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Abstract : This paper reports on a needs analysis underlying a model of teachers’ guide book that focused on delivering strategy-based instruction to raise students’ awareness of speaking strategies for tenth grade students at Al-Rifa’ie Senior High School. The product was designed based on the students and teachers’ need on learning strategies by adapting the instructional framework from CALLA; preparation, presentation, practice, evaluation, and expansion. The product development then was validated by the expert for getting some revision and improvement. Thus, it should be appropriate to be tried out. As part of work in progress, the need analysis concluded that students and teacher needed strategies to overcome the problem in speaking skill through learning strategies. While implementing the instructional product, the role of English teacher was as an observer, and the product finally proved raise the students’ interest and awareness on learning strategies while speaking. The book was also good as guiding book for teachers or lecturers who needed strategies while teaching speaking. 
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Abstrak : Penelitian ini melaporkan analisis kebutuhan yang mendasari pendesainan model buku panduan guru yang berfokus pada implementasi instruksi berbasis strategi untuk meningkatkan kesadaran siswa tentang strategi berbicara untuk siswa kelas sepuluh di SMA Al-Rifa'ie. Produk ini dirancang berdasarkan kebutuhan siswa dan guru tentang strategi pembelajaran dengan mengadaptasi kerangka pembelajaran dari CALLA; persiapan, presentasi, latihan, evaluasi, dan ekspansi. Pengembangan produk kemudian divalidasi oleh ahli bidang untuk mendapatkan revisi dan perbaikan. Dengan demikian, patut dicoba. Sebagai bagian dari pekerjaan yang sedang berjalan, analisis kebutuhan menyimpulkan bahwa siswa dan guru membutuhkan strategi untuk mengatasi masalah dalam keterampilan berbicara melalui strategi pembelajaran. Saat menerapkan produk pembelajaran, peran guru bahasa Inggris adalah sebagai pengamat, dan produk akhirnya terbukti meningkatkan minat dan kesadaran siswa pada strategi pembelajaran saat berbicara. Buku ini juga bagus sebagai buku panduan bagi guru atau dosen yang membutuhkan strategi saat mengajar skill berbicara.
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INTRODUCTION
Observing the facts on the students’ average success, learning in Indonesia is still comparatively low and research on learning strategies is very important to be developed, particularly English. Stern (1983) reveals that “The results of a study are influenced by the learning process and the learning process is influenced by the internal characteristics of learners and learning conditions.” So, learning becomes a focus in enhancing the successful learners. O'Malley and Chamot (1990) suggest learning strategies as ways of processing information that enhance the understanding, learning, and retaining information. Then, from what they thought, research on learning strategies is begun.
Language learning strategies are the conscious thoughts and behaviors used by students with the explicit goal of helping learners improve their knowledge and understanding of target language (Oxford, 1990). She also states, “Appropriate language learning strategies result in improving proficiency and greater self-confidence.”
	At the beginning of its development, exactly in western countries, research on learning strategies focused only on identifying the strategies that used by successful learners (Naiman, 1978; Rubin, 1975; Stern, 1975). However, that idea has weaknesses that they only describe the learners’ inventory learning strategies, particularly for only successful learners so that the inventions are lack of usability aspects. Moreover, the finding does not give any contribution to improve the learning success of poor learners.
	After more than 20 years popular in western countries, research on learning strategies was newly implemented in the late 1990s in Indonesia. Lengkanawati (1997) began a research on the use of learning strategies by 114 students majoring in English Education and Teachers' Training College, Bandung. The research finding showed that the least frequently used strategy is memory. This finding is extremely surprising because it has been suspected that the use of memory strategy by learners in Asia is extremely high (LoCastro, 1994; Politzer&McGroarty, 1985). Next is the study by Mistar (2001a) of learning strategies on three subjects with different major English. From the research, the result indicated that individual factors in the form of anxiousness about language learning and attitude; and learning orientation are the two factors that influence the use of learning strategies, while language aptitude and personality traits do not affect the use of learning strategies. The researcher also reported that the students in the three institutions of higher education have highest intensity in using meta-cognitive strategy, and compensation strategy becomes the lowest used intensity (2001b). 
	In general, from the studies on learning strategies of English learners as a foreign language in Indonesia, the discoveries still draw on learning strategies inventory in general and less mapped the implementation of learning strategies for the development of English speaking learning in the classroom. Therefore, it is necessary to train learning strategies directly from teacher to learners to assist them in speaking the target language. Then that motion is followed by a study from Hendriani (2013), she developed language learning strategy model of speaking English at college. She collected data through questionnaire, speaking test, interview, and documentary study. She found that an appropriate model of speaking learning strategy is an effective way to help learners overcome problems psychologically, social, managerial, and linguistic while and after speaking.
From the necessity on the strategic training above, an idea raises to conduct the research by finding the real students and teachers’ need on learning strategy-based instruction. The students and teacher at SMA Al-Rifai’e were sought to know about the teaching and learning needs in English speaking classroom. Most of students revealed that they were poor in exploring ideas through speaking activity due to they had affective problem such as feeling unconfident, anxiousness and nervous, they did not know how to do while speaking; and they also expected a good speaking skill through teaching and learning process in the classroom. Teacher also said that the students had less interest in speaking activity and he suggested for a book that might help teacher to teach speaking and live up the class through classroom learning. From the analysis on the students and teacher’s problem above, they need learning that focus on the strategies to improve the students’ speaking skill. 

