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Abstract: Pre-service teachers with limited teaching exmegeand varied assignments often faced
challenges in implementing teaching services. Tinpgse of this study is to explore the challenges
and to describe the strategies by pre-service E&thers in teaching English. The participantsis th
study were two pre-service teachers, this study seeni-structured interviews and observation for
data collection in this study. Based on the findingf this study using thematic data analysis
techniques, four themes were identified regardmggteaching challenges of the pre-service teachers.
These challenges were; 1) the lesson planning gsaed implementation, 2) challenges in classroom
management, 3) improved student motivation, 4)taadher skills. Then each part of the challenges
faced by pre-service teachers was identified asategy for how they cope with the challenges that
arose when they performed teaching services. ®iearch has implications for teacher education
programs in preparing more effective training toefar overcome the challenges of teaching English.
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INTRODUCTION

Pre-service teachers who have limited teachingréeeqpee and varied assignments often experience
challenges in implementing teaching services. Brei®e teachers are often faced with several
complex challenges in teaching, so they need tprbpared to face these challenges. Pre-service
teachers need willingness and readiness to cartyttmir role as teachers, both emotionally,
cognitively, behaviorally, and so on (Arista et &022). Facing real classroom situations,
intermingling with community institutions, teachipgactices that are different from what they have
learned or differences between theory and realkipeaclhe challenges faced by teachers are not only
background knowledge, methods, and even experiarigrglish teaching and learning strategies but
also other problems. These challenges arise frardests, teachers, and schools as stated by
Songbatusim (2017).

Facing various challenges experienced by pre-sertéachers during the service program, the
strategies they use can help resolve existingegdls and make the teaching service process go well

Teaching strategies play an important role in #eehing and learning process and can help teachers



achieve learning objectives (Suwartono et al., 2018 achieve a satisfactory teaching service, the

teaching strategies applied can vary widely and lmaradapted to the needs and learning styles of
individual students or groups. These strategiesapproaches that teachers use to facilitate student
learning and make the process more effective aredeisting. Teaching strategies can help students
learn by doing, prevent boredom, and contributthéosuccess of their learning goals (Hayati et al.,

2021).

Previous research has examined the challenges liggeik-service EFL teachers or English language
teachers. such as research conducted by Marzul@a2021), found challenges in teaching English
at Islamic boarding schools. In summary, theresaneeral challenging factors in teaching English
such as increasing student motivation, managinghteg time, schools having inadequate facilities
and so on. Another study with the same resultsagaslucted by Pertiwi et al (2022) shows that the
obstacles faced EYL teachers are that teachersvat®us challenges in carrying out their teaching,
such as teacher knowledge, lack of motivation,téohitime to study English, speaking anxiety, and
classroom management. According to the findingslekie et al (2022), the findings also show that
secondary EFL teachers feel that the professioeakldpment programs implemented in their

teaching schools have never been implemented poHfél teachers develop as teachers.

In another study that revealed the challenges fageBFL teachers, Chakyarkandiyil et al (2023)
revealed the obstacles experienced by EFL teackben teaching. The findings revealed that
generally, 63% of the challenges perceived by te@ctvere caused by teachers' teaching knowledge
and proficiency, learner challenges, learnersiainipresentation to active learning, curriculum,
administrative challenges, and lack of professial®lelopment programs. Similar research has been
undertaken to find out the challenges faced byspreice English teachers, Ag-Ahmad et al (2023)
focused on the challenges associated with preesef@nglish teachers in Malaysia, the disparity
between theory and classroom practice, classroonagement, and the transition phase of becoming
a teacher. Similar research regarding the chalkefaeed by prospective teachers by Syamdianita et
al (2021), there are several challenges that potispeteachers still face, such as low computdtsski
lack of knowledge about teaching content using rietdgy, and media availability. Moreover,
technology currently plays a very important rolel dxas become a trend in the Kurikulum Merdeka

(Independent Curriculum).

However, previous research discusses the challeiages by EFL teachers from several points of
view. Despite the challenges, there is not too mmaslearch that discusses the challenges faced by
pre-service EFL teachers in the context of commusdtrvice programs using the Narrative Inquiry
method which focuses on the stories told by padicis. Narrative can be a term given to text or
discourse, or, perhaps text used in the context wfode of inquiry in qualitative research (Chase,

2005), with a particular focus on stories told hgividuals (Polkinghorne, 1995). The research uses



data collection through interviews, observationsisato find out the challenges faced by pre-service
English teachers while carrying out community ssgvprograms and the strategies offered. Two

research questions are addressed in this study :

1. What challenges do the EFL pre-service teachessifathe Community Service Program?
2. How do EFL pre-service teachers cope with the ehgks in the Community Service

Program?

