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Abstract
This study aims to explore the level of teaching anxiety in pre-service teachers during teaching practice,

and also explore the causes of anxiety and strategies for overcoming anxiety carried out by pre-service
teachers. The researcher used a mixed-method with explanatory sequential design. This study was
conducted at a private university in Malang. Participants in this study were 53 English Education
students who had done teaching practice. The instrument in this study was a questionnaire adapted from
Aydin and Utsuk (2020) and Focus Group Discussion (FGD). Questioner data were collected via
Google Forms while FGD data were collected using Zoom Meeting. Questioner data were analyzed
using descriptive statistics and FGD data were analyzed using thematic analysis. The results show that
the level of anxiety in pre-service teachers is at a moderate level and there are several causes of anxiety
that they feel such as the moment when students ask questions, lack of mastery of learning materials,
lack of self-confidence, difficulty interacting with students, and observed by supervisors. However,
there are several strategies for dealing with anxiety that pre-service teachers do, such as thinking
positively, taking a short break and asking fellow pre-service teachers to replace them in teaching,
trying to stay brave, telling others about their anxiety, and preparing learning materials well.

Keywords: coping strategy; EFL pre-service teacher; teaching anxiety.

INTRODUCTION

Education is one of the important elements in a country. Therefore, preparing good educators is
something that universities need to pay attention to, as they are a forum for creating quality
educators. Hence, repairing, training, and providing pre-service teachers with additional teaching
fundamentals is regarded as one of the most crucial duties in educational faculties (Akinsola, 2014).
Before becoming a real teacher, pre-service teachers should do teaching practice first because
teaching practice is a fundamental thing and an essential stage in teacher education (Deocampo,
2020).

Teachers have an important role in the classroom. Therefore, there are several competencies
that a teacher must have. Gultom and Aliyyah (2022) stated that there are four competencies that a
teacher needs to have: pedagogical competence, personality competence, social competence, and
professional competence. Futhermore Renandya and Jacobs (2023) stated that in the 21st century,
there are some competencies that teachers should have to provide good quality in accordance with
the student's needs. Good language teacher is a teacher who always improves the target language
skills or other languages, who is close to their students and knows their students’ needs, who can
attract the attention of their students to get involved in the class, who always improves their
knowledge and pedagogical skills, who uses an equal and integrated approach to language teaching,
who can use technology to engage students and improve their learning, who join teacher
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association, who always keep learning, who pays attention to their health. Teachers should have
those skills so that school learning is always updated and help them to achieve the learning
objectives that have been previously set. These competencies are basic competencies that a pre-
service teacher needs to learn and a teacher needs to have.

Therefore, pre-service teachers should do a teaching practicum prior serving the community to
practice basic teaching skills so they can control complex classes when they become real teachers
(Dzulfikri & Azami, 2024). According to Garcia-Noblejas et al. (2023), the benefits of teaching
practice activities for teachers or pre-service teachers are developing teaching competence,
increasing interpersonal skills, and applying their theoretical knowledge. Moreover, Zulfikar et al.
(2020) stated that teaching practice activities helps pre-service teachers to be professional teachers,
to increasing self-confidence, improving their teaching strategies, and training communication
skills. These benefits are very useful for them to create good learning in the future. However,
teaching is not an easy thing to do as people usually see, especially for pre-service teachers. There
are many things they will face when teaching for the first time, and that will be a challenge for
them. Wieczorek (2016) stated that anxiety is one of the things that stress out teachers. Feeling
anxious when teaching is not something that teachers or prospective teachers rarely experience, and
that has a big influence on the psychology of a pre-service teacher. Spielberger (1966) divided
anxiety into two, namely A-State anxiety, which is defined as subjective anxiety or anxiety
experienced by a person consciously due to worry and tension accompanied by activity or
stimulation of the autonomic nervous system. A-Trait is anxiety, which is a characteristic of a
person that has become part of his or her nature. The term anxiety in foreign language teaching was
first introduced by Horwitz (1996). He defined anxiety in foreign language teaching refers to the
discomfort felt by non-native teachers when they use the target language or foreign language as the
language of instruction in the classroom because they are also foreign language learners who still
believe that they have not acquired sufficient proficiency in the target language. Gardner and Leak
(1994) conceptualized that teaching anxiety is experienced when carrying out teaching activities
and is related to the preparation and implementation of activities in the classroom.

