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Abstract 

This quantitative study aims at investigating middle school students’ foreign language anxiety 

level, discovering the FLA types that frequently most experienced by the students, and 

investigating the correlation between the students’ FLA level and their language 

achievement. The study used 34 of 8th grader students as the sample. Foreign Language 

Classroom Anxiety Scale (FLCAS) by Horwitz et al. (1986) and the documentation of students’ 

English overall scores throughout the year were the instrument of the study. The first and the 

second research questions were answered using descriptive statistics, while the third research 

objective was analyzed using inferential statistics in form of Pearson correlation. The findings 

showed that the mean scores of the students’ FLA level was (M = 98.06) which was classified 

as mildly anxious. The means scores of the Communication Apprehension was (M = 32.18), 

Test Anxiety (M = 43.03), and Fer of Negative Evaluation (M = 22.85) which can be concluded 

that Test Anxiety was the most frequently type of FLA experienced by the students. The 

correlation between the students’ FLA and their language achievement is represented by 

the result of r (34) = -.548, p < 0.01 which means that there is a significant negative 

strong relationship between the two variables.  
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INTRODUCTION 

Foreign language anxiety (FLA) has been recognized as a significant factor affecting 

language learning, particularly among EFL middle school students. FLA refers to the feelings of 

apprehension and stress experienced by individuals when learning and using a foreign language. 

These feelings can hinder language acquisition and negatively impact language achievement. In 

Indonesia, the foreign language anxiety has also been discussed by researchers. According to 

Lauder (2020), the factor causing the increasing on FLA on Indonesian learners is the difference 

between Indonesian as the native language and English as the foreign language. The differences in 

syntax and grammatical rules often make Indonesian learners get confused when learning English. 

The learners then tend to get anxious when overcoming English problems. Many of the learners 

who easily get the anxiety trait are usually young learners. Edwards (2022, February 25) from NBC 

News stated in a news article that one-third of middle to high school students between 10-19 years 

old have already suspected of having anxiety even before the Covid-19 pandemic came. Another 

student’s anxiety issue written by Abrams (2022) in American Psychological Association is that 

school has been facing students’ anxiety problems increasing in recent years. Many schools 

nowadays even provide a counselling teacher for students to cope with their anxieties, depression, 

and academic stresses.  

 

Foreign Language Anxiety 

Foreign language anxiety is a recurrent problem in second language learning that has been 

studied by academics for decades. Horwitz et al. (1986) defined foreign language classroom anxiety 
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as a collection of one's ideas, confidence, consciousness, and perspective regarding learning a new 

language in a classroom setting. The nature of this anxiety has not changed over time, as it 

continues to affect language learners in classrooms today. Anxiety in foreign language courses, 

according to Hu and Dewaele (2021), can hinder language acquisition and lead to unfavourable 

feelings toward the target language and society. Horwitz's research was extended upon in 

subsequent studies, which identified additional elements that contribute to its FLA. Young (1991), 

for example, emphasized the significance of cultural and social variables in the development of 

FLA. He defined FLA as the anxiety and concern that people have when they are required to 

perform in a foreign language environment. Recent research, however, has revealed that FLA is a 

complicated notion that may be influenced by a variety of individual and environmental elements 

like as personality traits, teaching techniques, and cultural background (Dewaele, 2007; Liu & 

Jackson, 2008). 

According to Horwitz et al. (1986), the language anxiety is classified into three categories: 

communication apprehension, test anxiety, and fear of negative evaluation. Communication 

apprehension is the form of fear that occurs when someone is compelled to speak a foreign 

language. Test anxiety is a sort of anxiety that occurs in those who are concerned that they will fail 

to perform a foreign language, particularly in a test circumstance. And fear of negative evaluation is 

a sort of anxiousness in which people feel scared of how others will judge them poorly and attempt 

to stay out of such circumstances. 

 

Language Achievement 

Language achievement measurement has evolved into a comprehensive approach that 

incorporates multiple measures. Language achievement refers to the level of proficiency or success 

attained by individuals in their second language learning. It can be measured through various 

assessments, including standardized tests, oral interviews, and written assignments. Language 

achievement is influenced by various factors, such as motivation, learning strategies, and classroom 

environment. Higher GPAs are associated with better performance in language courses, 

demonstrating the correlation between language proficiency and academic success. Exam scores are 

another way to measure language achievement, as they allow students to apply their skills in various 

contexts and provide a more objective measurement. However, these measures have limitations. 

