and limited perspective. Another study also suggested that listening is challenging for students due to fast-paced conversations in the materials, which makes it hard to accurately understand business terms (Desnaranti & Putra, 2023). In addition, Ngan and Chi (2023) noted that English-major students often face difficulties when reading Business English texts, mainly due to a lack of vocabulary, ineffective time management, and limited background knowledge.
Alharbi (2022) concludes that one of the key challenges students face relates to their perception of Business English, which they view as crucial for career advancement. Many students recognize that the course helps them develop essential language skills needed in the Saudi job market and emphasize that English proficiency significantly boosts employability, especially in the business sector where it is increasingly in demand. Despite its growing importance, students’ perceptions and experiences of English for Business remain diverse and often underexplored, especially among English Education majors. This research investigates those perceptions of English Education students toward the English for Business course and to identify the challenges students encounter in learning English for Business.
1. What are English education students' perceptions towards English for business courses?
2. What challenges do English education students face in learning English for Business?

METHOD
This study employed an explanatory sequential mixed methods research design. A survey design was utilized as a quantitative approach through descriptive questions to examine numerical data, while interviews were employed as a qualitative approach to gain an in-depth understanding of the phenomenon. The setting for this study was one of the private universities in Malang. This university had an English language education study program at the Faculty of Teacher Training and Education. The study was conducted on one of the compulsory courses of this study program, namely the English for Business course in the seventh semester.
 Participants in this study include 35 participants for questionnaire and four participants for interview. Interview participants were selected from the survey participants.  Participants were selected based on the answers they provided in the survey and were determined after all responses to the questionnaire were collected.
The questionnaire consisted of closed-ended questions for statistical analysis. The questionnaire was adapted from work by Alharbi (2022) and Prasodjo et al. (2021). The questionnaire consisted of 13 close-ended items with a Likert five-scale: strongly agree, agree, neutral, disagree, and strongly disagree. The questionnaire included four aspects of perceptions:  relevance and usefulness, Attitudes and motivation, Knowledge and understanding, and challenges.
The questions used for the interview were a development of two questions about the challenges of learning English business in the previous questionnaire.  More precisely, these questions were adapted from Prasodjo et al. (2021). These two questions were developed to explore more details about English education students' challenges when learning English business.
Data analysis was conducted using descriptive analysis and thematic analysis. The questionnaire data was analyzed using descriptive analysis. Descriptive analysis was commonly used to summarize and interpret questionnaire data, providing an overview of patterns, trends, and distributions within the collected responses (Creswell & Creswell, 2017). Qualitative data used thematic analysis, a method widely used in qualitative research to identify and analyze patterns or themes in data (Braun & Clarke, 2006).

FINDINGS 
1. English education students' perceptions of English for Business course
The findings, drawn from participant responses, are structured based on the research questions and summarize key themes regarding students' perceptions of the English for Business course. These are grouped into four main areas: (1) relevance and usefulness, (2) attitudes and motivation, (3) knowledge and understanding, and (4) challenges. 
Table 1.1 English education students' perceptions of English for Business course
	Theme
	Questionnaire
	Strongly Agree
	Agree 
	Neutral
	Strongly disagree
	disagree

	




relevance and usefulness
	[bookmark: _Toc200997180][bookmark: _Toc200997557]English language skills and competencies are necessary for success in future work environments.
	
51%
	
34%
	
9%
	
3%
	
3%

	
	Taking Business English courses prepares the skills and competencies necessary for success in the future work environment.
	34%
	43%
	17%
	3%
	3%

	
	The skills needs have been incorporated into the Business English course.
	26%
	34%
	31%
	9%
	0%

	
	The materials taught in English for business help future workplaces
	26%
	37%
	29%
	6%
	3%

	


Attitudes & motivation
	The Business English course has improved English communication performance.
	37%
	37%
	17%
	3%
	6%

	
	English for Business course allowed exploring creativity in learning English.
	26%
	43%
	26%
	6%
	0%

	
	The English for Business course exposed performance using English
	20%
	43%
	20%
	17%
	0%

	
knowledge and understanding
	Understanding English Business Texts
	14%
	29%
	49%
	6%
	3%

