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ABSTRACT 

Reading is one of the essential skills in English that students need to master. This research 

investigates the intercorrelation between students‘ reading strategies and reading interest 

toward their reading comprehension among eleventh-grade students at MA Kartayuda 

Kedungtuban, Kabupaten Blora. Employing a quantitative correlational design, the study 

involved 44 students (22 from XI IPA and 22 from XI IPS). Two instruments were used for 

data collection: the Survey of Reading Strategies (SORS) and a Reading Interest 

Questionnaire distributed via Google Forms, as well as a reading comprehension test based 

on the TOEFL Junior format. Descriptive statistics and multiple linear regression analysis 

were applied. The findings showed that the correlation between reading strategies and 

reading comprehension falls in the fairly strong category (r = .493 > r-table = .304, p = .000 

< .05), indicating a significant relationship. Meanwhile, the correlation between reading 

interest and reading comprehension is in the low category (r = .391 > r-table = .304, p = .026 

< .05). These results suggest that reading strategies have a more dominant influence on 

reading comprehension than reading interest. The study concludes that effective reading 

strategies significantly support students‘ reading comprehension, while reading interest, 

although contributing, plays a less influential role. Teachers are encouraged to foster both 

reading strategies and interest through engaging materials and strategic instruction. Future 

research is recommended to involve a larger sample size and additional instruments for more 

in-depth analysis. 
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INTRODUCTION 

Language is the most important thing to communicate something whether in spoken or in 

written form. According to Castillo (2015), one of the languages that are used in this world is 

English. In Indonesia, English becomes one of the subjects in the educational system. Teaching 

English as a foreign language is not easy as teaching English as a second because the students do 

not use it in their daily communication. Aji and Setiyadi (2020) show that in Indonesia, English is 

taught by discussing the grammatical norms of the language, and mistakes are constantly rectified 

in reading. Reading is one of the four basic skills in English which should be learn by students. 

Reading is a crucial ability in language studying development, and students should learn reading 

and enhance their reading comprehension skills. Reading is very important basic skill as Madox 

(1963) said ―Reading is the most important single skill in study‖. According to Sholihah (2017), 

Reading is an ability to understand written material. Reading is not a simple matter, it is a process 

of interaction between the reader and the text, the ability to understand what is written in the text 
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becomes very important.  

By considering statements above it can be concluded that students need to practice reading 

comprehension skill. However, according to Ni‘mah et, al (2023) stated that students that are 

struggling academically do poorly in lessons because they are unable to comprehend the subject 

being taught in class. The kids may encounter difficulty when studying and teaching in a classroom 

setting. This contributes to pupils' confusion or ignorance of the subject matter the teacher explains 

during the learning process. In this context, difficulty refers to a circumstance in which students 

struggle to comprehend the English text's substance. There are some factors that contributed for 

having good reading comprehension. One of them is reading strategies. According to Athar et, al. 

(2023) Strategies determine the smoothness of raising a goal, especially in the reading section. 

Readers had to be aware of a set of plans or strategies used to be their help of handling potential 

problems and monitoring reading comprehension ability to be ―skilled reader‖. Antoni (2010) 

assumes that reading strategies as one of the important strategies which should be taught in the 

classroom in order to encourage students' comprehension of a text.  

In order that the reading strategies that must be implemented to improve reading 

comprehension, it can be influenced by reading interest. According to Maghfiroh and Hamiddin 

(2024) reading comprehension is crucial for understanding language and is influenced by reading 

interest. Improving reading interest can create a positive atmosphere and motivate people to read, 

thus supporting reading comprehension. In another explanation, according to Djali (2017), interests 

on reading must follow each individual. When someone considers action in reading is unimportant, 

he will most likely not consider it important or be interested in it. Interest on reading does not just 

appear, but there is a necessity. Based on the preliminary research in the eleventh grade in MA 

Kartayuda Kedungtuban Kabupaten Blora, the researcher asked the English teachers about students' 

reading comprehension. They said that the students of eleventh grade have difficulty in 

comprehending the text of reading. It can be proved by the test result of students are under below 

the minimum standardized score which is 70. Besides, students did not know about reading 

strategies. Good readers tend to use strategies in reading. Thus, they know what to do when they 

have difficulties in reading. It was proven by Zare and Othaman (2013), stated that there was a 

correlation between reading strategy use and students' reading comprehension success. 

