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ABSTRACT: Speaking is one of the skills in English. Speaking is an expression 

or communication in which an individual utters an idea or ideas and feelings 

toward the one with whom he is speaking. Therefore, the ability to speak is 

essential to mastery and learning in education, especially students because 

students can know how to relate their thoughts, ideas, and ideas to a topic of 

conversation. According Moat (2016:88), said that speaking is the important skill 

because the learner should acquire and the purpose of speaking is students are able 

to use English well in oral communication. Speaking has many activities that 

should be paid attention to, not only relate to what is being spoken, what the 

language is used, but also who is our interlocutor. So, the good speaker should 

pay attention to what they will speak, understanding the topic, what language they 

want to use In order to be understood easily by his listener, and to whom they 

speak. Speaking is a tool to communicate ideas as well that are arranged and 

developed according to the listener’s needs (taiga, 1987, cited in Masada, 2008).  
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INTRODUCTION 

Speaking is one of the skills in English. Speaking is an expression or 

communication in which an individual utters an idea or ideas and feelings toward 

the one with whom he is speaking. Therefore, the ability to speak is essential to 

mastery and learning in education, especially students because students can know 

how to relate their thoughts, ideas, and ideas to a topic of conversation. 

According Moat (2016:88), said that speaking is the important skill 

because the learner should acquire and the purpose of speaking is students are able 

to use English well in oral communication. Speaking has many activities that 

should be paid attention to, not only relate to what is being spoken, what the 

language is used, but also who is our interlocutor. So, the good speaker should 

pay attention to what they will speak, understanding the topic, what language they 

want to use In order to be understood easily by his listener, and to whom they 

speak. Speaking is a tool to communicate ideas as well that are arranged and 

developed according to the listener’s needs (taiga, 1987, cited in Masada, 2008). 
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Academically speaking in various ways is like academic writing. Linear, 

explosive, all presented in simple language and have various points of origin. 

Speaking academically must use formal, explicit, protected, and responsible 

language but there are some things that are complex and objective about what has 

been written.  

Therefore, the speaker who performs the academic presentation has to 

know and avoid formal and informal everyday words and must have adequate 

experience speaking because it affects audience understanding during the speaker. 

So, it is the responsibility of the speaker in English to make it clear to the listener 

how various parts of the talk are related.  To achieve the objectives of the spoken 

ability, many students have found it difficult to address the topic, Students often 

read the text during the presentation, and feel nervous when talking in front of an 

audience. Therefore, many readers find it difficult and confusing to understand the 

material being presented, even difficult to draw conclusions from the material 

topic. And it often occurs in class presentations, so it's not uncommon for students 

to have speaking anxiety on presentations. 

According to Clements (1993), stated that various learning difficulties 

stem from psychological inability or weakness in using verbal and communicative 

language. Symptoms of learning difficulties are: 1) often there is no harmony 

between the two parties between teaching and learning; 2) Many students learn 

not to use methods, methods and materials often students learn, but it requires 

special procedures. 

Previously, in the article Santi Andriani (2020), wanted to know the 

factors of the student’s speaking difficulty. The result of the research proved that 

four factors caused the difficulty to speak English: the student's own personal 

factors (learners themselves), the factor of teaching strategies, the curriculum 

factor and the environmental factor. (Oktafiani, 2019: 20). 

Similar research about songs for listening comprehension was done by 

several researchers. First, in the research conducted by Al-Nouh, Kareem & Taqi 

(2015) investigated students who study in the English education department at 

university of Kuwait. The study found the problems in applying English to 

classroom presentations. The result of the study showed that almost half of 

students feel anxious before delivering a presentation. 

Secondly, a study conducted by Susilawati (2017) mentioned students who 

study in the English language department at university of Indonesia had many 

problems when delivering presentations, namely less confidence, grammar errors, 

incorrect pronunciation and weak vocabulary and also fear of making mistakes. 

Therefore, based on explanations mentioned above, the researcher is 

interested in doing this research. Researcher conducted this research because he 

wanted to know the difficulties experienced by students when doing presentations 

in speaking classes at the University of Islam Malang. This research is always be 

useful for students and lecturers to find out the students difficulties often 

experience and when presenting material in speaking classes. In addition, there are 

also differences in the level of subjects between the latest and previous studies. 

