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ABSTRACT
This study explores how English as a Foreign Language (EFL)

undergraduate students apply self-regulated learning (SRL) strategies when
responding to teacher feedback in thesis writing. Grounded in Social Cognitive
Theory (SCT) and Cognitive Load Theory (CLT), it aims to reveal how feedback
is processed, remembered, and transformed into writing improvement. A qualitative
case study design was employed, involving three EFL students from the English
Education Department of Universitas Islam Malang. Data were collected through
semi-structured interviews and analysis thematically. The findings of this study
show that teacher feedback plays a central role shaping EFL students’ writing
behavior, motivation, and self-efficacy. Students employed various SLR strategies
such as planning, monitoring, reflection, and memory based techniques like note-
taking, repetition, and voice recording to process and apply feedback effectively in
their thesis writing. These strategies helped them transform feedback into
meaningful revisions, demonstrating the interaction between cognitive engagement,
emotional responses, and writing performance. Overall, The study concludes that
teacher feedback function not only as correction but also as dialogic guidance that
fosters autonomy, reflection, and motivation in students’ writing. Theoretically, it
deepens understanding of SRL and self-regulated writing; practically, it offers
insight for designing feedback that support learner independence. the limitation is
the small sample, which reduce generalizability and for future research with large

samples.
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INTRODUCTION

Writing is widely recognized as one of the most complex and cognitively

demanding skills in English as a Foreign Language (EFL) learning, particularly at
the university level where students are required to produce advanced academic texts
such as a thesis. Writing is not merely a matter of linguistic competence, but also
involves the ability to generate ideas, organize arguments, apply academic
conventions, and revise drafts continuously. In this sense, writing is strongly
connected to self-regulated learning because successful writing development
requires learners to actively manage their cognitive processes, motivation, and
behavior throughout the writing process.
In thesis writing, teacher feedback plays an essential role in shaping students’
writing development. Feedback functions as a source of guidance that helps
students identify weaknesses, revise their writing, and improve academic quality.
However, the effectiveness of teacher feedback depends on how students interpret,
process, and apply it. While some students can transform feedback into meaningful
revisions, others may struggle due to confusion, emotional responses, or difficulty
remembering feedback across multiple drafts. This indicates that teacher feedback
is not automatically effective unless students possess strong self-regulated writing
strategies that enable them to respond actively and independently.

To explain this phenomenon, the present study is grounded in Social
Cognitive Theory (Bandura, 1986), which emphasizes reciprocal interaction among
personal factors (such as motivation and self-efficacy), behavioral factors (such as
revision strategies), and environmental factors (such as teacher feedback).
Zimmerman (2000) further argues that self-regulated learners are proactive in
setting goals, monitoring progress, and reflecting on outcomes. In the context of
academic writing, teacher feedback can be viewed as an environmental influence
that may strengthen or weaken students’ self-efficacy, motivation, and revision
behavior.

In addition, Cognitive Load Theory (Sweller, 1998) provides a useful lens
for understanding how students cognitively process feedback. Thesis writing
involves complex tasks that may overload students’ working memory, especially
when feedback is extensive or difficult to interpret. Therefore, students often need
cognitive and memory-based strategies—such as repetition, note-taking, and voice
recording—to store feedback and apply it effectively in later revisions. These
strategies help students manage cognitive load and transform feedback into long-
term writing improvement.

Previous studies have highlighted the importance of self-regulated writing
strategies and teacher feedback in EFL contexts. However, most research has
focused on the frequency of strategy use or students’ perceptions of feedback,



without deeply examining how students internalize, remember, and apply feedback
through memory-based cognitive processes, particularly in long-term writing tasks
such as thesis writing. Therefore, this study aims to fill this gap by exploring how
EFL students apply self-regulated learning strategies when responding to teacher
feedback during thesis writing.
This study is guided by the following research questions:
1. How do EFL students experience and apply self-regulated learning
strategies when receiving teacher feedback on their writing, based on the
Social Cognitive Theory perspective?
2. In what ways do EFL students utilize memory-based and reflective
strategies to regulate their writing after receiving teacher feedback?

METHOD

This study employed a qualitative research approach using a case study
design to explore how EFL students apply self-regulated writing strategies when
responding to teacher feedback during thesis writing. A qualitative approach was
selected because it allows researchers to understand participants’ experiences and
perspectives in depth, particularly within a specific academic context (Creswell,
2017). This design was considered appropriate because the study focused on
investigating real experiences of students in managing feedback and regulating their
writing process.

The study was conducted at the English Education Department of
Universitas Islam Malang. The participants consisted of three undergraduate
students who were currently writing their thesis and had received feedback from
their supervisors. The participants were selected through purposive sampling, as
they met the criteria of being actively involved in the thesis supervision process and
having direct experience in revising their writing based on teacher feedback. Before
data collection, all participants signed an informed consent form that explained the
purpose of the study, procedures, and voluntary participation. Participants were
informed that they could withdraw from the study at any time without academic
consequences. To ensure confidentiality, pseudonyms (P1, P2, and P3) were used,
and all data were stored securely and accessed only by the researcher.