 In addition to the problem of students' lack of knowledge about reading strategies, English 

teachers said that students were less interested in reading. The researcher also conducted interviews 

with several students and found that most students had problems reading English. This can also be 

seen from the results of interviews with students, the results of students' reading interest are still 

low, marked by the negative responses they expressed. Students are not interested when teachers 

teach reading in class. Their reading skills are lacking because students often state that their main 

problem in mastering English is the lack of vocabulary to understand and they have difficulty in 

getting the main idea of the text. Many students have problems in reading English textbook, 

because they have difficulties to comprehend the words. As Snow (2002) declared that reading 

interest was related to deep comprehension questions, recall of main idea, and to structures. It 

concluded that interest did not simply enhance the amount learning. That is reading interest seemed 

to motivate readers to go beyond the surface structure of the texts and focus on the main ideas and 

their underlying meaning. So, if the students have an interest in any subject, they will easily 

understand and comprehend that subject. 
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Several previous studies have investigated variables related to this research. Amiroh et al. 

(2022) analyzed the correlation between reading strategies and reading comprehension 

achievement. The results showed no significant correlation between each type of reading strategy 

and the reading comprehension achievement of eleventh-grade students at SMAN 11 OKU. 

Similarly, Rumainah (2020) examined the relationship between students‘ reading interest and their 

reading comprehension achievement, finding no significant correlation between the two variables. 

In contrast, Agung et al. (2020) found a significant correlation between reading strategies and 

students‘ reading comprehension. Based on the findings of these previous studies, the researcher 

believes that reading strategies and reading interest are important factors to be further examined in 

relation to students‘ reading comprehension. Therefore, this study aims to determine the 

intercorrelation between students‘ reading strategies and reading interest and their reading 

comprehension among eleventh-grade students at islamic senior high school in Blora. 

This study is guided by the following research questions: 

1. Is there any significant correlation between students‘ reading strategies and their reading 

comprehension in the eleventh grade of MA Kartayuda Kedungtuban Kabupaten Blora? 

2. Is there any significant correlation between students‘ reading interest and their reading 

comprehension in the eleventh grade of MA Kartayuda Kedungtuban Kabupaten Blora? 

3. Which variable has a greater influence on reading comprehension in the eleventh grade of 

MA Kartayuda Kedungtuban Kabupaten Blora? 

METHOD 

 This study employed a quantitative research approach using a correlational design to 

examine the intercorrelation between students‘ reading strategies, reading interest, and their reading 

comprehension. The study was conducted at MA Kartayuda Kedungtuban, Kabupaten Blora, 

involving eleventh-grade students as the population. A total of 125 students were recorded in the 

population, and the sample consisted of 44 students selected through simple random sampling. 

The researcher used two main data collection instruments: questionnaires and a reading 

comprehension test. The reading strategies questionnaire was adopted from the Survey of Reading 

Strategies (SORS) developed by Mokhtari and Sheorey (2002). It consists of 30 close-ended items, 

grouped into three categories: global reading strategies, problem-solving reading strategies, and 

support reading strategies. Each item was rated on a 5-point Likert scale, and the questionnaire was 

translated into Bahasa Indonesia to ensure better understanding among participants. Students were 

given approximately 15 minutes to complete the questionnaire, which was distributed online via 

Google Forms. To measure students‘ reading comprehension, the researcher used a standardized 

reading comprehension test adapted from the TOEFL Junior (Baron et al., 2010). The test consisted 

of 42 multiple-choice items designed to identify students‘ strengths and weaknesses in reading 

comprehension. 