 



METHODS  
Participants 

Thei reiseiarch subjeicts weirei thei seicond seimeisteir of E iFL studeints at 

Uniiveirsiity of Iislam Malang. Thei reiseiarcheir took thosei who weirei consi ideireid 

havi ing thei probleims to bei eixami ineid i in thi is study, i it comei from thei background of 

studeints' abi ili iti ieis or diiffeireint scorei. The ire i weire i fiive i malei studeints and fiivei feimalei 
stude ints to bei seileicteid as sampleis, thus thei total numbeir of partiiciipants reiquiire id by 
thei re iseiarche ir iis 10 partiiciipants. 

Instrument 
Thei reiseiarcheir useid onei i instrumeint to colleict thei data iin thi is study. Thei 

data weirei geineirateid through thei i inteirviieiws. Thei queisti ions weirei madei by thei 

reiseiarcheir and i it was vali idateid by thei leictureir, to faci ili itatei parti ici ipants i in 

undeirstandi ing thei i inteirvi ieiw queisti ions, i inteirvi ieiws weirei conducteid usi ing thei 

nati ional parti ici ipant's fi irst languagei or languagei. 

Theirei arei 20 mai in queisti ions gi ivein to thei speiakeirs, theisei queisti ions eixplorei 

i informati ion about  di iffi icultiieis EiFL studeints preiseintati ion i in speiaki ing class both 

from i inteirnal and eixteirnal factors, thei meithod studeints oveircomei theisei 

challeingeis, and what strateigi ieis theiy havei useid facei thei challeingei (both strateigi ieis 

for deiali ing wi ith thei challeingei comeis from i inteirnal and eixteirnal factors), and 

queisti ions arei gi ivein to fi ind out challeingeis from thei most iinflueinti ial i inteirnal or 

eixteirnal factors i in di iffi icultiieis EiFL studeint preiseintati ion i in speiaki ing class thein, 

anotheir i inteirvi ieiw thei queistiions gi ivein arei i in thei form of follow-up queisti ions, 

nameily queisti ions deiri iveid from thei answeirs of thei sourceis. 

 

Data Analysis   
Thei data weirei analyzeid usi ing si ix proceidureis adapteid from Braun and 

Clarkei's (2006) theimati ic analysi is, such as (1) i ideinti ifyi ing thei reicordeid data (2) 

transcri ibi ing thei data (3) reiadi ing thei i inteirvi ieiw transcri ipt (4) marki ing any 

i important data found (5) maki ing a theimei poteinti ial (6) and concludeis thei fi inal 

theimei. 
 
RESULTS AND DISCUSSION 

What are the EFL students’ difficulties in their presentation in speaking? 

a. Personal Factors 

1. Shyness 

Veiry oftein, i it i is di iffi icult to eiffeicti iveily eixpreiss eimbarrassmeint duri ing 

communi icati ion. Reiseiarch parti ici ipants eixpeiri ieinceid such feieili ings, preiveinti ing theim 

from speiaki ing Eingli ish. Lack of confi ideincei and fami iliiari ity wi ith fri ieinds and study 

also teinds to hi indeir eiffeicti ivei communi icati ion. S1, S3, S5 and S7 told that whein 

theiy weirei i in Eingli ish class: 

S1:  

Not shy but morei neirvous, but usually morei eimbarrasseid eispeici ially duri ing 

preiseintati ions i in front of thei class for feiar of beii ing laugheid at and afraiid of beii ing 

wrong. 

S3: 



Someiti imeis feieili ing shy comeis whein Ii havein't preipareid thei mateiri ial Ii want to 

conveiy. 

S5: 

Actually Ii'm neirvous, but i if you want to talk, just say i it and thei neirvousneiss wiill 

go away by i itseilf. But thei thi ing that appeiars most oftein i is eimbarrassmeint beicausei 

i if thiis eimbarrassmeint i is preiseint thi is eimbarrassmeint reially hi indeirs mei from 

speiaki ing E ingli ish. 

S7: 

Ii reially feieil i inseicurei or not confi ideint whein speiaki ing Eingli ish beicausei Ii feieil 

eimbarrasseid by my not flueint Eingli ish. 