The American Council on the Teaching of Foreign Languages (2012) suggests combining 

performance-based assessments like students' GPA with self-assessments like exam scores for more 

thorough language achievement data. 

 

Foreign Language Anxiety and Language Achievement 

Foreign language anxiety (FLA) has been studied for its potential impact on English 

language performance. FLA has been found to have substantial impacts on language learning 

outcomes regardless of being complex, since students who are anxious tend to score poorly on 

language tests and have decreased enthusiasm for language learning (MacIntyre & Gardner, 1991). 

Kurniasih et al. (2022) stated that anxiety drives the learners further away from enhancing their 

English skills. Anxiety can damage the cognitive system, causing poor performance in acquiring 

new information and understanding. Research has shown that FLA has a negative relationship with 

students' academic progress in language learning, with studies showing a negative correlation with 

test scores and English achievement test scores. However, it has also been positively correlated with 

academic achievement, with studies showing a positive correlation with English proficiency levels 

and a favorable association with English academic ability. Kurniasih et al. (2020) asserted that 

anxiety has become the main factor to students’ low performance on writing on most studies. They 

also found on their study that there is correlation between students’ anxiety and their writing skill, 

although the gender surpassed it.  



 

 

However, some experts argue that the correlation between FLA and academic achievement 

is more complex than a simple positive or negative relationship. MacIntyre and Gregersen (2012) 

suggest that the nature of the relationship depends on factors such as the type of anxiety, the level of 

anxiety, and the context in which the anxiety occurs. Overall, the researcher suggests that there is a 

correlation between FLA and students' academic achievement in language learning, but the nature 

of the relationship is complex and depends on various factors. Understanding the correlation 

between FLA and academic achievement is crucial for developing effective strategies to alleviate 

anxiety and improve students' language learning outcomes. 

Many earlier research on the impact of FLA on language performance used the foreign 

language classroom anxiety scale (FLCAS) as the tool. The majority of the research discovered that 

students' FLA had a detrimental impact on their language success (Alshahrani, 2016; Aguila and 

Harjanto, 2016; Bensalem, 2017; Ali and Fei, 2017; Hu et al., 2021; Han et al., 2022). However, 

several research have revealed no relationship between the two factors (Razak et al., 2017; Kamil et 

al., 2021; Almesaar, 2022).  Alshahrani (2016) investigated the relationship between FLA and 

English performance among Saudi EFL students. The data demonstrated a significant link between 

language anxiety and English performance. The same results were found in a study by Bensalem 

(2017); the difference is that Bensalem utilized students' most recent exam scores to determine 

language achievement. According to Razak et al. (2017), there is no relationship between learners' 

FLA and English achievement. Nonetheless, the study discovered that students had rather high 

levels of anxiety when learning English. 

Previous studies suggest conducting a study with different majors, ages, and language 

proficiency levels to explore the correlation between foreign language anxiety (FLA) and language 

achievement. The researcher aims to address gaps in prior research by examining the correlation 

between middle school students' English performance and their foreign language anxiety. This 

study is unique as there are few studies on FLA and language achievement in Indonesia, primarily 

focusing on one specific skill such as speaking. The research aims to address the gaps in 

understanding the relationship between FLA and language achievement. The researcher formulated 

three research questions which will be answered through the analysis data of the study, those are:  

(1) What level is foreign language anxiety among middle school learners? 

(2) What type of foreign language anxiety that mostly experienced by the students?  

(3) Is there any correlation within student's anxiety levels and their English achievement? 

 

RESEARCH METHOD  

Research Design 

The researcher utilized a cross-sectional survey design to examine students' anxiety levels 

and the types of foreign language anxiety (FLA) they experience. This method allows for quick data 

collection and presents current attitudes and views. This study used descriptive statistics to analyze 

data, using central tendency to measure the attitude or trend of a single variable. The general 

tendency was students' foreign language anxiety and FLA types, measured using means scores. 