Data were analyzed using SPSS version 25. Descriptive statistics were used to determine the 

mean and standard deviation of students‘ reading strategies, interest, and comprehension scores. In 

addition, multiple linear regression analysis was applied to examine the relationship between the 
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independent variables (reading strategies and reading interest) and the dependent variable (reading 

comprehension).  

FINDINGS & DISCUSSION 

This section presents the findings based on the research questions proposed in this study. 

The first research question aimed to examine whether there is a significant correlation between 

students‘ reading strategies and their reading comprehension. The second research question 

focused on determining whether there is a significant correlation between students‘ reading 

interest and their reading comprehension. Finally, the third research question sought to identify 

which variable reading strategies or reading interest has a greater influence on students‘ reading 

comprehension in the eleventh grade of MA Kartayuda Kedungtuban, Kabupaten Blora. 

 

Table 1 The Result of Linearity Test Between Reading Strategies and Reading Comprehension 

ANOVA Table 

 

Sum of 

Square

s df 

Mean 

Square

s F Sig. 

Reading 

Strategies * 

Reading 

Comprehension 

Betwe

en 

Group

s 

(Combined) 5233.6

44 

15 348.91

0 

2.65

6 

.358 

Linearity 464.37

9 

1 464.37

9 

2.73

9 

.000 

Deviation 

from Linearity 

4769.2

65 

14 340.66

2 

2.72

9 

.688 

Within Groups 8449.3

33 

28 301.76

2 

  

Total 13682.

977 

43    

 

Table 1 showed the result of linearity test between showed that the deviation from 

linearity between reading strategies and reading comprehension were (sig) .688. Thus, the result 

showed that the data of reading strategies and reading comprehension higher than .05, it means 

that all of the data were linear.  

Table 2 The Result of Linearity Test Between Reading Interest and Reading Comprehension 

ANOVA Table 

 
Sum of 

Squares df 

Mean 

Squares F Sig. 

Reading 

Strategies * 

Reading 

Comprehension 

Between 

Groups 

(Combined

) 

1501.742 15 100.116 2.726 .011 

Linearity 14.186 1 14.186 2.386 .003 

Deviation 

from 

Linearity 

1487.555 14 106.254 2.893 .238 

Within Groups 1028.258 28 36.724   

Total 2530.000 43    

 

Based on the table 2 the result of linearity test between showed that the deviation from 

linearity between reading interest and reading comprehension were (sig) .238. Thus, the result 

showed that the data of reading interest and reading comprehension higher than .05, it means that all 

of the data were linear.  
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The multiple linear regression analysis was utilized to address the first question in the 

research, which aimed to find a significant correlation between reading strategies and reading 

comprehension. Based on the table 4.13, the correlation coefficient of reading strategies (b1=.493) 

was higher than r-table (.304). Thus, the level of probability (p) significance the p (sig.2-tailed) was 

.000 for reading strategies and reading comprehension. It means that p (.000) was lower than .05, 

and it can be explained that reading strategies have a significant influence on reading 

comprehension. However, this correlation is categorized as having a positive correlation based on 

the correlation coefficient interval because the correlation coefficient of reading strategies (0. 493) 

is between 0.40-0.491. Moreover, the result of (.493) categorized fairly strong correlation. It 

concluded that there was significant correlation between reading strategies and reading 

comprehension.  

 

Table 3 The Result of Multiple Linear Regression Analysis Between Reading Strategies and Reading 

Comprehension 

Coefficientsa 

Model 

Unstandardized 
Coefficients 

Standardized 
Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) 46.545 16.238  2.866 .007 

Reading Strategies .493 .086 .183 2.993 .000 

Reading Interest .391 .200 .071 1.971 .026 

a. Dependent Variable: Reading Comprehension 

 

a. Constant Value (α) shows a positive value, meaning that if there is no influence of Reading 

Strategies (X1), Reading Interest (X2), then the Reading Comprehension value is positive. 

b. The correlation coefficient value (b1) is positive, meaning that if Reading Strategies (X1) 

increases, the Reading Comprehension (Y) achieved increase with the assumption that the 

variables Reading Interest (X2) is considered constant. 

c. The correlation coefficient value (b2) is positive, meaning that if Price (X2) increases, the 

Purchase Decision (Y) achieved will increase with the assumption that the variables Product 

Quality (X1) and E-Promotion (X3) are considered constant. 

