STUDENTS' PERCEPTION OF THE READING ALOUD STRATEGY USED BY THE LECTURER IN READING COMPREHENSION COURSE

Nurus Sa’adah1, Alfan Zuhairi2, Kurniasih3
English Language Education, Faculty of Teacher Training and Education, University of Islam Malang, Indonesia

ABSTRACT
This research aims to observe students’ perception on the reading-aloud strategy used the lecturer in the reading comprehension course. This type of research is quantitative descriptive research with survey methods. The data collection technique in this research uses a questionnaire distributed to respondents and the data analysis technique uses descriptive statistics with percentages. A questionnaire with 23 statements consisting of 5 aspects of reading aloud was developed by researchers. The research sample consisted of 30 students at the Islamic University of Malang in reading classes who used reading aloud strategies in their classes. The findings of this study indicated that student perceptions of the reading comprehension of the aloud method used by the lecturer is in the moderate category 36.66% or 11 students. And for five aspects; (1) pronunciation aspect, the highest percentage is 60% or 18 students has moderate perception; (2) the highest percentage of the articulation aspect was 43.33% or 13 students had moderate perception; (3) the maximum percentage of fluency aspects is 50% or 15 students have moderate perception; (4) the highest percentage of the intonation aspect is 56.66% of 17 students who have moderate perception; (5) the aspect of understanding with the highest percentage is 33.33% of 10 students have moderate perception. Based on the research results, it can be concluded that the reading aloud strategy can help improve these five aspects, pronunciation, intonation, fluency, articulation and comprehension.  
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INTRODUCTION
Knowledge of English has always been considered important in the academic world and the fourth and most crucial linguistic skill. Reading research is always conducted to find components that differentiate skilled and less skilled readers based on reading components and reading behavior.
Reading problems in Indonesian language learning can be summed up as follows: First, students need initial reading skills. It is evidenced that some students still need to be fluent in reading. The second problem is that the students' intonation when reading still needs to be stronger. When learning to read Indonesian, students' voices become very low. The teacher should ask students to make louder sounds while reading. If students are fluent in reading, they need to understand the meaning of reading; furthermore, they cannot get the information. The fourth problem is that the teacher needs to use various media to learn to read Indonesian. When learning to read, teachers always use textbooks as a medium. The teacher only reads the readings contained in the textbook, and then the students read too. While reading, some students did not participate in the lesson. Students are busy playing with pencils or joking with friends (Dayu & Anggrasari, 2022). Their growing reading habits week after week and their aspirations to build a personal library and be lifetime readers also demonstrate their positive outlook. (Dzulfikri & Saukah, 2017). And Rahmawati & Mazhabi, (2020) stated that before introducing ER to their pupils, teachers should make sure that all of the students, especially the highly capable readers, have a passion for reading. Teachers need to hone these beliefs when introducing ER, not the other way around.
According to Hamid & and Yulianto (2022), at the beginning of the year, students don’t understand reading because it is difficult. Initially got the word wrong because it was abstract. Second, not being able to handle the conflict. Third, the conflict reads on a big note, then not popular in the English test. Furthermore, Adita et al. (2014) stated that many EFL students often mispronounce when reading English texts because they need more practice and experience. This means you can communicate understandably with other people by pronouncing English words correctly. For this reason, teachers should creatively design activities and techniques for teaching pronunciation that involve students when instructing and learning. Regular reading education should include reading strategies training so that students can develop efficient reading methods that will support high comprehension. Put another way, these strategies should be included in the regular curriculum and reading assignments to help readers with their comprehension of what they read. Teachers should also pay closer attention to these strategies and attempt to explicitly teach students how to use them when they are actually reading. (Mistar et al., 2016). 
According to Hamiddin & Saukah, (2020), effective readers exhibit higher levels of metacognitive awareness, knowledge, motivation, and conduct than less successful readers. Furthermore, there is proof that students who possess strong cognitive, habitual, and attitudinal traits during reading activities are more likely to succeed in their EFL reading, and these traits are crucial in building metacognitive knowledge.
Reading aloud provides an opportunity to study pronunciation and spelling, intonation relationships and accent, and sound relationships. Everything can be observe too explored even more by reading aloud in an interesting and fun way (Wahyuni, 2022). Furthermore, Senawati et al., (2021) mention that reading out loud improves children's English skills in pronunciation, vocabulary, listening, comprehension, reading, communication, speaking motivation, literacy, and analytical reasoning. The more preview texts students are given before reading the whole text, the easier it will be for them to understand it in its entirety and the higher their reading proficiency will be. Preview texts have a significant impact on reading comprehension. (Iklima, P. S., Yunus, M., & Sholihah, 2020). According to these findings, reading aloud is still important today because of its benefits to children's English.
According to Alshumaimeri (2011) argued that reading aloud positively affects reading comprehension. Reading aloud is also the EFL's preferred reading method. The benefit of reading aloud for students is to assist in memorizing and concentrating. Mehmood Sajid & Kassim (2019) stated that reading aloud strategies can help improve visual memory, spelling, and syllable reasoning and improve spelling awareness.
The researcher finds that reading experience are difficulties by students, and the level of students' reading skills is still low. A number of significant factors contribute to pupils' struggles with reading English texts, including low reading motivation, which reasons the students to have no reading habits. And these poor skills make it difficult for students to understand the meaning of the reading. Based on an interview with an English teacher, several perceptions were obtained by the lecturer regarding students' reading skills. Meanwhile, there has yet to be research on student perceptions about reading aloud at the university level.
Through this explanation, so that an assessment can be conducting research titled 
"Students' Perception of The Reading Aloud Strategy Used by the Lecturer in Reading Comprehension Course."