Previously, researchers have researched anxiety in pre-service teachers. Li et al. (2023)
examined the level of anxiety felt by pre-service teachers when teaching in class. This research used
a mixed method and found that female teachers continuously displayed higher FLTA than male
teachers within the two groups. Furthermore research conducted by Kobul and Saragoglu (2020)
found that the level of anxiety was observed to be higher in female individuals. In general, women
report feeling more anxious than men, especially when it comes to self-reported studies in various
professions

Apart from that, the causes of teaching anxiety felt by pre-service teachers, have been
investigated by Sari and Anwar (2021). They revealed that five factors cause anxiety during
teaching practice, such as lack of previous teaching experience, self-perception of language ability,
fear of negative assessment from supervisors or accompanying teachers, lack of student interest in
learning, and difficulty in managing time. While Dzulfikri & Azami (2024) revealed pre-service
teacher felt anxious because the students had varying English language skills which had negative
effects such as uneven class participation, students losing interest in learning which in turn affected
classroom management. Some of the ways teachers use to overcome this are by teaching through
language games, learning through songs, grouping students, and quizzes with prizes. Cultural
differences also influence the anxiety of pre-service teachers. In this research, there are no specific
strategies used by pre-service teachers to reduce their anxiety when teaching in the classroom.

EFL anxiety in pre-service teachers is still a topic that deserves to be researched because,
currently, there are still pre-service teachers who feel anxious when carrying out teaching practice.
Many articles and research have investigated the causes of teaching anxiety in pre-service teachers,
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but there is scant research examining the coping strategies. Previous researchers have conducted the
study on a similar topics. The study was about Navigating Foreign Language Anxiety: Insight from
Pre-service Teacher Professional Educational Practicum. The absence of thorough studies and
investigations to examine foreign language teaching anxiety (FLTA) and the different approaches
used to manage it is the research's limitation. Suggestions for additional research are to close the
gap and offer insightful information about FLTA and its solution approaches, more study is
necessary (Sanjaya et al., 2024). Therefore, to continue following recommendations from previous
research, researchers carried out this research. This research will explore pre-service teachers' views
on teaching anxiety and explore how pre-service teachers overcome the anxiety they feel when they
carry out teaching practice. The researcher hopes that the findings of this research will provide
insight into teaching anxiety and several strategies for overcoming teaching anxiety. To follow up
on this, the following questions are the focus of this study:
1. How is the profile of teaching anxiety of pre-service Indonesian EFL teachers during teaching
practicum ?
2. What are the causes of teaching anxiety experienced by pre-service Indonesian EFL teachers
during teaching activities?
3. What are the strategies implemented by pre-service Indonesian EFL teachers to alleviate
teaching anxiety?

METHOD

This research used a mix method approach with an explanatory sequential design. The
participants in this research were 53 English language education students who had carried out
teaching practice in private and state junior and senior high schools in the city of Malang for
approximately 2 months. To collect data, researchers used two instruments, namely the FLTA
questionnaire which was adapted from Aydin and Utsuk (2020) to find out the level and causes of
anxiety in pre-service teachers and a focus group discussion to find out more about the causes of
anxiety and strategies for overcoming anxiety by pre-service teachers. There were 28 items in the
questionnaire, then the researcher modified it by adding 2 open ended questions so that the number
of items in the questionnaire was 30 items. then the researcher tested the readability and validity of
the questionnaire with the following results

Table 1: Reliability Statistics for FLTA questionnaire

Cronbach’s alpha N of items

953 28

The questionnaire data was collected using a Google form which was shared via WhatsApp and the
FGD was conducted using a Zoom meeting for approximately 60 minutes and recorded. Then the
questionnaire data was analyzed using descriptive statistics, while FGD data was analyzed using
descriptive statistics.