Table 3 shows that the correlation coefficient of reading strategies (b2=.493) was higher than r-table 

(.304). Thus, the level of probability (p) significance the p (sig.2-tailed) was .026 for reading 

interest and reading comprehension. It means that p (.041) was lower than .05. The result can be 

explained that reading interest have a significant influence on reading comprehension. Nonetheless, 

this correlation is categorized as having a positive correlation based on the correlation coefficient 

interval because the vlaue of correlation coefficient obtained (.391) is between 0,20-0,399. 

Moreover, the result of (.391) categorized low correlation. It concluded that there was a significant 

correlation between reading interest and reading comprehension. 

The analysis revealed a significant positive correlation between students‘ use of reading 

strategies and their reading comprehension scores, with a correlation coefficient of 0.493, 

exceeding the r-table value of 0.304. This indicates that students who applied effective reading 

strategies tended to achieve better comprehension outcomes. The questionnaire covered four types 

of reading strategies: Global Strategies, Problem Solving Strategies, Support Strategies, and 

Reading Comprehension Strategies. The results support the hypothesis that reading strategies 
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contribute meaningfully to students' understanding of texts. This finding aligns with previous 

studies by Muslimah et al. (2022) and Manurung et al. (2023), which also reported significant 

correlations between reading strategies and reading comprehension performance. As emphasized by 

Block (in Gumartifa, 2016), reading strategies shape how readers approach texts and manage 

comprehension challenges. Therefore, cultivating strategic reading habits can enhance students‘ 

ability to extract meaning from texts. Overall, this study confirms that reading strategies play an 

essential role in supporting students' reading comprehension, reinforcing their importance in 

English language instruction. 

The result showed a positive correlation between students‘ reading interest and their reading 

comprehension, with a Pearson correlation coefficient of 0.391, exceeding the r-table value of 

0.304. This indicates that students with higher interest in reading tended to perform better in 

comprehension tasks, confirming the researcher‘s initial hypothesis. The reading interest 

questionnaire consisted of 20 items, covering two main indicators: internal motivation and 

emotional factors. These aspects are essential in shaping students' engagement and willingness to 

comprehend texts. The result supports previous studies by Maghfiroh et al. (2022) and Abrizal 

(2021), which found that reading interest contributes to better reading performance, although often 

still within average levels. Theoretically, Snow (2001) emphasizes that reading is a meaning-

making process where interest enhances comprehension. Alderson (2000) also identifies interest as 

one of the key factors affecting comprehension. Students who are interested in what they read are 

more likely to construct meaning effectively. Moreover, interest can motivate independent learning, 

which in turn contributes to academic achievement. Although the correlation was found to be 

significant, it falls within a low category. Therefore, efforts to strengthen this relationship are 

needed. Teachers should foster students‘ interest by using engaging materials and encouraging 

reading habits both in and beyond the classroom. With collaborative support from teachers, 

students, and parents, students' reading interest—and thus comprehension—can be improved more 

effectively. 