Creswell (2012) asserted that descriptive statistics can measure attitudes or trends in data. The study 

also utilized an explanatory correlational design to analyze the correlation between students' foreign 

language anxiety and their English achievement. Sugiyono (2008) stated that this design examines 

the influence of one variable on another, using inferential statistics by implementing Pearson 

correlation coefficient. The study used Pearson correlation product moment to measure the 

correlation between the independent variable, FLA level, and the dependent variable, English 

scores. The findings provide valuable insights into the relationship between students' foreign 

language anxiety and their English achievement. 

 

 

 



Samples 

In this study, the population used was 34 female 8th graders from SMP Islam Al Umm 

Malang, aged 13-15. The researcher used convenience sampling to obtain samples, and the English 

proficiency level of the students was 85.7, classified as very good according to Depdiknas (2006). 

The students were suitable for the research as their basic competency scores cover anxieties related 

to FLA types. To keep the students' confidential information, the researcher wrote the initial instead 

of their full name. The study aims to understand the impact of FLA types on students' English 

performance and provide insights into their experiences. 

 

Instruments  

The study used Horwitz, Horwitz, and Cope's FLCAS consists of 33 questions as its primary 

instrument, analyzing communication apprehension, test anxiety, and fear of negative evaluation. 

The instrument contains both positive and negative phrases, which were reversed during analysis. 
 

Table 1. Students’ Interpretation Score by Depdiknas (2006) 

 Very Good Good Fair Poor Very Poor 

Score’s range 81 – 100 61 – 80 41 – 60 21 – 40 0 – 20 

 
Table 2. List of Positive and Negative Phrases on Each Type of FLA 

 

 

 

 

 

 

 
Table 3. Scoring of Statements 

Answers 

Scores 

Positive 

Phrase 

Negative 

Phrase 

Strongly Agree 1 5 

Agree 2 4 

Neutral 3 3 

Disagree 4 2 

Strongly Disagree 5 1 

 

Table 3 shows the scoring interpretation of anxiety scores. The FLAS's mean scores vary 

from 33 to 165, with higher scores suggesting greater anxiety and vice versa. The FLCAS was 

already been validated by Paneerselvam and Yamat (2021) where they found that the scale is still 

valid and reliable to be used. In order to ease the participants in doing the questionnaire, the 

researcher uses the Indonesian translated form of FLCAS. The Indonesian version has also been 

validated by an expert of anxiety field in a private university in Malang, Indonesia. The students’ 

scores were taken from the documentation of students’ overall scores by the English teacher from 

the 1st to the 2nd semester and in line with the basic competency values which covers all the students’ 

activities where they might feel anxious in learning English.  

 

Data Collection and Data Analysis 

The data was collected through several processes. After getting the filled questionnaire by 

the students, the researcher asked the teacher for the students’ documentation of English scores. The 

Phrase Types 
FLCAS Item Numbers 

CA TA FNE 

Negative phrases 
1, 4, 9, 15, 24, 27, 29, 

30 

3, 6, 10, 12, 16, 17, 

20, 21, 25, 26 
7,13,19,23,31,33 

Posistive phrases 14, 18, 32 5, 8, 11, 22, 28 2 

N 11 phrases 15 phrases 7 phrases 



 

 

teacher sent the students’ scores documentation which is equipped with a basic competency rubric 

which is the target of students’ learning. The first and the second research objectives were then 

analyzed using descriptive statistics and the third research objective was analyzed using 

correlational design. 

 

 

FINDINGS  

The findings from this research are focused on evaluating questionnaire data and students' 

English performance. The data gathered from the FLCAS questionnaire were analyzed using 

descriptive statistics data analysis and the Pearson correlation product moment in SPSS version 20. 

The study's research findings were used to address the issues that were being investigated. 

 

Research Question (1): What level is foreign language anxiety among middle school learners? 