FINDINGS
Finding of Quantitative Data

The finding of RQ 1 about the level of anxiety felt by pre-service teachers is explained in the
following tables.

Table 2: The Mean and Standard Deviation Of Students Level Of Anxiety

N Minimum Maximum Mean Std.Deviation
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Anxiety 53 1.36 4.39 2.85 0.71
Valid 53

Based on the descriptive statistical analysis above, it shows that the average teaching anxiety
felt by preservice teachers is (X = 2.83). This average can be interpreted to mean that the teaching
anxiety felt by pre-service teachers is at a moderate level. This means that when teaching in the
classroom, pre-service teachers do not feel too anxious, the anxiety they feel is not too high but not
low, which means that even though they feel it, it does not really affect them because they claim
that their anxiety is mediocre.

Findings of RQ 2 about the causes of teaching anxiety experienced by pre-service Indonesian
EFL teachers during teaching activities were analyzed using descriptive statistics, and the result is
explained below.

Table 4.2: The Mean and Standard Deviation of The Causes of Anxiety

N Minimum Maximum Mean Std.deviation
Teaching Experiences 53 1.50 5.00 2.99 0.73
Self-Perception of 53 1.18 4.36 2.77 0.76
Language Proficiency
Fear of Negative 53 1.00 5.00 2.78 0.97
Evaluation
Lack of Student 53 1.00 4.50 2.83 0.83
Interest
Difficulty with Time 53 1.00 5.00 2.74 0.09
Management
VALID N 53

The results of the analysis show that none of the five factors that cause anxiety in pre-
service teachers are at a high or low level, but the five factors are at a moderate level with the
following presentation. Teaching Experiences (x = 2.99), Lack Of Student Interest (x = 2.83), Fear
Of Negative Evaluation (X = 2.83), Self-Perception Of Language Proficience (X = 2.77), Difficulty
With Time Management (X = 2.74). It can be interpreted that there is no highest cause of teaching
anxiety in pre-service teachers and there is also no lowest factor that causes their anxiety, the causes
of their anxiety are all at a medium level. So, when teaching English in the classroom, there is
nothing that makes pre-service teachers feel very anxious, their anxiety is moderate.

Findings of Qualitative Data

Several questions are used to guide researchers in proving, complementing, and
strengthening quantitative data. The interview result to answer the research questions 2 and 3 can be
seen in the following table:

Table 1.1: themes and subthemes of the causes of anxiety

Theme Subtheme Sample extract
1. cause of anxiety 1.1 Certain P1. "The moment when | introduced myself for the first
moments time in class, and the moment that made me panic the

most was when | had explained the material clearly and
in detail, and suddenly one of the students asked, what
does that mean, miss, | don't understand? And that's
where my anxiety really attacked me.
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P2: "I feel anxious almost every time | go to class, the
night before 1 go to class I'm already worried about
preparing the material and I'm nervous about whether
the material is correct, | think if | say it like this, it will
be understood or not, so almost every time | want to
teach, | definitely experience anxiety."

P3: What made me panic was time management during
LS (lesson study), there were tutors and DPL teachers
there, at that time we were really watched by them, well
there was more pressure and | really felt panic.

1.2 Mastery of
material

P2: because I'm not familiar with the Independent
curriculum and this is also my first time teaching, so |
don't understand the materials in the Merdeka
curriculum and even if | ask, | feel doubtful, I'm afraid
my tutor will say that I'm already at college but don't
know what the material is. So the factor is that the
material is not familiar.