The analysis was conducted using data measured on an interval scale through validated 

Likert-type questionnaires. The results revealed that the correlation coefficient for reading 

strategies was 0.493, which is higher than the critical r-table value of 0.304. According to the 

classification of correlation levels, this value falls into the category of ―fairly strong‖ correlation 

(0.40–0.599), indicating a meaningful and positive relationship between students' use of reading 

strategies and their comprehension ability. Meanwhile, the correlation coefficient for reading 

interest was 0.391, which also exceeds the r-table value and indicates a statistically significant 

relationship. However, this value is within the ―low‖ correlation category (0.20–0.399), suggesting 

that although reading interest does influence comprehension, its impact is comparatively weaker 

than that of reading strategies. This finding implies that among the two variables, reading strategies 

contributed more substantially to students' success in reading comprehension. Students who employ 

effective reading strategies—such as skimming, scanning, making inferences, and using context 

clues—are better equipped to process and understand academic texts. These strategies enable them 

to become active readers who can interact with texts more critically and efficiently.  

The more dominant influence of reading strategies over reading interest is further supported 

by the numerical difference in correlation coefficients (0.493 for reading strategies versus 0.391 for 

reading interest), as well as their respective correlation categories. In essence, while both variables 
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are positively related to reading comprehension, the use of appropriate strategies plays a more 

crucial role than merely having an interest in reading. This finding aligns with previous studies, 

such as Muslimah et al. (2022) and Manurung et al. (2023), which confirmed that reading strategies 

significantly support students‘ understanding of texts. Although reading interest can motivate 

students to engage with reading materials, without the application of proper strategies, their 

comprehension may remain limited. Therefore, the development and cultivation of strategic reading 

behavior should be prioritized in English language instruction, particularly in EFL contexts. 

In conclusion, the results of this study demonstrate that reading strategies have a more 

dominant effect on students‘ reading comprehension than reading interest. As such, teachers are 

encouraged to emphasize strategy training in their reading instruction and to integrate reading 

strategies explicitly into classroom practices. Nevertheless, efforts to enhance reading interest 

should not be neglected, as motivation and emotional engagement are also key components in 

fostering a positive reading habit and sustained comprehension improvement. 

 

CONCLUSION AND SUGGESTIONS 

The findings indicated that both variables had a positive and significant relationship with 

reading comprehension. The correlation coefficient for reading strategies was 0.493, categorized as 

a fairly strong correlation, suggesting that students who actively applied various reading strategies 

were more likely to achieve better reading comprehension. Meanwhile, the correlation coefficient 

for reading interest was 0.391, categorized as a low correlation, indicating that students with higher 

interest in reading tended to have better comprehension, although to a lesser degree. From the 

comparison, reading strategies contributed more significantly to students‘ comprehension 

performance than reading interest. This implies that while reading interest plays a role in motivating 

students to engage with texts, the use of specific strategies such as skimming, scanning, and 

summarizing has a greater effect on how well students understand what they read. Therefore, it is 

recommended that teachers not only encourage reading motivation but also explicitly teach 

effective reading strategies to help students enhance their comprehension skills. Improving both 

aspects may support students in becoming more independent and successful readers. 

It is suggested that English teachers play a more active role in fostering students' interest in 

reading by introducing engaging materials and guiding students to explore reading media that suit 

their preferences. Teachers should also motivate students consistently and create a supportive 

learning environment that encourages curiosity and enjoyment in reading. Moreover, lecturers are 

encouraged to implement strategic and dynamic teaching methods in reading instruction to help 

students reach their optimal comprehension abilities. For English students, it is important to 

recognize that reading comprehension is a crucial skill, as it enables them to extract general and 

specific information, including identifying main ideas or topic sentences. Students are therefore 

advised to strengthen both their interest and strategy use to improve their reading performance. 

Lastly, for future researchers, this study can serve as a reference or foundation to conduct similar 

investigations. It is recommended that future research include more diverse instruments, larger 

samples, and possibly additional variables to gain a more comprehensive understanding of the 

intercorrelation among students‘ reading strategies, interest, and comprehension. 

This study had several limitations. One notable limitation was the absence of a TOEFL tryout 

prior to the actual reading comprehension test. As a result, students may have been unfamiliar with 
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the format or expectations, potentially affecting the accuracy of the scores. Conducting a TOEFL 

tryout beforehand could have provided students with an opportunity to self-evaluate and prepare, 

which may have contributed to achieving more optimal and representative results in the final test. 