Regarding the challenges of pre-service Englisbhis, several factors contribute to the challenges
of beginning teachers in teaching, Korukcu, S (19f8fund that teaching method, classroom
organization, lesson plans, and motivating studardgsthe main problem areas for English language
teachers. Similarly, Copland et al (2014) mentiotied there are three typical challenges in teaghin
English, viz: a) teacher capability b) classroomamization or management c¢) curriculum. Sali et al
(2018) explain the challenges perceived by begilitdr teachers, challenges related to classroom
management include supplying and sustaining classrdiscipline, determining the role of the
teacher, building good relationships with studel@sson planning and lesson management. There are
challenges for pre-service teachers in teachingli@ngs a second language. In the context of
community service, pre-service teachers are redjuice become professional teachers in many
literatures, teachers are required to be compepmrform well, actively engage in professional
development, engage knowledge of current topiasope ethically, and demonstrate commitment or
accountability in teaching practices in schoolg-g&rvice teachers are also required to be invatved
learning opportunities in their professional depatent such as workshops, mentoring, and training
to support their role (Tanang & Abu, 2014). Comntyrservice activities are teaching and practice
approaches that provide opportunities for studentsacher education to participate and benefinfro
activities that are expected to meet the needseo€dbmmunity and are relevant to curriculum content

and reflect on activities that have been carrigoagaording to experience.

METHOD

Following the purpose of this study, a qualitatimethod using the narrative inquiry approach was
deemed most appropriate to use in this study. Glyrered Clandinin (1990) explain that a qualitative

approach using the narrative inquiry method isstuely of how humans experience the world. The
researcher chose only two pre-service teachersadiipants, Vanka and Mardova are fictitious

names in this studyl.he researcher chose the two pre-service teackeeibe; 1) participants have

never taught directly in a real class, 2) bothipigants taught in different classes and the rebear

observed them while teaching, 3) the researcher agassted by a mentor teacher to obtain the



performance of the two participants who had différehallenges in mastering their abilities as
teachers, 4) both participants received an A (satisry) grade 5) the strategies used implemenyed b
successful participants to help their performargéeachers. To obtain stories related to the tagchi
experiences of pre-service EFL teachers and anheeaesearch questions above, this research used
semi-structured interviews and observation as dallaction. The researcher used thematic analysis
data analysis as a way of analyzing data to idepatterns or to find themes through the dataltbdt
been collected by the researcher (Braun & Clark$6®2 To organize the data into manageable
themes and subthemes, to find similarities andrdigsities among the narratives, and to conneet th

findings with existing literature and related rasba

FINDINGS AND DISCUSSIONS

The two research questions are used as the bgsiedent the results of this study. The first redea
guestion concerns the challenges that pre-sertickests experience during the service program. The

themes and codes obtained from the thematic asalysidescribed in Table 1.

TABLE 1
THEMES AND CODES PRE-SERVICE TEACHERS’ CHALLENGERS TEACHING
ENGLISH
No Themes Code
1  Lesson planning process an@- Understanding of the concept of an independent
implementation curriculum

b. Creating engaging activities
c. Inadequate facilities

2 Challenges in classrooma. Overcrowded classrooms
management b. Passive classroom atmosphere
c. Time management

3 Improve student motivation a. Negative studentgyations of EFL
b. Passive students
c. Students' ability lags behind

4  Teacher skills a. Teaching anxiety
b. Lack of mastery of the material
c. Speaking skills

Lesson planning process and implementation
Based on the resultshis finding is in line with previous research byaByianita et al.
(2021), Arista (2022)t was found that many teachers were not able topde lesson

planning properly, so training was needed for thé@me curriculum in Indonesia often



changes, therefore some pre-service teachers iirecsifused about the concept of the
curriculum itself, Ndari et al. (2023) found thainge teachers were not ready for the Merdeka
curriculum and still taught with lectures and léaghwas not all student-centered. For
example,Vanka said:"l mean the challenges are like our understandirgg pae-service
teachers who are not deep enough about the nevicalum, especially since it is for high
school equivalent and requires students to be ractiee than the teacher".

pre-service teachers is preparing materials anchtinge interesting learning activities.
Mardova''The challenges experienced are preparing the nedtén lesson planning the
sequence of what to do when teaching in classadlte lesson hours can be used as well as
possible and the subject matter can be conveyepepso" Facilities in the classroom that
cannot be used are a challenge when pre-servighereateach. Yangambi, M. (2023)
Infrastructure in schools is an important condittbat must be considered for every school
provided for students.. Vank&Sometimes if the facilities in the classroom cdrp® used
due to power outages or damage, | have to uselthenethod of explaining and writing on
the blackboard."