 

2.  Lack of Confiideincei 

Iin thei neixt iinteirvi ieiw, thei reiseiarcheir askeid about thei acti iveineiss of Eingli ish 

studeints duri ing Eingli ish leissons. Thi is i is donei to einsurei that theiy havei Eingli ish 

communi icati ion ski ills whi ich wi ill lateir i influeincei theii ir classroom teiachi ing. My 

i inteirviieiws wi ith S5, S7, S9 and S10 parti ici ipants reiveialeid that not all studeints weirei 

acti ivei beicausei theiy lackeid seilf-confi ideincei. Theiy reiveial that: 

S5: 

Ii sti ill lack confi ideincei, so Ii sti ill want to iimprovei my Eingli ish ski ills so that my 

confi ideincei wi ill ari isei and Ii wi ill havei thei couragei to speiak Eingli ish i in front of thei 

class. 

S7: 

Ii reially feieil i inseicurei or not confi ideint, beicausei theii ir Eingli ish iis beitteir than mi inei 

beicausei Ii don't deieipein my Eingli ish. 

S9: 

We ceirtai inly havei a feieili ing of beii ing a li ittlei i inseicurei or a li ittlei lacki ing i in seilf-

confi ideincei, but what affeicts mei thei most i is a lack of seilf-confi ideincei so that 

talki ing to friieinds feieils a li ittlei uncomfortablei. 

S10: 

Of coursei Ii feieil thi is guy i is reially greiat, hi is pronunci iati ion i is greiat and Ii wiish Ii 

could bei li ikei hi im, just li ikei that. Ii don't feieil jeialous. Feilt i inseicurei or someithi ing. 

But what iis a challeingei for mei i is that Ii havei to feieil confi ideint and beili ieivei Ii can 

speiak Eingli ish. 

Iinteireisti ingly, eivein though parti ici ipants S5, S7, S9 and S10 lackeid 

confi ideincei, thei reiseiarcheir iinteirviieiweid S2, S4, S6 and S8 who had good seilf-

confi ideincei so that hei was veiry acti ivei i in hi is class. Iin thei reiseiarcheir's i inteirvi ieiw, 

S2, S4, S6 and S8 reiveialeid that: 

S2: 

Ii feieil confi ideint and confi ideint beicausei Ii feieil that my Eingli ish i is alreiady good and Ii 

want to practiicei i it wi ith theim. 

S4: 

Ii feieil confi ideint i in my abi ili itiieis beicausei Ii am a fai irly acti ivei studeint i in class 

S6: 

Ii am confi ideint beicausei Ii know that Ii am sti ill leiarni ing Eingliish. 

S8: 

Ii feieil confi ideint eivein though somei of my fri ieinds speiak beitteir than mei. 



Unli ikei thei otheir parti ici ipants, S4, S6, S8 and S10 lackeid seilf-confi ideincei. 

S4 reiveialeid that: 

S4: 

Ii am not confi ideint i in my abi iliiti ieis, beicausei Ii am not flueint iin Eingli ish, leit alonei 

speiak wi ith foreii ign speiakeirs. 

S3: 

Iit's normal, beicausei i if Ii say thei words that Ii want to say, theiy wi ill di isappeiar, 

that's also beicausei Ii don't havei any confi ideincei at all whein talkiing to leictureirs. 

S8: 

Someiti imeis feieil ashameid and oftein feieil afrai id of beii ing wrong. Moreioveir, Ii havei 

no confi ideincei at all whein talki ing to leictureirs. 

S1: 

Deipeinds on what was sai id. Iit's not normal. Someitiimeis neirvous, someiti imeis not. 

Beicausei thei vocabulary i is stiill lacki ing and must bei i increiaseid plus theirei i is no seilf-

confi ideincei i in mei. 