 

REFERENCES 

 

Al-Nafisah, K., & Al-Shorman, R. A. G. (2011). Saudi EFL students‟ reading interests‖. Journal of 

King Saud University –Languages and Translation, 23, 1–9(2011). 

https://www.researchgate.net/publication/257740353_Saudi_EFL_students'_reading_int

erests  

Amirian, S. M. (2013). Teaching reading strategies to ESP readers. International Journal of 

Research Studies in Educational Technology, 2 (2). doi:10.5861/ijrset.2013.318. 

Amiroh, R., Yani, A., & Desvitasari, D. (2022). The correlation between reading strategies and 

reading comprehension achievement of the eleventh grade students at Sman 11 Oku. 

LITERAL: English Teaching and Learning Journal Vol. 1(1), 1-16. DOI: 

10.19109/literal.v1i1.12829 E-ISSN: 2964-7886 

Antoni, N. (2010). Exploring EFL teachers‘ strategies in teaching reading comprehension. Jurnal 

Penelitian Pendidikan, 11(2). https://repo.undiksha.ac.id/12042/8/1812021115  

Arikunto, S. (2017). Prosedur penelitian: Suatu pendekatan praktik. Jakarta: PT. Rineka Cipta. 

https://perpustakaan.pancabudi.ac.id/dl_file/penelitian/21979_11  

Athar, M. S., Mistar, J. Karimullah. I. W. (2022). The intercorrelation among EFL learners' 

metacognitive reading strategies, motivation, and reading comprehension ability. Jurnal 

Penelitian, Pendidikan, dan Pembelajaran, Vol.17(11). DOI: 

https://jim.unisma.ac.id/index.php/jp3/article/view/16967 

Baron, P, A., & Tannenbaum, R, J. 2010. Mapping The TOEFL Junior Test. ETS: New Jersey. 

https://www.ets.org/Media/Research/pdf/RM-11-07.pdf 

Boonkongsaen, N. (2014). The effects of gender reading anxiety and language learning experience 

on Thai Science-Oriented students‗ use of reading strategies. International Forum of 

Teaching And Studies, 10(1). Retrieved from 

http://scholarspress.us/journals/IFST/pdf/IFOTS-1-2014/v 10n1-art3.pdf 

Brantmeier, C. (2002). Second language reading strategy research at the secondary and university 

levels: Variations, disparities, and generalizability. The Reading Matrix, 2 (3). 

http://www.readingmatrix.com/articles/brantmeier/article.pdf. 

Cahyono, W., Bambang, Y., and Utami, W. (2011). The teaching of English as a foreign language in 

Indonesia. Malang: state university of Malang press. 

https://www.semanticscholar.org/paper/The-teaching-of-English-as-a-foreign-language-

in-Cahyono/2b9a00c4c44a800d3c0fd5ece08018245f6fa4e0  

Clarke, M. A., Silberstein, S. (1977).  Toward a realization of psycholinguistic principles in the ESl 

reading class 1. Language Learning, Vol 27 (1). 

https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-1770.1977.tb00297.x 



 
ISSN 2337-6384                                                         JPX, Volume X, No. X, Mei 2024 

 

Creswell, J. W. (2012). Education research: Planning, conducting, and evaluating quantitative and 

qualitative research (4th ed). Pearson. 

https://www.scirp.org/reference/ReferencesPapers?ReferenceID=757162 

Dechant, Emerald. (1982). Understanding & teaching reading: An interactive model. New York: 

Routledge  

Dewi, U., & Salmiah, M. (2019). Students‘ reading Strategies at English Educational Department. 