The main research instrument was a semi-structured interview guide
developed by the researcher and adapted from Jian Xu’s (2021) self-regulation
framework. The interview questions were designed to explore students’ experiences
in responding to teacher feedback, particularly focusing on self-regulated writing
(SRW) strategies such as motivation, planning, monitoring, reflection, and
memory-based cognitive processing. The interview guide was organized into
several sections, including background questions, experiences of teacher feedback,



strategies for remembering feedback, and self-regulation strategies in the writing
process. Follow-up questions were used to clarify and deepen participants’
responses.

Data were collected through semi-structured interviews conducted in a
comfortable environment, either face-to-face or via an online platform depending
on participants’ preferences. Each interview lasted approximately 30—45 minutes
and was audio-recorded with participants’ permission. The recordings were
transcribed verbatim for further analysis.

The interview transcripts were analyzed using thematic analysis following
Braun and Clarke’s (2006) six-step procedure. To ensure trustworthiness, this study
applied Lincoln and Guba’s (1985) criteria: credibility, transferability,
dependability, and confirmability. Credibility was strengthened through member
checking and accurate transcription, while dependability was supported by
documenting the research procedures in detail.

FINDINGS

This study investigated how three EFL undergraduate students regulated
their thesis writing process after receiving teacher feedback. The findings revealed
three main themes: (1) navigating feedback from confusion to confidence, (2)
memory strategies as a bridge for applying feedback, and (3) self-regulated learning
as the hidden engine in revision.

1. Navigating Feedback: From Comments to Confidence

All participants emphasized that teacher feedback played a major role in
shaping their writing development, especially when the feedback was clear and
specific. Students were more motivated to revise when supervisors provided direct
explanations rather than vague comments. P1 explained that feedback helped him
improve gradually because he could recognize repeated mistakes and avoid them in
later drafts. Meanwhile, P3 stated that feedback became more meaningful when it
was explained in detail and connected to his writing needs. He also mentioned that
he often combined teacher feedback with peer discussion to clarify unclear
comments.

In addition, participants agreed that feedback influenced their confidence.
When they received understandable feedback, they felt more capable of revising
effectively. P1 shared his main writing focus by stating, “My goal is to convey
meaning, not to make my writing complicated.” This shows that feedback
encouraged him to prioritize clarity and communication rather than overly complex
grammar. Similarly, P2 described that he monitored improvement carefully, saying,
“I pay attention to all progress, from the small notes to the big ones.” This reflects
how feedback strengthened his motivation and created a sense of progress
throughout the revision process. Overall, students perceived feedback as most
helpful when it supported improvement and built confidence, not merely correcting
mistakes.



2. Memory as a Bridge: From Feedback to Application

The findings also revealed that feedback could only be effective if students
were able to remember and apply it during revision. Each participant used different
strategies to retain teacher feedback. P1 relied mostly on internal repetition and self-
reminding. He stated, “I repeated it to myself several times to ensure I wouldn’t
forget,” showing that repetition was his main strategy for retaining corrections. For
him, feedback became easier to remember because similar errors often appeared
repeatedly.

In contrast, P2 admitted having difficulty remembering feedback unless he
wrote it down. He described himself as having limited memory by saying, “I’m the
kind of person with short-term memory.” Therefore, he developed a strategy of
writing detailed notes from teacher comments. These notes became his personal
reference, allowing him to revisit feedback whenever confusion occurred. This
written documentation helped him avoid repeating mistakes and enabled him to
revise step by step.

Meanwhile, P3 used a multimodal strategy by recording the supervisor’s
voice and replaying it during revision. He explained, “I can listen to it anytime.
When revising, I just play the recording.” This strategy helped him review feedback
repeatedly and understand it more deeply. By combining recordings with note-
taking, P3 reduced the risk of forgetting feedback and improved his revision
efficiency. These findings indicate that memory-based strategies—such as
repetition, note-taking, and audio recording—served as cognitive tools that helped
students manage feedback effectively.

3. Self-Regulated Learning: The Hidden Engine

The last theme showed that self-regulated learning (SRL) strongly
supported students’ ability to revise their thesis writing. Participants demonstrated
SRL behaviors such as goal setting, planning, monitoring progress, and reflecting
on mistakes. P1 regulated his writing by focusing on meaning and evaluating his
progress informally through self-awareness. P2 showed stronger planning and
organization by transforming feedback into tasks and completing them
systematically. His motivation was closely linked to completing his thesis and
proving his academic growth. P3 demonstrated social and interactive self-
regulation by combining teacher feedback, peer discussion, and technological tools.

Overall, the findings suggest that students’ ability to benefit from feedback
was not only determined by the feedback itself, but also by their cognitive and
behavioral regulation. Their SRL strategies enabled them to transform external
feedback into internal learning processes, making revision more effective and
meaningful.