Challenges in classroom management

Pre-service teachers have challenges when teadhiasses that are not conducive or
overcrowded. Similar findings to the previous stuoly Marzulina et al., (2021) which found
difficulties in managing crowded classes and lighiiene management. Serliana et al. (2021),
many students have a bad attitude and are distfdpés their teachers and become
provocations so the class becomes unconducive.a/saiki:

"such as messy seating and if | as a pre-servimehter organize the class too much and move
students who are too clustered, I'm afraid they f@#l uncomfortable and dislike me."

After that, the pre-service teachers' challengerganizing the class is to make the students
active and focused on learning English. Mardovd:sai

"It can be said that if the student is after a @sdhat might have been hard before, their
concentration is already broken or they feel titgetause they are full day. Then when the
material is a bit difficult or boring, students aret focused and lazy to learn, especially
classes that have no interest in learning English."

Pre-service teachers also struggle to manage thigedi time they have to teach. When
teaching English, pre-service teachers are facat esson time that is almost over.
Valizadeh (2021), some teachers complain that tleerot have enough time and facilities to
meet curriculum requirements. Mardova said:

"Hmm, sometimes | am also rushed by the end des®n while students are still working

on problems." Vanka agreed with the statement, "Sometimes whanin class when



teaching, the time is still long or there is a lamktime for students to complete class

assignments."

Improving Student motivation

Based on the results of interviews that have besdwcted, preservice teachers during the
service program have challenges in building moitvato learn English for students who are
mostly not interested in English in class. In limigh previous research, Pertiwi et al. (2022)
found students who lack motivation to learn Engligicause they have a negative perception,
that they feel English is difficult to learn. Lilkéardova's experience:

"Yes, some students don't like English, so to buoddvation you have to be extra"

Then some learners who are not active in clasgethdts of the observation show that some
students are too shy, the material is difficult $tudents, and students do not like English.
Akbari et al. (2020) found that most of the curregdching crisis in the classroom is caused
by low self-confidence which causes several stigdenparticipate less. Vanka said:
"Moreover, this is a large class, and not all stotdehave the same ability, those who are left
behind sometimes feel less confident and theyharéosask so | cannot monitor all students
and give them the attention they need."

Based on the observations, students who are ngeantclass are students who are shy and
do not want to open up. Prasthaa et al (2022) fabat differences in student abilities are
often found by teachers when teaching, students Matging abilities are rather difficult to
follow the lesson and will be silent during theses. Even though according to Yunus et al.
(2021) reading involves thinking skills as evidetiat the text being read is understood with
a deeper understanding in the reading process Marshid:

"Then if learners are shy to ask questions or em#dsmed when asked to read sentences in

English because they are afraid of making mistékes.

Teachers skill

Another challenge experienced by English teacheringl the service program in addition to
the three barriers mentioned above is that reseexdound that when teaching in class,
teachers did not seem confident with the materiedégnted or the delivery of the material was
not clear. Similar to the previous study, Ag-Ahn&dal. (2023) Pre-service English teachers
in Malaysia experience issues and challenges insterf their teaching skills and the disparity
between theory and practia#. Li, et al. (2023) anxiety triggers come from rfed negative
evaluation, low self-perception of language abiliynd lack of teaching experience. Pre-
service teachers feel nervous when entering a mhesg @and lack material preparation due to

sudden orders. Mardova said:



"the feeling of excessive nervousness when | tizdicing or delivering material too quickly
and stammering even though | can but | can't sor'tdfocus on teaching and sometimes

there is subject matter that | don't master".