Al-Ishlah: Jurnal Pendidikan, 11(1). 

https://journal.staihubbulwathan.id/index.php/alishlah/article/view/122 

Djali. (2017). Advances in social science. Educational and Humanities Research, Vol 118(1). 

https://jurnal.medanresourcecenter.org/index.php/PED/article/view/984 

ETS, ―The TOEFL Junior® Tests.‖ 2023. Diakses 31 Oktober 2024, 

https://www.ets.org/toefl/junior.html 

ETS. 2022. TOEFL ITP® Test Taker Handbook. Princeton: ETS 

Ghozali, I. (2018). Aplikasi Analisis Multivariate dengan Program IBM SPSS 21 Update PLS 

Regresi. Semarang: Badan Penerbit Universitas Diponegoro. Semarang. 

https://www.researchgate.net/publication/289671928_Aplikasi_Analisis_Multivariate_

Dengan_Program_IBM_SPSS_21_Update_PLS_Regresi  

Goodman, K. S., Smith, E. B. (1987). Language and thinking in school: A whole-language 

curriculum (3rd ed.). New York: R. C. Owen. 

Greenwood, J. (1981). Comprehension and reading. The reading of English as an international 

language: A Practical Guide. Glasgow: William Collins Sons and Co. Ltd.  

Harris, A. J. & Sipay, E. R. (1984). How to increase reading ability. New York: Longman. 

Janette, L. D. & Carla, S. (2007). Teaching for deep comprehension. London: Acidfree paper. 

Jhonson, A. P. (2008). Teaching reading and writing a guidebook for tutoring and remediating 

students. Usa: Rowman and Littlefield Publisher. https://cornerstone.lib.mnsu.edu/eec-

fac-pubs/122/ 

Kuru-Gonen, I. (2015). The relationship between FL reading strategies and FL reading proficiency: 

A study on Turkish EFL learners. Academic Journals. 10 (24). 

http://www.academicjournals.org/ERR 

Li, F. (2010). A Study of English reading strategies used by senior middle school students. Asian 

Social Science, 6 (10), 184-192. www.ccsenet.org/ass. 

Madox, H. (1963). How to Study. Greenwich: Faweet Premier 

Maghfiroh, F. L., Mistar, J., Hamiddin. (2022). The relationship between students‘ reading interest 

and their reading comprehension. Jurnal Penelitian, Pendidikan, dan Pembelajaran, 

Vol.19(16) https://jim.unisma.ac.id/index.php/jp3/article/view/25157 

Manurung, S., Ariyanti, A., Yana, D., Sinaga, J. B., & Adam. (2023). The correlation between 

reading strategies and reading comprehension. JCP (Jurnal Cahaya Pendidikan). 

https://www.researchgate.net/publication/377513558_The_Correlation_between_Readin



 
ISSN 2337-6384                                                         JPX, Volume X, No. X, Mei 2024 

 

g_Strategies_and_Reading_Comprehension/fulltext/65aa6ff3bf5b00662e1e59de/The-

Correlation-between-Reading-Strategies-and-Reading-Comprehension.pdf  

Masduqi, H. (2014). EFL reading in Indonesian universities: Perspectives and challenges in cultural 

contexts. Journal of teaching and education, Vol. 2 (3). 

https://figshare.com/articles/journal_contribution/EFL_Reading_In_Indonesian_Univers

itie s_Perspectives_and_Challenges_in_Cultural_Contexts/13295579 

Mokhtari, K., & Reichard, C. (2002). Assessing students‗ metacognitive awareness of Reading 

Strategies. Journal of Educational Psychology, 94(2). DOI:10.1037//0022-

0663.94.2.249 

Mokhtari, K., & Sheorey, R. (2002). Measuring ESL students' awareness of reading strategies. 

Journal of developmental education, Vol. 25(3). 

https://www.researchgate.net/profile/Kouider-

Mokhtari/publication/285641803_Measuring_ESL_students%27_awareness_of_reading

_strategies/links/5666234608ae418a786f3da5/Measuring-ESL-students-awareness-of-

reading-strategies.pdf  

Muslimah, Z., Isnainiyah, N., & Sartipa, D. (2022). The Correlation Between Students‘ Reading 

Strategies and Students‘ Reading Comprehension At Eleventh Grade Of Madrasah 

Aliyah Negeri (Man) 2 North Lampung Academic Year 2021/2022. Jurnal Griya 

Cendikia, Volume 7(2). https://doi.org/10.47637/griya-cendikia.v7i2.253 

Nalendra, A., & Rangga, A. 2021. Statistika Seri Dasar Dengan SPSS. Bandung: CV. Media Sains 

Indonesia. 