METHOD
Research Design
This study aims at designing teachers’ guide book consisting of learning model of strategy-based instruction for speaking skill. Thus, Educational Research and Development (R&D) is appropriate for this study. Borg and Gall (1983) define that R&D aimed at developing and validating educational product. This study also focuses on the model of developing product brought by Borg and Gall. However, the model of development is applied by adapting the steps become need analysis, developing product, expert validation, and try out.

Subjects of the Study
The subjects of this study were chosen based on the need of the product. Therefore, the study tried out the product in only one class consisting of 25 students, the tenth grade students in the second semester at SMA Al-Rifai’e. The implementation of the product was purposefully for presenting some useful learning strategies in speaking activity in order students were aware of them. The role of English teacher was as an observer to examine the effectiveness of product implementation.

Instrument
In collecting the data attributed to complete the product, the study used three instruments: interview, questionnaire, validation sheet, and teacher’s comment.
An interview was done in formal meeting between researcher and English teacher whereby the questions were asked by the researcher before developing the product. The function was collecting information from an English teacher about speaking activity in the classroom.
In this study, questionnaires that consisted of 10 items were distributed to the tenth grade students of second semester before developing and implementing the product. This functioned to know the students’ experience in speaking activity and the students’ need of learning strategies. 
Validation sheet was given to expert of content and it contained suggestions and comments for developing the product. In validation sheet, the expert gave judgment related to the concept of theories and learning model of strategy-based instruction (SBI) for speaking skill. Then teacher’s comment was provided to give feedback related to the implementation of the product in the classroom.

DEVELOPMENTAL FINDINGS
Need Analysis
Need analysis was carried out to provide basic information that adequately addressed the teacher and students’ need on learning strategies.
Table 4.1 Results of Students’ Responses on the Questionnaires
	Component
	Item
	Yes
	Partially
	No

	Learning speaking experience
	1-4
	43%
	50%
	7%

	The use of strategies
	5-8
	32%
	19%
	49%

	Expectation on the further learning speaking
	9
	100%
	0%
	0%

	
	10
	10%
	85%
	5%



The result of the need analysis from the questionnaires showed that 50% of 60 students stated that they had no enough good learning experience in speaking skill and the problem was lack of interest in speaking activity inside the classroom. Then in the use of strategies component illustrated that 49% from 60 students never used learning strategies in speaking English. They did not know how to speak English. And the last was the students’ expectation on the further learning English; all of students expected to the better learning of speaking strategies and they chose good learning strategies from their English teacher; and 85% students said it.
The result of the students’ questionnaires showed that almost overall students had problem in speaking skill. It was due to they did not understand when and why use certain strategies to the certain tasks in speaking skill, and finally that condition impacted the students’ interest in speaking English. On the other hand, students also expected more learning strategies that could arouse their speaking skill.

Result of Teacher’s Responses on the Interview
The interview activity was conducted to get deeper information and to attest what the teacher really needed, whether the materials corresponded with the objectives of standard competence, the need of teachers’ guide book that provided the steps of learning strategies instruction, and the students’ interest on the teaching learning process.
Based on the teachers’ response on the need of appropriate guide book, the existing book was still in line with the standard competence and core competence with the students’ level. Otherwise, he revealed that the teachers’ handbook did not focus on how to teach speaking so that students could not explore their ideas well, but the book still focused on giving speaking tasks to activate their speaking skill with very limited instructions.
Regarding the students’ interest in speaking activity in the classroom, teacher stated that most of students were less interested in speaking activity. They used to say that the activities made them bored. Teacher also stated that his students did not know what to do when they should speak English because of limited strategies.
Based on the interview with the English teacher, it could be concluded that the teacher expected teachers’ guide book that focused on learning strategy-based instruction so that students would understand how and when to complete certain tasks of speaking.