	
	Confidence when speaking business English contexts, such as meetings, negotiations, and presentations
	14%
	34%
	46%
	6%
	0%

	
	Confidence when writing business English contexts, such as emails, reports, and proposals
	26%
	31%
	37%
	6%
	0%

	


challenges


	The materials given in the English for Business course are challenging.
	34%
	31%
	29%
	3%
	3%

	
	[bookmark: _Toc200997191][bookmark: _Toc200997568]Writing business documents (emails, reports, proposals) is complex.
	11%
	17%
	43%
	26%
	3%

	
	Speaking confidently in business situations is a challenge. 
	20%
	43%
	20%
	11%
	6%


Based on the survey, most students strongly agreed that English skills are vital for future career success and that Business English courses help develop these competencies. While many agreed that the course covered workplace-relevant skills and materials, a significant number responded neutrally. Over half believed the course improved their English communication and supported creative learning, though neutral responses were equally common. Similarly, students acknowledged the use of English in performance-based tasks, but many remained neutral. Most students were also neutral regarding their understanding of business texts and their confidence in using English for business communication, though some showed more confidence in writing than speaking.
2. English education students' challenges of English for business course
2.1 Feeling unconfident in doing negotiations
Through an in-depth analysis of English language learners' challenges, this study's findings reveal that English language education students experience difficulties in mastering Business English speaking skills. That is supported by statements from several students who stated that speaking is the most significant challenge when learning English for business. Why is speaking difficult for English language education students? Un-confidence in negotiation is one of the primary factors that make English language education students perceive speaking. That was expressed by English education students, who stated that they were unconfident when negotiating.
“The material is more about negotiation because we have to chat and negotiate with each other, which is why I actually find it a bit difficult. Because... my public speaking isn't that good, I am not confident.” (P1)
Lack of confidence in negotiating is often caused by their lack of knowledge about the negotiation. The participant expressed this feeling That she was not very good at negotiating.
 “If it is for practicing speaking, I experienced difficulties when practicing the negotiation part…,.I think what is the technique… How to negotiate something well Then also because, Because the negotiating method or technique is lacking, because I do not understand it and I do not know it. (P2)
Several things were identified as influencing their lack of confidence when negotiating, including struggles with using appropriate business vocabulary, managing effective sentence structures in professional contexts, and overcoming barriers in understanding and using common idiomatic expressions in business communication. That is proven by the statements of several students about their lack of confidence in using business vocabulary.
“How confident? Well, not really confident, actually, Middle, in the middle. If I use business terms, I think it's like the vocabulary in the business world is formal, Let's say in practice like that, then like mispronouncing the vocabulary, it should be called this, but it turns out it's called something else, the meaning is different, right... so I'm not too confident...” (P2)
Several participants reported that they encountered difficulties in conducting business negotiations due to their limited vocabulary. They expressed that their struggles stemmed from a lack of familiarity with business-specific terms, which are often more diverse and complex than general English vocabulary. Since business English involves specialized language used in professional and commercial contexts, students may find it challenging to comprehend and use appropriate expressions during negotiations.
“Difficulty...... Difficulty that may be felt when .......... What is it called? Undergoing... Undergoing the English for Business course may be because there is some new vocabulary, and the vocabulary of regular English and English for business is different, right?”(P4)
Other participants also experienced similar things. Choosing the right words or using vocabulary suitable for the business context is difficult.
“Because I... umm... When it comes to the difficulty, it's more about... forming the right words in a business context. So, I might still lack the necessary vocabulary, which makes it a bit difficult.”(P1)
The choice of words when negotiating also has an impact on communication style. Students are afraid if they suddenly use an informal communication style when negotiating.
“As I said before, for example, in the practice of business subjects. Like determining which vocabulary should be used. Is it formal or informal vocabulary? I'm afraid that will be in the practice itself. Well, it is okay if the practice is still supervised by the lecturer, right? If for example we accidentally use an informal word for formal, the informal sentence can still be corrected. But if we are outside, suddenly blurting out an informal one, like feeling uncomfortable in the business world” (P2)