Oxford, R. L. (1990). Use of Language Learning Strategies A Synthesis of Studies with Implication 

for Strategy Training. Great Britain: Pergamon Press Plc 

Patel, F., and Jain, P. M. (2008) English Language Teaching (Methodes, Tools & Techniques). 

Jaipur: Sunrise Published and Editor. 

Putri, S. R. E., Sholihah, F. A., Ni‘mah, D. (2023). An analysis of students‘ strategies for reducing 

reading comprehension difficulties. Jurnal Penelitian, Pendidikan, dan Pembelajaran, 

Vol.18(27). DOI: https://jim.unisma.ac.id/index.php/jp3/article/view/21832  

Rahayu, G. S. (2015). Pengaruh minat baca terhadap prestasi belajar IPS siswa kelas V SD Se-

Gugus II Kasihan Bantul Tahun Ajaran 2014/2015. Jurnal Pendidikan Universitas 

Negeri Yogyakarta Vol. 4(1). 

http://repository.upy.ac.id/325/1/Jurnal%20Gilang%20Sri%20Rahayu.pdf 

Rumainah. (2020). Undergraduate students‘ reading interest and reading comprehension     

achievement in a state islamic university. Ta‘dib: Journal of Islamic Education. Vol. 

23(1). https://jurnal.radenfatah.ac.id/index.php/tadib/article/view/2080 

Rumelhart, D. E. (1980). Theoretical issues in reading comprehension. London: Routledge. 

Sadoski, M. (2001). Resolving the effect of concreteness on interst, Comprehension, and Learning 

Important Ideas from Text. New York: Educational Psychology Ltd. 



 
ISSN 2337-6384                                                         JPX, Volume X, No. X, Mei 2024 

 

Sholihah, F. A. (2017). The effectiveness of reading, encoding, annotating, and pondering (Reap) 

strategy in improving students‘ reading skill. JU-ke, Vol. 1(2). 

https://jim.unisma.ac.id/index.php/jp3/article/JU-ke 

Skinner, E. A., & Pitzer, J. R. (2012). Developmental dynamics of student engagement, coping, and 

everyday resilience. In S. L.Christenson, A. L. Reschly, & C. Wylie (Eds.), Handbook of 

research on student engagement. New York: Springer 

Slamento. (2003). Belajar dan Faktor-Faktor yang Mempengaruhinya. Jakarta: Rineka Cipta 

Snow, C. (2002). Reading for Understanding: Towards an R&D Program in Reading 

Comprehension. Arlington: RAND. 

Syauqi, E. A., Permana, E. P. N. & Umamah, A. (2023). Students‘ Digital Reading Habits For 

Digital Academic-Text And Their Achievement. IJET| Volume. 12, Issue 1. DOI: 

https://doi.org/10.15642/ijet2.2023.12.1.73-82 

Vig, P. & Sharma, K. (2014). Comparative analysis of influence of gender on reading interest of 

inservice and pre-service teachers. The Criterion: An International Journal in English, 

Vol. 5(I). https://www.the-criterion.com/V5/n1/Komal.pdf 

Yunita, R. (2011). Pengaruh pergaulan teman sebaya terhadap minat baca siswa kelas V SD Negeri 

Bojongsari 1 Kabupaten Purbalingga. Jurnal Pendidikan Universitas Negeri Yogyakarta 

Vol. 4(11).  

Approved by Advisor 1, 

 

 

 

 

Fitri Awaliyatush Sholihah, S.Pd., M.Pd.  

NIP. 15605198932221



12 
 

 