Seieii ing thei answeirs that havei beiein put forward by somei of thei studeints 

eiarli ieir, provi ideis i inteireisti ing fi indi ings. Thei data shows that theirei arei somei studeints 

who do not all havei good seilf-confi ideincei. Although somei studeints havei good 

seilf-confi ideincei, i it cannot bei deini ieid that not all studeints havei confi ideincei i in theii ir 

own Eingli ish. Undeirstandi ing thei conceipt of seilf-confi ideincei shows that S1-S10 arei 

studeints who havei low seilf-confiideincei. Beicausei theirei i is sti ill a seinsei of anxiieity i in 

theii ir vocabulary. Iit seieims that havi ing to i introducei Eingli ish leissons that can reially 

makei theim confi ideint may bei a compleiteily neiw peirspeicti ivei. 

 

3. Vocabulary 

Most of thei parti ici ipants i in thei study sai id that thei lack of vocabulary affeicteid 

theii ir Eingli ish speiaki ing for preiseintati ions i in front of thei class. Accordi ing to Al-

Nouh, Kareieim & Taqi i (2015), thei mai in i influeincei and obstaclei most oftein 

eixpeiri ieinceid by Eingli ish studeints duri ing preiseintati ions i is E ingli ish vocabulary. Eivein 

so, theiy havei to usei thei vocabulary theiy havei meimori izeid to fami iliiari izei 

theimseilveis wi ith thei vocabulary that i is most oftein useid i in leiarni ing Eingli ish. Thus, 

vocabulary deiteirmi ineis theii ir succeiss i in speiaki ing Eingli ish, eispeici ially i in class and 

duri ing preiseintati ions. Howeiveir, thei reiseiarcheir's fi indi ings showeid that thei 

parti ici ipants had a small vocabulary, whi ich reiduceid theii ir deisi irei to speiak Eingli ish 

to communi icatei i in Eingli ish. Thi is lack of vocabulary i is owneid by S6, S8, S9 and 

S10 

S6: 

Ii don't thiink so beicausei Ii oftein feieil confuseid about my vocabulary beicausei Ii sti ill 

havei a lot of vocabulary to meimori izei and i improvei. 

S8: 

Vocabulary i in my class i is rareily studi ieid so i it i is diiffiicult for mei to speiak Eingli ish. 

S9: 

Ii must bei a liittlei neirvous beicausei Ii havei to thi ink of thei riight vocabulary to talk to 

thei leictureir beicausei my vocabulary i is sti ill small. 

S10: 



Deipeinds on what was sai id. Iit's not normal. Someiti imeis neirvous, someiti imeis not. 

Beicausei thei vocabulary i is stiill lacki ing and must bei reiproduceid. 

Vocabulary can functi ion as an eileimeint of speiaki ing that must bei masteireid by 

Eingli ish studeints. Thiis i is reilateid to thei abi iliity of studeints to talk to leictureirs whein 

leictureirs provi idei di ireict feieidback duri ing di iscussi ions or leiarni ing Eingli ish iin 

progreiss. S9, S10, S1 and S2 saiid that whein theiy weirei gi ivein di ireict feieidback by 

thei leictureir, at that ti imei theii ir vocabulary was not largei. 

S9: 

Ii must bei a liittlei neirvous beicausei Ii havei to thiink about appropriiatei vocabulary to 

speiak wi ith thei leictureir. 

S10: 

Deipeinds on what's beii ing sai id. Iit's not normal. Someiti imeis neirvous, someiti imeis not. 

Beicausei thei vocabulary i is stiill lacki ing and must bei reiproduceid. 

S1: 

Yeis, duei to a lack of vocabulary that Ii know so whein thei leictureir gi iveis feieidback Ii 

just stay siileint whi ilei thi inki ing of vocabulary to say. 

S2: 

Of coursei, usually Ii usei Eingli ish vocabulary i in gameis i in i inteirneit cafeis or whein Ii 

meieit fri ieinds onli inei, Ii usually usei Eingli ish. On campus, whein thei leictureir gi iveis 

feieidback 

. 

4. Pronunci iati ion 

Anotheir factor i in thei studeints' di iffi iculty speiaki ing Eingli ish that thei parti ici ipants 

faceid was pronunci iati ion. As a reisult, theiy teind to usei Iindoneisi ian whein theiy are i 

confuseid about whi ich pronunci iati ion i is correict and whi ich i is wrong so that Eingli ish 

studeints producei correict and i incorreict pronunci iati ions. 