2.2 Vocabulary, Grammar, and Format as challenges in writing business context 
In addition to difficulties in speaking, students also reported challenges in writing. Many students struggle with composing business-related texts such as formal emails, reports, proposals, or memos, which require proper grammar and familiarity with formal tone, structure, and specific vocabulary. These writing tasks often demand precision and professionalism that students may not yet be accustomed to. As a result, writing in a business context becomes a significant obstacle for many students. Students find it challenging to write e-mails when writing for business contexts. The expressions given by participants evidence that.
“If that was practiced before,  using email, the difficulty is like the template, like what is the subject? Then what is the content of the email? Like what is the opening sentence? What is the closing sentence? That is it…” (P2)
Furthermore, English education students also feel confused in writing proposals due to the difficulty in writing emails. Some students think that writing proposals is more complex than writing emails.
“Proposals for cooperation,  proposals are more difficult than writing emails because I think emails are still the same... The language and writing style may remain the same as people's emails in general, while proposals for cooperation proposals are more difficult because there will be many terms that may be new.” (P4)
P3 also said something similar. She felt that writing a proposal was more difficult because the proposal writing was more detailed.
“Maybe writing a proposal is a bit difficult, but if you study it first, InsyaAllah, you won't find it difficult. Because maybe we have to... if we make a proposal, it has to be clear, everything has to be clear. Like sponsors, if we want to hold an event, we have to put that in there, too. So, if we want to make a proposal, everything has to be detailed. If we write an email, we only... General” (P3)
When writing business texts in English, regardless of the type of text, English students feel that some parts of writing business texts in English are complicated. Vocabulary, grammar, and writing format are the most difficult obstacles for students when writing English business texts. English education students stated that the challenges they faced when writing business texts were the same as the challenges they faced when practicing speaking, namely the lack of business vocabulary that they had.
“Back again. It's the same at the beginning, and the main problem is just vocabulary. Maybe if one day I do write a text document about business, maybe there will be a lack of vocabulary variation because vocabulary that I know is the same, but I will try to know more about English vocabulary for business” (P4)
        Other students also conveyed this. They stated that business vocabulary is a lot, and sometimes they do not know the meaning of some of the vocabulary.
”Challenges or difficulties When writing texts are more about that…….Vocabulary: Is the vocabulary used correctly or not? Then the term is correct or not, like that. Because there are many vocabularies in the business world Then also….. I also find some of the vocabulary foreign. What does this mean? Then if used in a sentence is it correct or not?” (P2, May 27)
            Not only vocabulary grammar is also a challenge for students. That is like the opinion conveyed by the participant
“if the writing is….if it is more difficult, that Grammar: So, like in one sentence…Where should the comma be placed? Then the sentence is like this: is it correct? Is it formal or not? then if the vocabulary is, There are a lot of vocabulary. There are a lot of terms… If I use this vocabulary. What about this one?” (P2)
              Besides vocabulary and grammar, students also find the writing format difficult. They have to really pay attention to it.
“Maybe in... the writing format and grammar chosen as I said earlier because the writing format and grammar.in my opinion it has to be perfect so if our writing is good it will automatically make our target interested in reading it.” (P3)

	In summary, it can be concluded that English language education students experience difficulties writing business texts in English, particularly in business vocabulary, grammar, and writing format. They feel that their lack of business vocabulary is a significant obstacle in writing business texts. They also struggle with proper grammar and attention to the appropriate writing format. Students experience these difficulties when writing business texts, such as proposals and reports, requiring precise details and structure. However, they find writing emails slightly easier than proposals, as proposals require more specific information and terms that may be unfamiliar to them.