METHOD
This research used quantitative approaches. This research is included in the quantitative descriptive research about students' perceptions of the reading-aloud strategy lecturers use in reading comprehension courses. In this research, the sampling technique used was purposive sampling based on class criteria that used the reading aloud strategy in that class. This study aims to determine how the student's perceptions of the reading-aloud strategy used by the lecturer during the lesson occur.
The study sample consists of students in the reading class who used the reading aloud strategy in their class. All students in the reading class who participated were 30 students at University of Islam Malang.
[bookmark: _Hlk155166046]The instrument used was a student perception questionnaire regarding the use of aloud reading strategies which were developed based on research by Jufri (2019). This instrument consists of 23 statements, which are divided into five aspects. First is the pronunciation aspect, which consists of 6 statements; Second is the articulation aspect, which consists of 2 statements. Third is the fluency aspect, which consists of 5 statements. Fourth is the intonation aspect, which consists of 3 statements, and the last is the understanding aspect, which consists of 7 statements. All the questionnaires involved students' perceptions of the reading-aloud strategy used by the lecturer in reading class. The answer from the instrument is a Likert Scale consisting of five points, where the score strongly agrees = 5 points, agrees = 4 points, neutral = 3 points, disagrees = 2 points, and strongly disagrees = 1 point.
The researcher started collecting data by contacting the class leader in the reading class to distribute the questionnaire. After that, the questionnaire was distributed to students through their class groups. Participants were informed of the purpose of the study and assured that their names would remain anonymous and used for research purposes only. In addition to their perceptions when reading questionnaire, participants' demographic data (name, phone number, class) were also recorded. It takes between 10-15 minutes to complete the questionnaire. In discussing the questionnaire used, it is confidential because respondents just have to answer.

FINDINGS AND DISCUSSION
The research results on student perceptions of the reading-aloud strategy used by lecturers in reading comprehension courses in this study were measured with 30 respondents and 23 item statement questions, with a score range of 1-5. The statistical analysis results of research data obtained an average (mean) = 86.00 and a standard deviation = 12.00. Reports are classified into groups based on the levels: positive, very positive, negative, very negative and moderate. distribution of assumed student achievement tables of the reading-aloud strategy used by the lecturer in reading comprehension course research can be categorized as follows:

Table.1 Description of Student Perceptions of Reading Comprehension through Reading Aloud Strategies Used by Lecturers
	Category
	Frequency
	Percent (%)

	Very Positive
Positive
Moderate
Negative
Very negative
	2
8
11
7
2
	6.67
26.67
36.66
23.33
6.67

	Total
	30
	100


[bookmark: _Hlk152881554]Based on Table.1, student perceptions of the reading comprehension of the aloud method used by the lecturer is in the moderate category 36.66% or 11 students. This means that students' perceptions of the reading-aloud strategies lecturers use in reading comprehension courses are generally ineffective.
In this study, students' perceptions of the reading-aloud strategy used by lecturers in reading comprehension courses are based on aspects that influence it, which are described as follows:

1. Pronunciation Aspect
Six questions measured the acquisition of discussion is based on will. Statistical analysis of the report obtained a range (mean) = 23.00 and a standard deviation = 3.00. The table of distribution of research results on internal factors is:

Table 2. Description of Student Perceptions on the Pronunciation Aspect
	Category
	Frequency
	Percent (%)

	Very positive
Positive
Moderate
Negative
Very negative
	3
2
18
4
3
	10
6.67
60
13.33
10

	Total
	30
	100



Based on Table 2, 16,67%, or five students, said it was positive. This means that students agree that reading aloud improves their ability in the pronunciation aspect through pronouncing an expression correctly and clearly, memorizing and understanding the text well, emphasizing important parts of the text, responding to punctuation, and pronouncing the reading with appropriate pauses in the punctuation, read with a fast and precise rhythm.
The results also showed that 60% or 18 students had a moderate perception, which means that the reading-aloud strategy could have been more effective in pronunciation.
Other results show that 23.33% or seven students said it was negative, which means that students' perceptions of the use of the reading aloud strategy were ineffective in pronunciation.