Thi is confusi ion iis also eixpeiri ieinceid by S3, S5, S7 and S9. Pronunci iati ion 

constructi ion for studeints who arei not majoriing iin Eingli ish may not veiry eiasy 

beicausei i it reiqui ireis deiveilopmeint, pronunci iati ion trai ini ing i in masteiri ing a seicond 

languagei. 

S3: 

Someiti imeis Ii feieil afrai id beicausei Ii fi ind iit di iffiicult to speiak Eingliish whein calleid on 

by teiacheirs or leictureirs beicausei my Eingli ish pronunci iati ion i is stiill not good. 

S5: 

Iit's stiill not good, beicausei my Eingli ish pronunciiati ion iis stiill too meissy and Ii stiill 

want to always iimprovei my Eingli ish ski ill. 

S7: 

Iintonati ion i is onei of thei most di iffiicult pronunci iati ions beicausei whein i it comeis to 

matchi ing i intonatiion wi ith acceints out theirei i it's veiry di iffi icult. 

S9: 

Iintonati ion, beicausei Ii havei to undeirstand thei pronunci iati ion and si igns i in seinteinceis 

such as queisti ion and eixclamati ion marks, commas eitc. 

 

b. Eksternal Factors 

1. English Speaking in other places 



The external challenges in implementing English speaking in other places that 

EFL students face when making presentations in speaking classes are factors that 

come from outside the students or come from the student's environment. Based on 

the results of interviews conducted with EFL students. Students face several 

external challenges in making presentations in speaking classes. External 

challenges were found based on thematic analysis from S7, S10, S1, and S4. 

S7: 

Sometimes I do it sometimes I don't do it outside of class, because outside of class 

I feel embarrassed when not all of my surroundings speak English. 

S10: 

Depends with whom. If I'm with friends who speak English, of course I speak 

English too. But if not, neither will I. 

S1: 

Sometimes it is applied, sometimes it is not applied depending on the situation 

S4: 

For now, not yet 

Interestingly, even though S7, S10, S1, and S4 students, rarely use English outside 

of class, but researchers interviewed S8, S5, S9 and S3 who often use English 

outside of class, in interviews with researchers S8, S5, S9 and S3 it was revealed 

that: 

S8: 

I sometimes practice speaking English at home in order to help improve the 

quality of my English skills. 

S5: 

Yes, at home talking to friends there will go out alone to speak English. 

S9: 

Sometimes when I talk to my parents or friends I use it. 

S3: 

More often when watching films or with friends who speak English. 

 

b. Classroom Environments 

Based on the results of the analysis, students also face challenges in 

making presentations in speaking classes when students receive less effective 

learning in speaking classes. It was expressed by S10, S4, and S8, in their 

interviews that they often feel bored in class, which can result in them often 

feeling difficult when presenting. Using English. This in evindenced as follows: 

S10: 

If you study, of course it depends on the lecturer or tutor or the one who teaches. 

If they're fun, then I'll join in. That's good for learning. If they are monotonous it 

makes me feel sleepy and want to finish quickly. 

S4:  

Sometimes I feel bored, especially in classes or classes that are too serious. 

S8: 

Of course I feel bored because I am someone who gets bored quickly. 

Based on the data above, it can be concluded that EFL students face many 

external challenges in making presentations in speaking class, external challenges 



are challenges related to educational teaching strategies, family and environmental 

support, 

 

 

Discussion 
Reiseiarcheir havei tri ieid to fi ind out thei di iffi iculti ieis of Eingli ish preiseintati ion i in 

speiaki ing class that i influeincei Eingli ish studeints to communiicatei i in Eingli ish. 

Reigardi ing thei i inteirvi ieiw approach, thei fi indi ings of thei reiseiarcheir i indi icateid that thei 

parti ici ipants faceid two di iffi iculti ieis that affeicteid theii ir Eingli ish ski ills, starti ing from 

peirsonal factors and li ingui istiic masteiry. From thei i inteirvi ieiw data, Eingli ish studeints 

seieim to facei seiveiral probleims such as vocabulary, pronunci iati ion, shyneiss.(seiei 

Susiilawati i, 2017) Iit has beiein noteid that thi is study concludeid that studeints 

studyi ing at thei Eingli ish Deipartmeint at thei Uni iveirsi ity of Iindoneisi ia had many 

probleims whein deili iveiri ing preiseintati ions, nameily lack of confi ideincei, grammati ical 

eirrors, pronunci iati ion, wrong and weiak vocabulary and feiar of madei a mi istakei. 