DISCUSSION
1. English education students' perceptions
This section discusses the perceptions of English Education students toward the English for Business course based on the findings previously presented. To facilitate the analysis and interpretation, the results of this study are examined through four main themes: relevance and usefulness, attitude and motivation, knowledge and understanding, and obstacles. These themes are then compared and contrasted with findings from previous studies to highlight similarities, differences.
1.1 Relevance and usefulness
`	 Based on the data indicating that most students (85.7%) recognize the importance of English language skills for future career success, it can be concluded that there is a high level of awareness regarding the urgency of English proficiency. The finding is consistent with the study by Daqiq et al. (2024), which reported that 92% of respondents consider English proficiency crucial for career success, with 80% believing it helps them obtain appropriate employment. That highlights the significant role of English in enhancing job opportunities, income, and competitiveness in recruitment processes. Furthermore, these findings are supported by Erkir et al. (2025), who stated that learning business English helps individuals improve communication, cultural awareness, formal correspondence, and negotiation skills, all essential for advancing careers in a global work environment. In conclusion, English language skills, especially in business contexts, are crucial for future career success, as they enhance job opportunities, income, and individual competitiveness in the global workforce.
The following data reveals a high level of student awareness regarding the importance of studying Business English as preparation for their future careers. 77.2% of respondents agreed or strongly agreed that this course equips them with the skills and competencies required in the workplace. These findings indicate that most students recognize the relevance of Business English in supporting their professional success in an increasingly competitive job market. The study by Jiang and Qu (2024) emphasizes the importance of developing core competencies in Business English education, including intercultural communication and critical thinking, which are essential in today's global job market.
 Furthermore, the Business English course has significantly improved students' skill development. Mastery of Business English enhances general English proficiency and strengthens professional communication, teamwork, problem-solving, and intercultural understanding, all essential in today's global business environment (Abdelhafez, 2020; Jiang & Qu, 2024). So, the Business English course strategically equips students with language proficiency and the professional competency required to compete in the global workforce. Students widely recognize it as an essential foundation for their future career success.
	Based on the data obtained, most students demonstrate a significant awareness of the importance of mastering Business English as a key foundation for entering the workforce in the future. 60% of respondents agreed or strongly agreed that the skills required in the workplace have been adequately integrated into the Business English course they undertook (Simões, 2020). That indicates a strong alignment between the curriculum and the increasingly complex professional demands that require practical business communication skills (Rahman et al., 2024). Recent studies also emphasize that developing soft skills such as negotiation, presentation, and business document writing is crucial to preparing students to face global challenges in professional environments (Simões, 2020; Sumaiya et al., 2022). With this, it can be concluded that the Business English course plays a vital role in equipping students with both language proficiency and essential professional skills, ensuring that academic learning aligns with the demands of the real-world workplace.
	Most students also show a high level of awareness regarding the importance of studying English for business in preparation for their future careers. 62.8% of respondents agreed or strongly agreed that the material taught in the course would help them in the workplace, indicating the relevance and direct benefits of Business English in supporting professional competencies (Dzogovic & Ajdarpasic, 2022). That aligns with a recent study emphasizing that mastering Business English is crucial for preparing students to face an increasingly competitive and globalized job market (Jiang & Qu, 2024).
	In conclusion, students demonstrate a high level of awareness regarding the importance of English proficiency, especially Business English, as essential preparation for entering a competitive workforce. They recognize that English skills enhance employment opportunities, income, and competitiveness in the global job market. The Business English course significantly contributes to developing professional communication, intercultural understanding, teamwork, and problem-solving skills, which are crucial in today's modern work environment.
1.2 Attitudes & motivation
	Students who are motivated to learn Business English generally have the awareness that mastering business English can directly enhance their communication skills, particularly in professional contexts. The findings of this study show that 74.3% of students feel that the Business English course has helped improve their English communication performance. That aligns with the study by Huang et al. (2016), which found that students demonstrate high motivation in learning English for Specific Purposes (ESP), especially when they perceive the skills as relevant to their future careers. Furthermore, Nguyen (2023) explained that instrumental motivation, driven by practical benefits such as improved workplace communication skills, is a key factor in English language learning in professional contexts. Therefore, the perceived practical benefits of Business English play an essential role in shaping students' motivation to learn. That proves that most students are motivated to learn Business English because they realize it improves the communication skills required in the professional world.
These results conclude that most students have a positive attitude towards the English for Business course, especially providing space to express creativity in English language learning. As many as 68.6% of respondents agreed or strongly agreed that this course supports creativity exploration, indicating their learning motivation is relatively high. Research by Peng et al. (2023) shows that encouraging creativity in vocational education can increase students' motivation and innovative skills. In this context, developing creativity through approaches that support idea exploration can strengthen students' intrinsic motivation to learn. Additionally, a study by Sharma and Srivastava (2019)highlights the importance of motivation in adopting technology for learning, indicating that high motivation can encourage students to be more active in using technology-based learning tools.
The data show most respondents (62.9%) agreed or strongly agreed that the English for Business course helped them recognize their performance in using English. That indicates that most students have a positive attitude toward learning English for Business, as they feel supported in evaluating their English proficiency. This positive attitude also reflects intrinsic motivation among students to improve their English competence, especially in a business context. The study conducted by Malik et al. (2022) is relevant to these findings. Their research stated that students with strong English proficiency tend to perform better academically, reflecting the importance of mastering English in business education. Furthermore, a study by Martirosyan et al. (2015) supports this finding. The study found that international students with high levels of English proficiency tend to have higher GPAs, indicating that English proficiency positively influences their academic performance.