P4: | also sometimes worry because of my lack of
mastery of the material and my lack of teaching
experience

P3: For me, the external factors are the same as P2
because the Merdeka curriculum emphasizes involving
students more interactively, but I'm worried because my
students seem to be really difficult to get involved with.

1.3 Lack of self
confident

P1: the reason is more about self-confidence, because
I'm a person who rarely interacts with other people, 1
usually stay behind, speaking in front of the public is
rare, in class we are the center of attention, and also I'm
afraid of forgetting the material, so there's a lack of
mastery. material and lack of self-confidence are the
main causes

P3: | also lack self-confidence, | can't speak in public, |
like sudden tremors and cold sweats, | can't make jokes
while today's children are Generation Z, who like fun
learning, by That's why I'm worried that teaching will be
boring, etc.

1.4 Interaction
with students

P1: Student interaction influences my anxiety, because
they are already in high school, especially in a popular
school where the students are ambitious and have high
grades, so | said | was afraid, wow... maybe the students
already know what English is? and they understand
more about English,
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P3: It's really difficult for me to interact with students,
what's more, I'm unpleasant and not funny

1.5 Observed by ~ P1: Before teaching, | had a consultation, | had been

supervisors given a plan for teaching the next day, so on the day |
taught, it was like wow, if this observation doesn't
match the plan, then, what about that? Maybe the
assessor will be like | didn't pay attention to his
direction. It’s makes my afraid.

P3: When | observe the teacher and the teacher, it feels
like it's no longer teaching, it's like an exam, so there's a
lot of pressure

It is worth noting that the pre-service teachers interviewed pointed out several things problems
that cause them anxiety when teaching English in the classroom. There are several moments that
make their anxiety the highest, such as when they first meet with students in class and introduction
with them, when students ask questions, and when carrying out lesson study. Regarding the causes
of teaching anxiety, participants stated that several factors caused them to feel anxious when
teaching English, such as lack of mastery of learning material, not being familiar with the
independent curriculum, lack of self-confidence, interaction with students, and being observed by
advisors when they taught. These factors are the main causes of teaching anxiety felt by pre-service
teachers.

Table 1.2 themes and subthemes of anxiety coping strategies

Theme Subtheme Sample Extract

1. Coping strategy 1.1 Think positive P3: My strategy is to think that this is okay, it only
takes 2 hours, so if it's finished, it's finished.

P2: Yes, sometimes before teaching | overthink, but
after that I'm relieved so | just think positively and
then I'll finish.

1.2 Take a short P2: | was teaching accompanied by my teaching

break/quiet rest practice friend, so | asked a teaching practice friend
to replace me and | took a short break to catch my
breath.

P4: That's right, when I'm anxious, | choose to be
quiet for a while and usually give the students
assignments so they don't have any more interaction
with me, they do their assignments and | stay quiet to
calm myself down.
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P1: I also teach accompanied by ppl friends and I'm
like P2 asking for a friend to replace me and usually 1
just stay cool so that my anxiety doesn't show too
much.

1.3 try to be brave P3: If I'm feeling anxious when I'm teaching, the
more | think about it, the anxiety gets worse, so |
change it, by making myself brave enough to
approach the students.

1.4 tell other people  P2: I usually go to the tutor to talk about my anxiety
and of course the advisor gives solutions and shares
with my fellow teaching practitioners.

P3: 1 usually tell my teaching friend first and then to
my advisor and ask for his advice

1.5 Preparation of P2: | prefer to prepare the material carefully, then ask

teaching media my friends whether the material is correct or not, if |
convey it to the students, | think they will understand
or not, so prepare the material as best as possible
before teaching.

From the interview data, there are several strategies for overcoming teaching anxiety that are
carried out by pre-service teachers, such as thinking positively, taking a short break, being quiet for
a moment and giving students assignments, trying to be brave, telling other people about their
anxiety such as advisors or friends in teaching practice, preparing teaching media properly as good
as possible. Pre-service teachers usually do these things to avoid feeling anxious when they teach in
the classroom.