Product Development
Based on the analyzed data collected from the students’ questionnaires and teacher’s interview in the need analysis step, the developing product was developed. It was related to the producing teacher’s book that focused on the strategies instruction to arouse the students’ interest in speaking activity. Those data become the basis to draft the product development before it was finally elaborated into teacher’s guide book.
The first draft was dealing with the concept of the theory related to the learning strategies and strategy-based instruction. This step was done because not all of English teachers understood the theories; it also functioned to lead the teachers’ point of view to learning strategies and strategy-based instruction. After formulating the concept of theories, the researcher provided some histories of research on learning strategies in order that teachers understood the impact of implementing strategies-based instruction to the learning process, especially in speaking skill.
The second draft was regarding the way to teach speaking skill through strategy-based instruction. Actually, this development product was something new for English teachers, so they would need guiding principles that were effective for integrating learning strategies instruction. Then the researcher designed the guiding principles of instructional product by adopting the instructional sequence from Cognitive Academic Language Learning Approach (CALLA) which consisted of five stages.
The first was preparation step, this step discussing what strategies that students already used when they were speaking in the target language. Teacher used to do this activity by asking them directly to the related material or giving them questionnaire. The second was presentation step. Teacher modeled and discussed some other useful speaking strategies that were able to help the students before, while, and after speaking. Next was practice step. Teacher commanded students practiced the strategies through the material. The fourth was evaluation step. This activity was to evaluate the effectiveness of the strategies and explained the reason for any difficulties they may have in applying the strategies. Teacher used to conduct the evaluation activity by class discussion, learning strategy checklist, learning logs, and journal. The last was expansion step. Teacher asked students apply the strategies in other opportunities. The activity was by giving homework or keeping a diary of the strategies.
The next draft was determining the appropriate standard competence with the material that would be enclosed in the teachers’ guide book. After completing the standard competence, the researcher decided the five speaking materials from the existing book of K-13 such as Unit 1: Meeting My Idol, Unit 2: Keeping A Diary, Unit 3: Somebody I Admire, Unit 4: Interviewing the Wright Brother, and Unit 5: MalinKundang.
The last draft was designing the teaching scenario that focused on strategy-based instruction. This instructional framework adapted from CALLA because it was considered appropriate with the model of the draft. Then the teaching scenario was developed into: determining the appropriate strategies for each unit of material, stating the learning objectives, formulating the learning activities and attaching the material needed.
The learning activities were formulated into columns consisting of three criteria; they are procedure, instruction, and note. In the procedure column, it consisted of the list of what was going to do in the teaching and learning process; in the instruction column, the teacher delivered the strategies used in the certain material of speaking skill, the strategies were also implemented in the students’ speaking activities; and then note column, this column consisted of some additional information related to the learning strategies process.


Result of Expert Validation 
After developing the product of teachers’ guide book, it was the chance to check whether the product was appropriately published or not, so the researcher gave the product to the expert. It functioned to validate the development product based on the criteria in the validation sheet.
Based on the validation sheet, the language aspect of the teachers’ guide book was appropriate and understandable enough for the readers, and there was still few of vocabulary should be changed, such as imaging to imagining, evaluation to evaluating. There was also mistaken in the grammar such as the consistency in using gerund, like reviewing, asking for, and consisting; and passive sentence, like students divide to students are divided. The next is the criteria of letter aspect; based on the expert, there was no problem in using the letter of the product. Then content organization, in this criterion, expert stated that the instructional material should be attached before the column of teaching scenario. It was purposefully for clearing the instructional material for students so that the contribution was not only for English teachers. For content aspect, the expert stated that the researcher did not need to state “the students probably answers” in the column note because not all of students would answer it. So, the expert suggested deleting it. The most important in this aspect was the appropriateness on delivering the strategies instruction to raise the students’ awareness of strategies in speaking skill. There was also lack of theory of strategy-based instruction, so the researcher must add some. Then in task aspect, the expert commented to give the picture or animation to the students’ worksheet, and then the product was lack of instruction in the dice game activity. The last was the instructional objectives aspect; this aspect focused on the appropriateness of standard competence to the learning objectives, and the expert commented that it was match. There was one thing that should be changed; it was the use of language in the standard competence. The expert suggested attaching the original document than translating into English.
Then the last was an additional comment; the expert suggested attaching the assessment of students’ speaking activities because students could focus on the strategies and functioned to know the students’ progress on speaking skill.

Result of Try Out
After completing the validation process, the product was finally appropriate to be tried out. In the try out step, the researcher implemented two models of strategy-based instruction through materials of ‘Interviewing the Wright Brothers and Somebody that I Admire’. Those materials were delivered through strategy-based instruction from CALLA. After finishing the try out step, the researcher gave questionnaires to the students to know whether the strategies work best or not. And the result showed that most of students felt easier in speaking English related to the material provided by the teacher. 
Then the role of English teacher was as an observer while the product was being implemented in the real classroom situation. The criteria to be assessed were including the effectiveness of strategy-based instruction and the significance of the product to the students’ speaking activity. Then based on the teacher’s comment on the implementing product, he stated that it improved the students’ speaking interest well.

CONCLUSION AND SUGGESTION
Conclusion
This product of teachers’ guide book is finally appropriate to be used by an English teacher through many revisions and improvement. The contribution is not only for practitioners but also for students. Teachers are as actors in delivering the material through strategy-based instruction, informing the essence of learning strategies through telling how and when to use certain strategies to the certain tasks of speaking activities. By implementing strategy-based instruction, it is expected that students will be more aware of learning strategies so that they are able to improve their speaking skill. The product of the teachers’ guide book is not merely inform teacher to how to teach English through strategy-based instruction, but the content is begun by leading the teachers’ point of view to understand what learning strategies and strategies-based instruction are. So it eases teachers in implementing the learning strategies to the students.

Suggestion
This educational product is expected to be followed up by practitioners who teach speaking through strategy-based instruction and researchers who want to conduct studies related to learning of strategy-based instruction. Because of some limitations of the product, the researcher suggests to implement some other strategies to other skills such as reading, writing, or listening. Then it is better if the teachers’ guide book is designed for one year. And the last the product is supposed to be designed for different school level.
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