Most students show a positive attitude and strong motivation toward the English for Business course. They believe the course helps improve their communication skills, supports creativity, and allows them to recognize their English performance. That indicates that practical benefits and creative support in learning are key factors that drive students' intrinsic and instrumental motivation.
1.3 Knowledge and understanding
	Based on the data, it can be analyzed that students' ability to understand English business texts reflects varying levels of knowledge and understanding. 42.9% of respondents felt capable of comprehending business texts, indicating that they possess basic knowledge of vocabulary and structures specific to English for Business. However, nearly half of the respondents (48.6%) chose a neutral stance, which suggests uncertainty or a lack of in-depth understanding, possibly due to limited exposure to authentic texts or insufficient practice in reading business materials (Bhatia & Bremner, 2012; Dudley-Evans, 1998). Meanwhile, the 8.6% who disagreed or strongly disagreed indicated a gap in basic knowledge or reading strategies, likely influenced by a lack of background in English for Specific Purposes (ESP) (Hutchinson & Waters, 1987).
        48.6% of students feel confident speaking in English for Business contexts such as meetings, negotiations, and presentations, indicating that nearly half of the respondents possess a basic understanding and functional knowledge of business English. However, 45.7% disagreed, reflecting limited understanding or a lack of direct experience in complex business communication situations. Business English communication requires vocabulary knowledge and pragmatic and sociolinguistic competence (Evans, 2013). That suggests that while some students may understand the structure and vocabulary used in business contexts, they may not fully master its application in real-life situations. As Basturkmen (2010) explains, understanding English for Specific Purposes (ESP), including English for Business, involves comprehending context, communication goals, and the norms of professional interaction.
          Students' confidence in writing within Business English may reflect their knowledge and understanding of professional writing genres such as emails, reports, and proposals. The high percentage of respondents who agreed (57.1%) indicates that most students understand the structure and style of business writing. 
1.4 Challenges
[bookmark: _GoBack]One of the challenges students face in learning Business English material is the challenging level of the content. Based on the research findings, 65.7% of respondents agreed or strongly agreed that the English for Business course materials are challenging. That indicates that most students experience difficulties in understanding business terms and concepts in English, which often differ from everyday or general academic language. 28.6% of respondents were neutral, which may suggest that they are still adjusting or experiencing moderate difficulty. Meanwhile, only 5.8% felt the material was not challenging, indicating that this obstacle is significant for most students. Challenges in understanding Business English materials may stem from limited business vocabulary, the distinctive formal language style, and a lack of experience in real business contexts (Ellis & Johnson, 1994).
Recent studies support these findings. A survey by Alharbi (2022) shows that students acknowledge the importance of mastering Business English for job readiness; however, they face challenges in comprehending complex business texts and lack practical experience. The study by Ngan and Chi (2023) revealed that EFL students struggle to learn Business English material due to limited vocabulary, poor time management, and insufficient background knowledge. Based on the findings, it can be concluded that most students face difficulties in understanding Business English materials, most likely due to the high level of complexity. These difficulties are primarily related to limited business vocabulary, a distinctive formal language style, and the lack of real-world business experience. Although a few students reported feeling neutral or did not encounter significant difficulties, most acknowledged that the material is challenging and requires a more in-depth and contextualized instructional approach.
In addition to material-related obstacles students face in learning Business English, there are still difficulties in writing business documents such as emails, reports, and proposals (Isma et al., 2024). However, more participants felt less constrained when writing formal documents. Based on the data, 28.5% of respondents agreed or strongly agreed that writing business documents is a challenge for them. That indicates that some students struggle to master the format, formal language, and structure required in professional contexts. A study by Isma et al. (2024) identified three common errors in business writing: grammatical errors (48%), ineffective message delivery (45%), and document structure issues (38%). That aligns with the findings of Ngarsou (2022), who identified the most frequent writing errors among EFL learners as spelling (24.24%), word choice (15.15%), and adjective usage (12.12%).
The study by Jawad and Mansour (2021) examined grammatical errors in the writing of Libyan EFL students and found that those with limited exposure to English tended to make more errors, likely due to direct translation from Arabic. In another study, Omar and Barzani (2022) and Antonio and Briones (2022) identified eight writing errors students made, including spelling, punctuation, grammar, capitalization, prepositions, incorrect verb usage, and pronoun errors. Among these, punctuation and capitalization errors were the most frequently observed. Therefore, it can be concluded that students perceive writing business documents as challenging. This difficulty is caused by common errors such as grammatical mistakes, ineffective message delivery, and improper document structure. These issues are most likely influenced by limited exposure to English and the tendency to translate directly from their native language into English.
 Besides two previously mentioned obstacles, a lack of confidence when speaking in business situations also emerges as a significant barrier to learning Business English. This finding indicates that most students struggle with professional oral communication skills. Consequently, a lack of confidence can be a crucial inhibiting factor in developing speaking abilities within business contexts (Arslantaşı & Tokel, 2018). Several factors can influence learners' confidence in conducting business communication in English. That has become a significant obstacle for students learning business communication as part of English as a Foreign Language. 
 A study by Abrar et al. (2024) identified several key challenges, including limited vocabulary, pronunciation issues, speaking anxiety, and a lack of topical knowledge. These factors directly impact learners' confidence and fluency in professional communication. Furthermore, the study conducted by ( Rahman et al., 2024) identifies three primary challenges faced by university students in English-speaking skills: the lack of an English-speaking environment, uncertainty in pronunciation and grammar, and low levels of self-confidence. These factors significantly impact students' ability to communicate effectively in academic and professional contexts. So, lack of confidence is a significant barrier to learning Business English, especially in speaking. Issues such as limited vocabulary, pronunciation difficulties, anxiety, and the absence of an English-speaking environment worsen students' challenges in professional communication.
Therefore, it can be concluded that students face two major obstacles in learning Business English: Difficulties in writing business documents, and a lack of confidence in speaking professionally. Most students struggle to comprehend complex business terms and concepts due to limited vocabulary and insufficient real-world experience. Additionally, writing business documents such as emails and reports poses challenges due to grammatical errors, ineffective message delivery, and improper structure. Lack of confidence in speaking, often caused by anxiety, pronunciation issues, and limited speaking environments, also significantly hinders students' communicative competence.