Howeiveir, thei reisults of thi is study di iffeir from thei reisults of thei i inveisti igati ion by 

Lar and Mauli ina (2021). Eingli ish profi ici ieincy i is a challeingei for studeints i in 

Iindoneisi ia as useirs of Eingli ish as a foreii ign languagei.   

Iinteireisti ingly, most of thei parti ici ipants i in thi is study consi ideireid li imi iteid 

li ingui isti ic masteiry to bei a major probleim i in communi icati ing, whi ich has oftein beiein 

oveirlookeid by many preivi ious studiieis on Eingli ish studeints' di iffi iculti ieis i in speiaki ing 

Eingli ish duri ing Eingli ish class preiseintati ions. (Al-Nouh, Kareieim & Taqi i, 2015). On 

thei onei hand, peirsonal factors arei not domi inant i in thi is study. Thi is i illustrateis that 

Studeints havei to study hardeir to beicomei beitteir at speiaki ing Eingli ish. Although 

theisei factors weirei not addreisseid i in a si igni ifi icant way, theii ir di iffi iculty 

communi icati ing i in Eingli ish i is liikeily to bei psychologi ical i in naturei, i influeincei A 

promi ineint aspeict that was not notiiceid by reiseiarch parti ici ipants i in thi is study was 

thei planni ing of group di iscussi ions. Thi is i is diiffeireint from preivi ious reiseiarch whi ich 

found that E ingli ish profi ici ieincy i is a challeingei for studeints i in Iindoneisi ia as useirs of 

Eingli ish as a foreii ign languagei (Lar and Mauli ina, 2021). 

Thei most stri iki ing fi indi ing i in thiis study was that, although most of thei 

parti ici ipants weirei wi illi ing to communi icatei, theiy had not reiceii iveid morei deitai ileid 

Eingli ish i instructi ions. Thi is shows that i it iis not only vocabulary, pronunci iati ion and 

so on that support Eingli ish studeints to speiak Eingli ish but seilf-doubt and shyneiss 

also neieid to bei seiein to support theii ir speiaki ing Eingli ish to communiicatei i in Eingli ish. 

Eispeici ially i in Eingli ish courseis. Theireiforei, i it i is veiry i important for studeints and 

leictureirs to fi ind ways to provi idei posi iti ivei reii inforceimeint to otheir fri ieinds so that 

theii ir Eingli ish speiaki ing i improveis. Theireiforei, reiseiarch to oveircomei thei deifi ici ieinci ieis 

i in my i in-deipth reiseiarch how seilf-confi ideincei, pronunci iati ion and eimbarrassmeint 

neieid to bei i improveid and eili imi inateid to support studeints i in usi ing Eingli ish 

communi icati iveily and how aspeicts of studeints' peirsonali ity trai its heilp theim to 

speiak Eingli is



 

 

 

  

 

 

 

 

 

 

 

 
CONCLUSION 

Thei purposei of thi is reiseiarch i is to fi ind out what di iffi iculti ieis EiFL studeints 

eixpeiri ieincei i in theii ir preiseintati ions iin speiaki ing class i in seimeisteir 2 of Iislami ic 

Uni iveirsi ity of Malang. Thi is fi indi ing reiveials that theirei arei two factors that i influeincei 

theii ir studeints' di iffi iculti ieis i in speiaki ing Eingli ish preiseintati ion, i includi ing 1) Personal 

factors, for example shyness and lack of confidence, pronunciation, and 

vocabulary, including 2) External factors, for example English Speaking in other 

places, Classroom Environments. In this case, there are findings about how these 

factors influence the difficulties experienced by EFL students in their 

presentations in speaking class, namely from personal factors in the form of 

nervousness and often feeling afraid and then from limitations in language 

acquisition, namely difficulties in vocabulary and pronunciation, from external 

factors, in the form of a student's reluctance to communicate using English outside 

the classroom and often feel bored in class.  
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