2. Articulation Aspect
The research results on the articulation aspect of this study were measured with two questions. The results of the statistical analysis of the report were found to be in the range (mean) = 08.00 and standard deviation = 1.00. Acquisition of distribution table discussion in internal factors is:
Table 3. Description of Student Perceptions on the Articulation Aspect
	Category
	Frequency
	Percent (%)

	Very positive
Positive
Moderate
Negative
Very negative
	4
1
13
5
7
	13.33
3.33
43.33
16.67
23.34

	Total
	30
	100


Based on Table 3, 16,66%, five students, said positively. This means that students agree that reading aloud improves abilities in the articulation aspect through 2 statements that reading aloud improves articulation. Reading correctly and with good articulation can improve understanding for both readers and listeners.
The results also showed that 43.33% of 13 students had a moderate perception, which means that the reading-aloud strategy was ineffective in articulation.
Other results showed that 40,01% or twelve students said it was negative, which means that students' perceptions of the use of the reading aloud strategy were ineffective in the articulation aspect.

3. Fluency Aspect
The research results on the fluency aspect of this study were measured by five questions. Statistical analysis of the report found a range (mean) = 19.00 and a standard deviation = 3.00. The table of distribution of research results on internal factors is:




Table 4. Description of Student Perceptions on the Fluency Aspect
	Category
	Frequency
	Percent (%)

	Very positive
Positive
Moderate
Negative
Very negative
	3
3
15
9
0
	10
10
50
30
0

	Total
	30
	100



Based on table 4, in detail, 20% or six students said it was positive. This means that students agree that reading aloud improves their fluency by constantly looking at the reading material, reading without stuttering, voicing the writing in reading correctly, reading feelingly and expressively, and increasing self-confidence.
The results also showed that 50% or 15 students had a moderate perception, meaning that the reading-aloud strategy could have been more effective in fluency.
Other results show that 30% or nine students said negatively, which means that students' perceptions of using reading-aloud strategies could be more effective in fluency.

4. Intonation Aspect
The research results on the intonation aspect of this study were measured with three questions. The Statistical analysis obtained a range (mean) = 12.00 and standard deviation = 2.00. Distribution of tables discussing results internal factors is:
Table 5. Description of Student Perceptions on the Intonation Aspect
	Category
	Frequency
	Percent (%)

	Very positive
Positive
Moderate
Negative
Very negative
	0
7
17
6
0
	0
23.34
56.66
20
0

	Total
	30
	100


Based on Table 5, 23.34% or 7 students were positive. This means that students agree that reading aloud improves their ability in the intonation aspect by increasing the ability to show and capture ideas about what is being read, understanding changes in tone in stressed syllables, and understand high and low sounds and the length and shortness of tempo.
The results also showed that 56.66% of 17 students had a moderate perception, which means that the reading-aloud strategy could have been more effective in intonation.
Other results showed that 20% or six students said negatively, which means that students' opinions regarding the use of reading aloud strategies were ineffective in intonation.

5. Comprehension Aspect
	The research results on the comprehension aspect of this study were measured with seven questions. The results of the statistical analysis of the report were found to be in the range (mean) = 25.00 and a standard deviation = 5.00. The table of distribution of research results on internal factors is:

Table 6. Description of Student Perceptions on the Comprehension Aspect
	Category
	Frequency
	Percent (%)

	Very positive
Positive
Moderate
Negative
Very positive
	3
9
10
5
3
	10
30
33.33
16.67
10

	Total
	30
	100


Based on table 6, 40% or twelve students, said they were positive. This means that students agree that reading aloud improves abilities in comprehension by increasing student understanding, increasing memory and concentration, finding the main idea of the text being read, knowing detailed information from the text being read, and knowing the implied and explicit meaning of a text. Text, as well as finding the moral message of a text.
The results also showed that 33.33% of 10 students had a moderate perception, which means that the reading-aloud strategy could have been more effective in comprehension.
Other results show that 26.67% or eight students said it was negative, which means that students' perceptions of the use of the reading-aloud strategy were ineffective in comprehension.