Then the lack of English speaking skills due tklatexperience as a teacher. Hartono et al
(2023) added that pre-service English teacherk letite high anxiety and face problems
related to idioms, proper grammar, and speakingnfiy, their lecturers must design learning

activities to overcome these problems. Vanka said:

"my skill is in speaking, | find it challenging arnlde learners also do not all understand"

Mardova agreed with Vanka's argument:

"at my KSM place or my PPL place, in the classraginen teaching it must be full English,
so it's a bit difficult or I'm not very good at skéng skills"

Pre-service teachers' strategies for coping theilenges

The second research question is how English lamgyag-service teachers deal with
challenges in teaching English, The results froeititerview analysis are described in Table
2. Because the challenges in the process of creatidgiraplementing lesson study and
classroom management have strategies that canniarsor can be used by each other,
researchers combine these strategies that caredebyshoth challenges experienced by pre-

service teachers.

TABLE 2

PRE-SERVICE TEACHERS OVERCOMING OR COPE THEIR CHAENGES IN
TEACHING ENGLISH

No challenges Strategies
1 Lesson planning process and Increase references
implementation b Mentor teacher advice
¢ Interesting learning activities
2  Class Management a Ice breaking

b Punishment
d Target time

3 Improve student motivation a Support and praise
b Interesting learning activities
¢ Rewards and extra points

4  Teacher skills a Practice and motivation (codjmraamong
pre-service teachers)

¢ Mentor teacher advice




Based on the table above, English pre-service &zadmve a way of dealing with challenges
when they perform teaching services. One way tgamree this is that before and after making
lesson plans they always ask for input from thespective assistant teachers to ensure there are
no mistakes in the material and other activitiesline with the research of Goh et al. (2020)
suggested that mentors play their role and sugpprproviding correct input and feedback.

Vanka said:

"For example, when | make lesson planning materialsually consult my original teacher or
Pamong teacher at the high school before makingolegplanning"Mardova agreed'Before

making lesson planning, | also ask my mentor teafdtenput”

When observing and the classroom facilities are watking properly, such as the internet,
projector screen, or audio cannot be used, thagmdee teachers will use their internet, or teach
using the old method of reading and writing, anelppre question sheets for students that they
have made. Vank&o for example, if the LCD is not working like rinés a malfunction or

power failure, | always provide questions or qugziteat | have prepared on paper.”

The pre-service teacher will use a strategies oftipg out noisy students by asking questions,
repeating the material presented, summarizing ttenal, or reading the material in front of the
class, it is a form of positive and educationalipiment. By warning noisy students, pointing at
them, and warning students to stay focused on tigest matter (Soleimani et al. 2016).
Humaeroah et al. (2022) found that punishment calp tstudents to lean on morals.
Mardova‘Sometimes | also point out students who are notlgoive to reading or answering

the questions | give."

Students who have started to get bored and damnuosfon the subject matter can be refreshed by
using ice-breaking. Astuti (2020), ice breakers ame=ffort to break or melt a rigid atmosphere
like ice to become more relaxed and comfortable pileeservice teacher will play a song on
YouTube and learners can follow the movements amf)s Mardova'lce breaking so that

when they are not conducive in class or lose fedumn listening to the material | teach”

Furthermore, the way to deal with limited time whiaching English is to target time to
students, if the lesson time is tight with the d®f lesson hours, the evaluation of the day's
material will be discussed the next day at the ti@gg of the lesson. VankdSo | am more
targeting time to students, or if there is a laékime, usually at the end we have to evaluate the

material we taught earlier, | replace it the nexyd.



Preservice teachers also pay more attention todesin the classroom and pay more attention to
learners who are less active in the classroom.alymet al (2023) found that teachers who can
build interactions with their students and createlassroom atmosphere can improve student
skills. Vanka:"l like to motivate students that English is furtlsat it is embedded in their brains

that English is not difficult, not as difficult #sey imagine and not boring."

Based on the results of observations, pre-servieachers take steps learners who are
embarrassed to ask the pre-service teacher caly fisk friends in their group who already
understand. MardovaSo | apply more group discussions and | visit ¢gmeup one by one if

there is someone who does not understand, | dinect or provide input".

By using technology, songs, story telling or makmgdia. Learners who dislike English and
find English difficult because learning activitiese not fun and varied so that interesting
activities can build student motivation.” VanKé:also like to prepare materials that are as

interesting as possible or | vary my teaching mdshevery day."