DISCUSSION

Teaching practice is the most important thing for a pre-service teacher, and it is possible that when
carrying out teaching practice activities there are many challenges faced by a pre-service teacher,
one of which is feelings of anxiety. Anxiety when teaching is not something that is rarely
experienced by teachers or prospective teachers, and this has a big influence on the psychology of a
prospective teacher (Wieczorek, 2016).

Each person has their own level of anxiety, such as low level, moderate level and high level.
Gorospe (2022) stated that pre-service teachers levels of teaching anxiety varies based on the grade
level at which they were placed. The findings of this study indicated that pre-service teachers
experienced a moderate level of anxiety.

Pre-service teachers feel anxiety at certain moments, the moment that makes their anxiety
very high is when they first introduce themselves with the students. Pre-service teachers feel
anxious because they meet new people and when students ask something to the pre-service teacher.
This result supported by Leary and Kowalski (1997). They stated that meeting strangers or new
people often causes feelings of anxiety and awkwardness. Anxiety when meeting new people is
closely related to social anxiety.
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Furthermore, the causal factor that makes prospective teachers anxious is because the new
learning curriculum makes it difficult for them to create learning methods that accordance with the
independent curriculum. This is related to the research by Khasanah et al. (2024). They found that
the implementation of an independent curriculum can trigger teaching anxiety experienced by EFL
teachers in applying curriculum values to learning practices in the classroom. Besides that, it makes
it difficult for pre-service teachers to choose and master the material they are teaching. So, when
delivering the material, they are worried that students will not understand the material they are
teaching properly. This result supported by Alamri (2018). He found that the challenges that pre-
service teacher faced when carry out teaching practice is difficulty in choosing method that are
appropriate to the content to be taught. Dzulfikri and Azami (2024) stated that pre-service teachers
felt anxiety because pre-service teachers find it difficult to prepare suitable material according to
student capacities. Moreover, Sunismi et al. (2023) reported that of the 10 schools observed, there
were still many teachers who had difficulty developing the necessary learning tools according to
students' level of ability.

Moreover, another cause of teaching anxiety in pre-service teachers is a lack of self-confidence.
This is in line with research conducted by Hanton et al. (2004). They found that self-confidence has
an influence on feelings of anxiety. Other research also reported that a person's low self-confidence
will result in feelings of anxiety (Coudevylle et al., 2011). Another cause of teaching anxiety in pre-
service teachers is the difficulty of interacting with students because some pre-service teachers
taught in some popular schools where the students are active and clever. This is supported by
Yustiana et al. (2018). They stated that students who study at favorite schools have higher abilities
than students at non-favorite schools. In addition, some pre-service teachers in this study claimed
that they were not humorous people, so it was very difficult for them to create fun and interesting
classroom atmosphere. Consequently, it is difficult for them to interact with the students. This
situation made them more anxious. The important of being humor teacher has been explored by
Na’imah et al. (2020). She argued that a sense of humor is necessary to be applied in learning
because it is considered to strengthen social interactions between teachers and students.
Furthermore, Novitasari & Murtafi’ah (2022), also reported that one thing that makes pre-service
teachers stressed and anxious is the lack of students participation and engagement in the classroom
due to uninteresting activities.

The last cause of teaching anxiety felt by pre-service teachers is when they teach under
observation by supervisors because they are afraid of being evaluated negatively. This result
supported by Sari and Anwar (2021). They found that another cause of teaching anxiety is fear of
being rated as negative by the observer or supervisors . Furthermore, Alrashidi (2020) explained
that pre-service teachers might felt anxious due to negative comments by others.