DISCUSSION
The research results on student perceptions of the reading-aloud strategy used by lecturers in reading comprehension courses found that the majority were in the moderate category. 
Moderate results are also known from several aspects of reading aloud itself. Most students' perceptions are in the moderate category in the pronunciation aspect, articulation aspect, fluency aspect, intonation, and understanding aspect.
The lecturer's perception of students' reading skills is that most students need to improve pronunciation, so they find it difficult to speak words correctly, and students cannot read with proper articulation and intonation.
Reading aloud is a strategy that can be used to improve reading comprehension through these five aspects: pronunciation aspects, articulation aspects, fluency aspects, intonation aspects, and comprehension aspects.
Student perceptions show that applying the reading-aloud strategy could be more effective because, according to some students, this technique can help improve these five aspects. For others, it needs to improve these five aspects. Student responses to related items were mostly neutral answers or in the assessment norms in the moderate category. Therefore, based on these results, it can be concluded that students' perceptions of the use of reading-aloud strategies in reading comprehension courses are neutral, neither positive nor negative, because some of them believe that this technique is important and good to apply in learning and others do not think that this strategy is important to apply in learning. 
Based on research, Amanda & Suryaman (2022) said that using reading-aloud techniques is a fairly effective way to start children's language and can increase their confidence in speaking English. Reading aloud can help some students who are less inclined to practice spoken English to overcome mistakes due to rushing, repetition, and wrong pauses and build good, natural pronunciation habits.
However, the reading-aloud strategy is also said to be ineffective because it requires extra time in learning so that students have less concentration. This has an impact on incorrect pronunciation. Also, the reading-aloud strategy makes students bored when reading the passage repeatedly. This follows the opinion of Mualifah (2015), which states that there are some difficulties students experience when using the reading-aloud strategy, namely: a) Students' slow reading speed; b) other students grow disinterested soon; c) students experience increased embarrassment; and d) students skill levels are low. Based on this explanation, student skills are the main problem because not all students have the same abilities.
This is also supported by Jufri (2019), who said that some students still need help pronouncing words correctly. Some of them needed to have the emphasis corrected. This condition affects students in interpreting the text, so they need to understand the information. Of the 44 students in the study who were tested on reading aloud, none got very good quality reading. In the study, only six students got very good scores, 14 got good grades, and 24 got moderate quality in reading aloud. This means that students still have difficulty in reading aloud. 
In line with the study of Sofyan et al. (2021) that the reading-aloud strategy can improve students' skills. How to read fast has a good impact on students. which makes him memorize how to sing it; as reported by Alshumaimeri (2011), assumptions, oral reading is the dominant way of reading. The counter opinion suggests that reading is very popular because of the memorization and sentences it focuses on.
Apart from that, reading aloud can also improve students' reading fluency so that the end result can improve students' understanding. According to Rodríguez-Fuentes & Calle-Díaz (2023), Oral reading exercises are a common method of evaluating students' reading fluency. They can exhibit their proficiency with word recognition, suitable tempo, and intonation through this task. Reading aloud has a beneficial impact on improving students' understanding, accuracy, and word recognition. Therefore, comprehension can influence the listener's opinion of the overall fluency of the speaker.

CONCLUSIONS AND SUGGESTIONS
Based on the explanation provided in the initial chapter, the reviewer forms conclusions about the use of reading aloud for students to understand reading course. To obtain information, a questionnaire was given to students. Then, based on these findings, the researcher concluded that the students studied in this study gave satisfactory answers. Some students think that using the reading-aloud strategy can help improve these five aspects, and for others, it needs to improve these five aspects. In addition, the majority of student responses in the questionnaire were for units that used aloud reading concepts strategies were at N (Neutral). This can be interpreted as students responding that the reading-aloud strategy is neither positive nor negative because some believe this technique is important and good to apply in learning. Others think that this strategy is not important to apply in learning.
Through these conclusions, suggestions can be made for related parties including. For reading lecturers, related to teaching plans for class reading, lecturers must include assessments for students' reading skills. In addition, lecturers also need to find and apply various teaching tricks and ways at each meeting to make it more interesting for students to participate in learning. In addition, for English students, it is advisable to continue studying and practicing pronunciation and intonation in the pronunciation of English words to improve their reading skills.
For the researchers themselves, due to various limitations and weaknesses in data collection, it is strongly advised to thoroughly evaluate and decide when to collect data to raise the data’s validity and quality.
It is suggested that future researchers investigate further related to the factors that influence reading aloud and increase the number of respondents in the study. In addition, it is advised that more scholars work on developing it and using it for reference. Future researchers are strongly encouraged to do research with a wide region coverage, as this study has various limited scopes and areas, as well as several restrictions in the data.
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