Sometimes the pre-service teacher will also condugiestion-and-answer activity, learners who
can answer correctly will be given additional psinBome learners want to improve their
practice or test scores that are less or do not theestandards, so this activity can encourage
them to learn to get additional scorksbis et al. (2022) found Students feel happy wgtod
teacher expressions or words such as great, we#,dwappy to be rewarded, congratulations,
and value-added or extra points as their rewarddMax:"l also give rewards such as snacks or
stationery supplies so that students are more @@t | will also prepare a quiz, | usually

hurry the students to answer if they are corregtjll give them additional points.”

Based on the results of interview data and obsenatthat have been conducted, pre-service
teachers have challenges in teaching skills anakame skills that are less proficient. Pre-service
teachers feel nervous when teaching so the sujetter is not conveyed properly because it is
the first time facing a real class and many stuglemutyandari C. (2022) University-based
supervisors, mentor teachers, peers, school stdamtl other school community members are
people who have significant contributions to thef@ssional growth of prospective teachers
Mardova!'For me, | have to convince myself more or motivayself more that | can do or teach
well in the classroom so that my confidence levehdre stable and i asked my Pamong teacher
for input. Every time after teaching we had a nmgetir evaluation, while we were teaching, we

were given input and advice.”

Due to the lack of English speaking skills of peevice teachers, they often practice
communicating in English with fellow pre-serviceathers when performing other service tasks

at school to improve their speaking skiN&nka:



"Then the second thing for my English is that | lanking in speaking so | have to go back to
myself, | have to practice so that my English isdjat doesn't have to be fluency, the important

thing is to be able to speak full English firsfardova agreed with Vanka:

"So | also learned more when | was at the KSM pladearned English, especially in speaking

by talking to fellow PPL children who speak English

CONCLUSIONS AND SUGGESTIONS

Based on the first research question, the maincobgeof this study is to explore and investigdte t
challenges and experiences of pre-service teaattees teaching in community service programs.
The second objective is to find out the strategsed by pre-service EFL teachers in dealing wi¢h th
challenges they face during community service @og. his study explores and investigates the life
stories and experiences of pre-service teachers wésching in-service programs. Based on the
results of this study taken from interviews and evlaations, preservice teachers experienced
challenges in several aspects, namely: 1) preparogimplementing lesson planning, 2) classroom
management skills, 3) improving student motivatiang 4) skills as a teacher. Then each part of the
four themes will be identified as a strategy fomttbey cope with the challenges that arise durireg t
service programin general, the strategies they used were; askingdvice from mentor teachers,
updating information to add teaching referencewards and punishments that were needed, more
practice, and others. Based on the results ofitlaénf)s of this study, the researcher has suggestio

for several people and teacher education agentibe isuccess of the teaching service program:

1. Pre-service teachers can seek and update irntformalated to the development of teaching

methods and activities. They can participate iranigations, communities, or events that support
their teaching skills and foster a supportive emvinent to enhance professionalism.

2. Mentor teachers play an important role as oleserand evaluators in assisting pre-service
teachers to always provide direction, input, andgsstions regarding all forms of teacher

activities while pre-service teachers are in tHest environment. Mentor teachers serve as good
models and demonstrate good teaching in the classend mentor teachers provide emotional

support and encouragement to help pre-service eéeathrough difficult times.

3. Schools as facilitators should provide a condi@nvironment for pre-service teachers to

learn and develop by providing access to resowsgels as books, technology, and other teaching
materials. Schools should also assist in desigscigedules that allow pre-service teachers to
participate in a variety of teaching and non-teaghactivities as well as the necessary

administrative support, such as timetabling, angeotogistical needs that help the smooth

implementation of teaching services.



4. Teacher education institutions, such as unitiessor teacher training institutes, play a crucial
role in supporting pre-service teachers. Teachkrcaion institutions are responsible for
providing comprehensive academic education andepsifnal training to pre-service teachers,
including theoretical knowledge, pedagogy, and fwak teaching skills. Teacher education
institutions are advised to frequently organize ksbops, seminars, or additional training

covering the latest teaching techniques, classmmamagement, or evaluation strategies.

Some of the above suggestions are derived fronfitlkdengs of this study. Suggestions for future
research could select more participants regardirggservice EFL teachers to get an accurate
understanding of their teaching effectiveness amowsdifferent experiences for their teaching
service. Future research could also be investigatddsimilar research but with cross-gender or by

taking samples from pre-service teachers who cdrtdaching services in different locations.
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