2. [bookmark: _Toc200995962][bookmark: _Toc203358515]English education students' challenges of English for business course
English for Business is one area of English language learning that presents its complexity, particularly for learners who are not yet familiar with professional contexts. Unlike general English used in everyday situations, English for Business requires mastery of technical vocabulary, formal sentence structures, and the ability to communicate accurately and efficiently in multicultural workplace environments (Nickerson, 2005). In addition, the variation in communication styles influenced by social and global business cultural contexts further adds to the learning challenges (Bhatia & Bremner, 2012). Therefore, English for Business demands linguistic competence, pragmatic skills, and a deep understanding of cross-cultural communication. 
In business, English learning material combines theory and practice (Ellis & Johnson, 2007). Learning English business not only introduced to business-related language and communication strategies but also engaged in simulations, presentations, and role-plays to apply their skills in authentic tasks (Bárcena et al., 2014; Cai, 2024; Louhiala-Salminen, 2002; Nickerson, 2005; Xie, 2023). This integrated approach helps learners develop linguistic competence and communicative skills needed in professional environments (Nickerson, 2005). 
The findings report that Speaking and writing skills are often considered the most challenging for learners when learning English business context. That is because both skills require the active, accurate, and professional use of English in business contexts (Ellis & Johnson, 2007). Speaking skills are often regarded as the most significant challenge for students, as supported by P1, P2, and P3 statements. Therefore, difficulties in speaking English must be discussed to get the right solution (Febti Ismiatun et al., 2024). The speaking challenges are due to the need for fluency, accuracy, and appropriate language for formal and professional contexts (Tuan & Mai, 2015). Students feel that a lack of knowledge about business terms, insufficient grammatical precision, unclear pronunciation, and difficult or unengaging topics hinder business communication (Abrar et al., 2024). 
 Findings indicate that negotiation is challenging, mainly due to students' low self-confidence in using business-related terminology. Arslantaşı and Tokel (2018) highlighted that self-confidence plays an essential role in the oral performance of second language learners. According to them, learners with higher confidence levels are likely to perform better when speaking in the target language. Apart from vocabulary, a lack of understanding about negotiation is an obstacle for students when practicing spiking. According to Dattner and Ravid (2018), Aspects of business negotiation that need attention are forms of speech act theory, pronoun choice, use of specialized lexis, vague language, and hypothetical directly reported speech.
Next, the challenge in learning English for business is writing business texts. Writing is considered the most complex skill because it requires mastery of text structure, formal understanding, and grammatical accuracy, especially in writing business documents such as emails, reports, and proposals (Bárcena et al., 2014; Kurniasih et al., 2020; Umamah et al., 2019). The findings show that students have difficulty writing emails and proposals. Lack of vocabulary and understanding of email writing formats are a challenge. That is supported by the statement (Gimenez, 2006) that writing business emails requires mastery of formal language style, clear message structure, and accuracy in choosing professional vocabulary. Minor errors in grammar or tone can have a significant impact on the sender's professional image. Many students also have difficulty distinguishing between formal and informal expressions and how to convey meaning politely but directly following international business communication conventions (Hicham, 2024).
Students stated that writing business reports is more difficult in learning English for Business because it requires a deep understanding of formal structures and appropriate business terms. That is in line with research by Johnson-Sheehan (2023), which states that a proposal is a flexible document that typically includes the background, objectives, methods, qualifications, and a cost-benefit analysis to convince the reader of the value of a proposed plan. This difficulty increases when students have to adapt their language style to a professional audience and convey data or analysis concisely yet informatively (Louhiala-Salminen &Kankaanranta,2012).
	In summary, that English for Business presents significant challenges for learners, especially in speaking and writing skills. These difficulties stem from the demand for fluency, grammatical accuracy, appropriate use of formal and professional language, and familiarity with business specific contexts such as negotiation and formal correspondence. Speaking challenges are often related to low self-confidence, limited vocabulary, and a lack of understanding of business communication strategies, while writing challenges arise from the complexity of structuring formal texts like emails, proposals, and reports. Overall, mastering English for Business requires not only linguistic competence but also pragmatic awareness, cross-cultural understanding, and continuous practice in authentic, professional settings.