 
Table 4. Scoring Interpretation by Oetting (1983) 

 
High 

Anxiety 
Anxiety 

Mild 

Anxiety 
Calm 

Highly 

Calm 

Score’s 

range 
124 – 165 108 – 123 87 – 107 66 – 86 33 – 65 

 

The first research question was asked about students’ level of English anxiety. To answer 

the question, a descriptive statistic in the format of calculating mean scores was used. The 

researcher presented Table 4 as a way to know how the classification of the students’ FLA. Table 5 

displayed the mean scores of students’ FLA levels. The result could be classified by looking at the 

scoring interpretation in Table 4. 

 
Table 5. Mean Score of Foreign Language Anxiety Level 

Descriptive Statistics 

 N Sum Mean Interpretation 

FLA Level 34 3334 98.06 Mildly Anxious 

 

Table 5 indicates students had mild anxiety levels with a FLA score of 98.06. It means 

students didn’t worry learning English in class, and they were still able to accept the learning 

system fairly. 

 

Research Question (2): What type of foreign language anxiety that mostly experienced by the 

students? 

The second research question was asked about the type of FLA that mostly frequently 

experienced by the students. To answer the question, a descriptive statistic in the format of mean 

scores was utilized. The highest mean score indicates the most frequent type of FLA experienced by 

the students. The result of each type of FLA mean score can be seen in Table 6. 
 

Table 6. Means of Each Type of FLA 

 

 

 

 

 

 N Mean Std. Deviation Rank 

Test Anxiety 34 43.03 8.226 1 

Communication 

Apprehension 
34 32.18 7.047 2 

Fear of Negative 

Evaluation 
34 22.85 5.056 3 



Table 6 displays mean scores for three types of FLA, with test anxiety being the most 

frequently felt by the students followed by communication apprehension and fear of negative 

evaluation. 

 

Research Question (3): Is there any correlation within student's anxiety levels and their English 

achievement? 

An inferential statistic, in the form of Pearson correlation coefficient was used to analyze the 

data to answer the final research question. Table 7 shows the interpretation of Pearson’s correlation 

value (r). 
Table 7. Pearson’s Value Interpretation 

(r) value Interpretation 

(r)  > .5 Strongly Positive 

.3 < (r) < .5 Moderately Positive 

0 < (r) < .3 Weakly Positive 

0 No Correlation 

0 < (r) < –.3 Weakly Negative 

–.3 < (r) < –.5 Moderately Negative 

(r) < –.5 Strongly Negative 

 
Table 8. Correlation between FLA level and Language Achievement 

Correlations 

 FLA Level Interpretation 

Language 

Achievement 

r – value -.548** Negative Strong Correlation 

p – value .001 Significantly Correlate 

N 34  

**. Significantly correlate with p < .01 

 

Table 9. Correlation between FLA type and Language Achievement 

Correlations 

 
Communication 

Apprehension 

Fear of Negative 

Evaluation 
Test Anxiety 

Language 

Achievement 

r – value  -.557** -.477** -.495** 

p – value  .001 .004 .003 

Interpretation 

Significantly 

negative strong 

correlation 

Significantly 

negative moderate 

correlation 

Significantly 

negative 

moderate 

correlation 

**. Correlate with p < .01 

 

The data shows the Pearson’s value (r) of FLA level generally and per category of FLA and 

English score. Table 8 shows that the correlation coefficient between students' FLA levels and their 

language achievement is r (34) = -.548. This points out that learners' FLA and English score was 

substantially correlate. The negative sign denotes an adverse relationship between the variables, 

showing that the more students have anxiety, the lower their language accomplishment. 

The correlation coefficient of FLA level per category and English score in Table 9 shows almost 

similar results. The results of the students’ CA and their language achievement indicate that there 

was a strong inverse relationship between them. And for the TA and FNE which showed the r value 



 

 

between -.3 and -.5 implies that there was a moderately significant relationship between the two 

types and students’ English scores. Nonetheless, it still represents the same meaning that the 

achievement of the students will go lower if the students’ FLA per type goes higher. 

 

DISCUSSION  

The first finding was intended to answer the first research question which is determining 

FLA levels in middle school students. Table 5 shows a mean FLA score of 98.06, indicating mild 

foreign language anxiety among EFL middle school students. They indicate that when students are 

in an English class, they tend to be somewhat nervous.  