DISCUSSION

This study investigated how EFL undergraduate students applied self-
regulated writing (SRW) strategies when responding to teacher feedback during the
thesis-writing process, analyzed through Social Cognitive Theory (SCT) and
supported by Cognitive Load Theory (CLT). The findings confirm that teacher



feedback is not merely a corrective tool but functions as an environmental factor
that influences students’ motivation, self-efficacy, cognitive processing, and
revision behavior. In line with Bandura’s (1986) reciprocal determinism, students’
learning development emerged through the interaction of three elements: teacher
feedback as the environment, students’ internal beliefs and emotions as personal
factors, and their revision practices as behavioral responses.

The first key finding demonstrates that teacher feedback acted as a trigger
that activated students’ revision strategies. Students tended to revise more
effectively when feedback was clear, detailed, and specific. This supports the
argument that feedback becomes meaningful when it provides direction rather than
simple evaluation. Participants emphasized that feedback helped them identify
weaknesses in their thesis drafts, such as grammar issues, unclear paragraphs, or
weak argument structure. When feedback was straightforward, students felt more
confident to revise immediately. This finding aligns with the view that feedback
should be dialogic and supportive, enabling learners to interpret it as guidance
rather than criticism.

The second important point concerns the role of self-efficacy and
motivation. Students’ confidence strongly shaped how they interpreted feedback.
Some participants initially experienced emotional difficulty, such as fear, stress, or
insecurity when receiving corrective feedback. However, over time, repeated
engagement with feedback gradually improved their confidence and writing ability.
This reflects Bandura’s (1997) concept that successful experiences and progress
strengthen self-efficacy, which then increases persistence in challenging academic
tasks. In this context, thesis writing became not only a linguistic challenge but also
an emotional process requiring motivation regulation. Students who developed
stronger confidence were more likely to view feedback positively and treat it as a
resource for improvement rather than a judgment of failure.

Another major finding highlights the importance of memory-based
strategies in processing teacher feedback. Students employed various cognitive
techniques such as note-taking, rereading feedback repeatedly, mentally recalling
oral explanations, and recording supervisors’ voices during consultations. These
strategies helped students retain feedback and apply it effectively across multiple
revisions. From the CLT perspective, such strategies serve as cognitive support
systems that reduce overload in working memory, especially because thesis writing
involves high intrinsic cognitive load (complex academic structure, argument
development, and language accuracy). When students externalized feedback
through written notes or recordings, they reduced the risk of forgetting important
revisions and increased the likelihood of successful application in later drafts.

Furthermore, the study revealed that SRW strategies were highly
individualized. Each participant developed a unique system depending on their



learning preferences and habits. For example, one participant relied more on
internal memory and repetition, while others depended on structured note-taking,
step-by-step revision, or peer discussion combined with audio recordings. This
confirms Zimmerman’s (2000) claim that self-regulated learners are active agents
who adapt their strategies according to their context and personal needs. Thus, SRW
should not be viewed as a fixed set of behaviors but as a flexible process that
develops through experience and reflection.

Overall, this study reinforces SCT by showing that successful thesis writing
is shaped not only by teacher feedback itself but also by students’ ability to regulate
their cognition, motivation, and revision behavior. Teacher feedback becomes
effective when learners actively internalize it through memory strategies and self-
regulation processes. Therefore, supervisors should provide feedback that is clear,
supportive, and structured while encouraging students to use feedback journals,
revision checklists, and reflective practices to strengthen autonomy and long-term
academic writing development.

CONCLUSION AND SUGGESTION

This study concludes that teacher feedback plays an important role in
supporting EFL students’ thesis writing development by shaping their self-
regulated writing (SRW) behavior. The findings show that students do not simply
accept feedback passively; instead, they actively interpret and apply it through self-
regulated learning (SRL) strategies such as planning revisions, monitoring progress,
and evaluating their writing performance. In accordance with Social Cognitive
Theory (Bandura, 1986), the results confirm that students’ writing improvement is
influenced by reciprocal interaction between environmental factors (teacher
feedback), personal factors (motivation, emotional readiness, and self-efficacy),
and behavioral factors (revision actions). Students who perceived feedback as clear
and constructive tended to revise more effectively and build greater confidence
throughout the thesis-writing process.

In addition, this study highlights the significance of memory-based
strategies in helping students process and retain feedback over time. Participants
reported using note-taking, rereading teacher comments, repetition, and audio
recording during supervision sessions to avoid forgetting important feedback.
These strategies helped students reduce cognitive overload and apply feedback
more consistently across multiple drafts. This supports Cognitive Load Theory,
which emphasizes the importance of managing working memory during complex
learning tasks such as academic writing.

Based on these findings, several suggestions are proposed. For supervisors,
feedback should be delivered clearly, specifically, and in a supportive manner to
encourage student confidence and engagement. Supervisors may also promote



dialogic feedback by allowing students to clarify unclear comments. For students,
it is recommended to apply SRW strategies consistently by organizing feedback,
prioritizing revisions, and using memory-support tools such as feedback journals,
checklists, and recordings. Finally, future researchers are encouraged to involve
more participants and explore SRW strategies in different academic contexts or by
integrating technology-based feedback tools to strengthen students’ self-regulated
writing development.
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