CONCLUSION 
	The findings indicate that English Education students generally view the English for Business course positively, although they face several challenges. Their perceptions fall into four key themes: relevance and usefulness, attitudes and motivation, knowledge and understanding, and obstacles. Students recognize the course’s importance in preparing them for global careers by developing practical skills like communication, teamwork, and intercultural competence. They are motivated and believe the course enhances both personal and academic growth.
	However, their understanding varies. Some feel confident using Business English, while others struggle due to limited exposure to real-world materials. Major challenges include speaking and writing professionally. Speaking difficulties often arise in negotiations and presentations due to lack of vocabulary and low confidence. Writing issues relate to composing formal documents like emails and reports, often due to unfamiliarity with structure and language use. Despite these difficulties, students appreciate the course’s relevance and benefits. To improve learning outcomes, the course should include more practical, contextual, and interactive methods, such as simulations and real-world tasks, to build students’ confidence and competence.
	For future research, it is recommended to use a larger and more diverse sample to obtain more representative results. Additionally, studies could focus on exploring effective teaching strategies to overcome challenges in English for Business, such as technology or simulation methods. In-depth research on psychological aspects like motivation and students’ self-confidence is also essential to explore. Furthermore, future studies may expand by examining the impact of Business English proficiency on career performance after entering the workforce and investigating differences in perceptions based on demographic factors such as gender or cultural background.
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