The second research question was to know the type of FLA that frequently experienced by 

the students the most. The result of the mean scores of each type of FLA in Table 6 found that test 

anxiety (TA) is the type that student experienced most frequently, followed by communication 

apprehension (CA), and fear of negative evaluation (FNE). It means that the students face anxiety 

mostly frequent when they are facing an English test or exam.  

The following type that the students frequently experienced the most after the test anxiety is 

communication apprehension (CA). The CA means that the students are feeling anxious when they 

ought to communicate with others using English, either they are producing or receiving the English.  

The last type that frequently experienced by the students is the fear of negative evaluation 

(FNE). The students experiencing this type of FLA tend to avoid a situation where they are going to 

be judged. They feel the worry to get negative responses from the evaluators, or in the classroom 

situation the teacher and classmates. The students who experienced FNE were also afraid when the 

English teacher suddenly asked them questions. Similar results are also seen in the data of 

Bensalem (2017) who also reported that Test Anxiety became the most frequently experienced by 

the students, followed by Communication Apprehension and Fear of Negative Evaluation. Aguila 

and Harjanto (2016) also discovered in their research a similar result. 

The final study question sought to ascertain the relationship between students' FLA levels 

and linguistic success. This topic was answered using the Pearson correlation product moment in 

SPSS version 20. According to Zach on Statology (2020), "the further r is from zero, the stronger 

the relationship between the two variables." There are also two sorts of correlation coefficient 

direction that indicate different meanings. When one variable rises in one way, the other variable 

increases in the opposite direction. When one variable grows, the other variable decreases, resulting 

in a negative correlation.  

The significant inverse relationship between FLA and language accomplishment suggests 

that greater FLA levels result in lower language achievement, and vice versa. Furthermore, the 

association between each FLA category yielded comparable findings. Table 9 revealed that each 

kind of FLA was strongly connected to students' language achievement in a negative manner, 

implying that as each type of FLA increased, so did students' language achievement. This 

conclusion is reinforced by the findings of Alshahrani (2016) and Bensalem (2017), who found a 

negative significant association between FLA and linguistic performance. In contrast, Razak et al. 

(2017) discovered no correlation between students' FLA and language achievement. 

 

CONCLUSION AND SUGGESTION 

Foreign language anxiety is one of the most significant challenges that students face 

nowadays. The study looks at the students' FLA levels, identifying the most common form of FLA 

and assessing the relationship between language anxiety and English results. According to the 

research findings, the eighth-grade students at SMP Islam Al Umm Malang had a mild level of 

anxiety. According to Abraham (2020) on the Calm Clinic website, a mild level of anxiety may still 

be resolved. Those who experience this degree of anxiety are nonetheless able to participate in 

social activities.  



According to this hypothesis, students with modest levels of language anxiety may still 

accept the circumstance in which they must generate or receive a foreign language, and it can be 

mitigated in a variety of ways, such as making the classroom environment more comfortable. Test 

anxiety has become the most frequent FLA type experienced by students, implying that students are 

most apprehensive when they confront a test or exam. However, because their general level of 

anxiety is mild it demonstrates that they can deal with the problem calmly. Fear of negative 

evaluation was the least often seen FLA kind. It is possible because junior high school students 

rarely receive oral feedback from teachers. The study found a significant negative connection 

between FLA level and linguistic achievement, with high-level anxiety learners experiencing poor 

performance, while low-level anxiety learners excelling. This highlights the significant impact of 

foreign language anxiety (FLA) on students' language achievement.  

Some suggestions are given to provide learners, educators, and future researchers with new 

perspectives on the study's limitations. As for the students, despite the fact that the study found that 

they had a mild level of anxiety, the researcher advises them to be conscious of the feature. Because 

the FLA affects students' academic performance, students should seek out the best learning strategy 

for themselves to assist them overcome foreign language anxiety. Educators should explore 

alternative teaching techniques and materials to reduce students' anxiety and create a more 

comfortable learning environment. The study's results can also help future researchers explore 

similar topics. However, it is recommended to expand the sample scale and explore the correlation 

between students' FLA and language achievement using different study levels, age, gender, and 

instruments. A mix-method of quantitative and qualitative research is recommended for 

understanding respondent feelings. 
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