However, there are several strategies used by pre-service teachers to overcome their teaching
anxiety, such as positive thinking. They calm themselves by thinking that their anxiety will not last
long, after class is over the anxiety will disappear. This strategy is related to the research by
Shokrpour et al. (2021). They stated that positive thinking would create positive emotions in
participants and increase their ability to deal with stress and anxiety. Another strategy used by pre-
service teachers is to take a short break and take a deep breath. This technique can be used by pre-
service teachers to reduce their anxiety when teaching. This is also in line with Zaccaro et al.,
(2018). They found that Slow breathing techniques act to improve autonomic, cerebral and
psychological flexibility, the changes mentioned above can increase comfort, relaxation, pleasure,
vigor, and alertness, and reduce symptoms of arousal, anxiety, depression, anger, and confusion.

Furthermore, another strategy used by pre-service teachers in overcoming their anxiety is trying
to be brave. They encourage themselves to remain brave enough to appear in front of the students to
teach. This result supported by Novitasari & Murtafi’ah (2022). They found that one of the things
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the participants did to reduce their anxiety was to remain brave and maintain a good mood when
dealing with the students they teach. Another strategy that pre-service teachers do is to tell people
around them about the anxiety they feel. These results in line with Sanjaya et al. (2024). They stated
that to reduce teaching anxiety, pre-service teachers can share their emotional experiences with
many people such as friends, family, or advisors so they can get constructive criticism or support
and new ideas.

The final strategy carried out by pre-service teacher was to prepare the material as well as
possible so that they can deliver the material well and correcly when teaching. These results
supported by Agustiana (2019). She stated that to overcome the problem of anxiety in prospective
teachers when teaching is by preparing things related to the teaching and learning process, such as
lesson plans, ice breaking, learning media and teaching materials well. Furthermore, Kurniasih et al.
(2019) explained that English learning that is packaged in an interesting way and supported by
interactive learning media can form students' positive attitudes toward English.

CONCLUSION AND SUGGESTION

This research aims to determine the level of anxiety in pre-service teachers and to find out the
causes and the strategies for overcoming the anxiety that pre-service teachers feel when carrying out
teaching practice. This research was conducted at a private university in Malang. The subjects
studied were English language education department students who have completed teaching
practice activities at junior high school and senior high school.

The results of this research indicated that pre-service EFL teachers felt teaching anxiety at low,
moderate and high levels, but the mean of their teaching anxiety is moderate level. In the research
questionnaire, there are 5 factors that cause anxiety felt by pre-service teachers 1. Teaching
Experiences; 2. Self-Perception of Language Proficiency; 3. Fear of Negative Evaluation; 4. Lack
of Student Interest; 5. Difficulty with Time Management. Among that five factors, they feel anxiety
is at a moderate level. There is no single factor that causes anxiety that makes them very anxious.

However, FGD result indicated that the moment that makes pre-service teachers feel very
anxious is when they first enter the class and introduce themselves to the students and also when the
students ask about the teaching material they delivered. Furthermore, several factors contributed to
their anxiety, such as a lack of mastery of the material in accordance with the educational
curriculum making it difficult for teachers to convey the material to students, a lack of confidence,
difficult to interact with students when learning is taking place, and afraid of being observed,
comment by supervisors when teaching.

To overcome this difficulty, pre-service teachers implemented some anxiety reducing
strategies, such as thinking positively, taking a deep breath and resting for a while by asking their
pre-service teacher friends to replace them in teaching, remaining brave by encouraging themselves
to continue have the courage to teach in front of students, share their worries with other people such
as supervisors and their teaching practice friends in order to get suggestions and new ideas, the last
thing is to prepare the best possible learning media. Some of these things are done by pre-service
teachers to overcome their teaching anxiety when carrying out teaching practice.

After conducting this research, the researcher realized that there were some weaknesses of the
research. Therefore, for future researchers suggestions to examine more participants to obtain
comprehensive findings. and for future researchers it is necessary to conduct research on the effects
of teaching anxiety on the teaching performance. It is also suggested for education department to
hold special training to overcome teaching anxiety so that prospective teacher graduates are ready to
face the anxiety issues and ready to teach.
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